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When this issue lies before our readers 
the first month the new year will have 
ended. will, therefore, seem belated 
wish them, customary phrase, Pros- 
perous and Happy New Year. But were 
the greeting wholly seasonal would still 
appear timid and tremulous these times 
expanding insecurity. For have 
reliable index that prosperity either just 
around the corner even approaching it. 
Prosperity may become obsolete term 
and happiness vain, opium dream. Never- 
theless, faint the expressed wish may 
sound the midst raucous complaints, 
desire for all our readers year 
progress toward security, power, and peace. 
May the year help all discover 
reserves industry and endurance, new 
veins good will, new sources under- 
standing and sympathy upon which may 
based promises progress here and every- 
where, 

the meantime the presses stand hun- 
gry for copy and editors throughout the 
world sharpen their blue pencils, adjust 
their eye shades, refill their pipes, reopen 
another carton the soothing cigarette. 
the midst chaos man still can keep edi- 
tors busy. From our extensive files have 
chosen several articles that offer diversified 
reading. The first these, The Meaning 
the University Maryland, invites the 
Founding Fathers describe America 
was and they envisioned its future. 
The author expresses the hope that readers 
will write him their reactions the end 
that may publish elaboration the 
article, including their replies. many 
quarters there earnest effort define the 
meaning democracy and American- 
ism. Thoughtful citizens are convinced 
that this country there must positive 
and direct defense clearly understood 
meaning American democracy. Unless 
know what defend will im- 
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possible train defenders, and cultivate 
the needed morale intelligent defense. 
Professor Rusk presents challenging con- 
ception Americanism. 

highly fitting that Dr. Bagley 
should write the late President Lotus 
Coffman knew him for more than 
generation. President Coffman rose 
eminence because the qualities well 
described Dr. Bagley’s article, Lotus 
Coffman Knew Him. More than this, 
the article has value for its flashlight views 
the development professional educa- 
tion during the lifetime the author and 
his distinguished subject. 

Geraldine Dilla the high seas 
write, her way Greece, where 
the interest the history art, which 
she teaches the University Kansas 
City, Miss Dilla will add her rich store 
knowledge about ancient architecture. 
her reminiscent sketch the Inspiration 
Architecture she takes the reader the 
Lake Country England. Her observations 
the differences between European and 
American building construction are likewise 
interpretative two ways life. 

Faithful its policy vehicle for 
frank and free discussion Epuca- 
TIONAL contains the present is- 
sue article Classrooms and Class 
Struggles Arnold Horowitz and Louis 
Stark, the former having contributed sim- 
ilarly critical evaluation educational the- 
ory previous issue. Both the authors 
are teachers English New York City 
high The article attacks the doc- 
trine modernism education and the 
view that teachers should attempt, teach- 
ers, build new social order. Many 
practical questions must answered 
teachers they seek become social re- 
formers. Conservative its proposals and 
its espousal the theory the 
article penetrating its criticisms. Con- 

(Continued 250) 
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The Meaning Americanism 


all the citizens the 
United States wish loyal 
Americans. They intend advocate 
whatever policies will make the true 
ideals America prevail our na- 
tional life today. But so, they 
must understand very profoundly the 
meaning those ideals, the meaning 
Americanism. 

With regard the meaning 
Americanism our citizens this hour 
stand hesitant between conflicting opin- 
ions. Some our citizens think that 
Americanism means system gov- 
ernment, established the Founding 
Fathers and enshrined the Constitu- 
tion, which the various states, Con- 
gress, the President, and the courts 
check each other that little can done 
prevent inevitable tendency (for 
which one blame) towards the 
concentration wealth the hands 
those already the most wealthy and 
powerful the country. This concep- 
tion Americanism perfectly clear 
and comprehensible until learn that 


° 


those who that Americanism 
means governmental inactivity and 
resulting freedom for the business 
man also maintain that Americanism 
requires the government very ac- 
tive certain respects. Thus, they 
think that the government should pass 
high tariffs for the benefit manu- 
facturers. They think that should 
grant special immunities those who 
are bankrupt and those who wish 
call their businesses corporations—im- 
munities which the corporations can 
progress towards the estate monopo- 
lies. They believe that the government 
should borrow vast sums from bankers 
instead raising taxation. They 
believe that the government should 
loan many millions dollars fa- 
vored concerns times industrial 
crisis. They believe that Americanism 
includes the duty the government 
grant bankers the right create 
billions dollars notes, which are 
equivalent money. 

Americanism obviously cannot 
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any theory government self-con- 
tradictory that unlimited restraint 
from activity and unlimited activi- 
ty, both the interest one dominant 
group the state. necessary for 
the dominant group, order divert 
attention from its special interests 
which would served the particu- 
lar degree restraint activity in- 
volved any specific proposal, 

represent one time restraint and, 
another, activity unlimited prin- 
ciple the Constitution. Now, the 
prosperity this dominant group in- 
sured the prosperity all the people, 
would longer necessary for 
the dominant group defend both 
governmental restraint and activity 
the ground that each inherent the 
Constitution unlimited principle, 
and create paradox the heart 
Americanism. The spokesmen for the 
dominant group, its prosperity in- 
sured that all the people, could ad- 
mit that each these principles 
restraint and activity not absolute but 
should always limited the im- 
mediate good that group and the 
ultimate good all the people. Then 
the paradox between absolute govern- 
mental restraint and activity would 
disappear. But fact that the good 
the dominant group does lead 
the good the whole people. The 
increasing success the dominant 
group brings depressions—of in- 
creasing frequency, severity and dura- 
tion. Therefore the paradox between 
absolute governmental restraint and 
activity remains. Hence cannot ac- 
cept this theory inactivity and ac- 
tivity the government the interest 
one group the true meaning 
Americanism, whether presented, 
here, stark outline, implication 
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the basis most what read 
newspapers, magazines and books. 

The second fundamental concep- 
tion Americanism the theory that 
the good the will the majority 
should always rule. Some people in- 
terpret and apply this theory very 
immediate and absolute sense. Thus, 
the majority any community, 
even the majority their circle ac- 
quaintances, disagrees with the opin- 
dividual, this majority thinks that 
Americanism requires them enforce 
their opinions—through social eco- 
nomic pressure even resort 
force—without any the restraints 
due process law and freedom 
opinion, assembly, and the press 
guaranteed the Constitution. But 
obviously any theory Americanism 
which contrary the Constitution 
not true. 

Other people add few words 
the last definition Americanism. 
They say that Americanism theory 
government 
elected the majority the people 
—and let that. But they 
not suggest how the representatives 
should vote any issue, and they 
leave the representatives under little 
restraint—except men who have 
special interests serve and know 
what they want, who never hold this 
view but effectively instruct the repre- 
sentatives how vote. that case, 
however, the government officials are 
not representatives the majority 
the people. Such 
theory cannot the essence Ameri- 
canism. 

Other people include within 
their theory Americanism instruc- 
tions their representatives, i.e., 


variety instructions. Some want the 
load debts lightened vari- 
ous forms inflation—even though 
thereby they harm the interests 
bondholders and creditors generally. 
Others want, vast public expense, 
raise farm prices restricting produc- 
tion—even though the obvious result 
this policy make the whole 
people poorer, and finally subject 
the farmer himself necessarily ris- 
ing costs his purchases without 
further rising prices for his products. 
The dominant theory today with re- 
gard instructions representatives, 
however, that the representatives 
should balance every extreme develop- 
ment the economic life the nation 
opposite tendency. For instance, 
this theory maintains that the govern- 
ment should reduce interest rates 
any one number schemes or- 
der counteract inflationary tenden- 
cies. But far interest rates are 
lowered, money will devoted in- 
vestment, not consumption, and will 
just the moment when the rela- 
tively high prices inflation also tend 
keep down consumer buying. 
result, business jams and production 
and employment are finally curtailed. 
Last year was thought that tax 
upon undistributed profits would in- 
crease industry increasing purchas- 
ing power those whom the profits 
would distributed avoid the tax. 
Now thought that the repeal 
that tax will have the same effect 
encouraging business activity and em- 
ployment. The upshot the whole 
matter confusion worse confounded 
—with continued unemployment and 
increasing concentration wealth out 
all proportion concentration 
ability. According this theory 
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policy permanent and for none 
any fundamental justification even at- 
tempted. This cannot the essence 
Americanism. 

Along with instructions about eco- 
nomic matters times instructions 
with regard many other interests, 
such as: states rights, the degree 
direct popular government, the rela- 
tive powers the various branches 
government and the extent pater- 
nalism. But the instructions about such 
matters are quite secondary those 
about economic affairs. Thus, the 
voters the Southern states insisted 
upon states rights when was neces- 
sary retain their slaves, 
but those voters ignored states rights 
order put federal power behind 
the prohibition the sale intoxi- 
cants Negroes that the Negroes 
would work more efficiently and 
smaller burden upon their various 
communities. Repeatedly there are 
movements increase the number 
appointive officers and allow de- 
fendants choose whether they will 
have trial judge rather than jury 
—in opposition the general drift to- 
ward government directly the peo- 
ple, thus revealing that neither 
matter fundamental importance. 
Liberals desire maintain the power 
the courts, and conservatives re- 
strain it, whenever there has recently 
been series liberal decisions, and 
vice versa. Direct paternalism would 
lost cause the economic measures 
adopted Congress had been success- 
ful maintaining the prosperity the 
country. And some other measures 
urged the people upon their repre- 
sentatives have even less, and quite 
indirect, reference matters eco- 
nomics, for instance, religious freedom 
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and provision for education and the 
arts. But instructions about such mat- 
ters are never allowed violate the 
economic good the nation, and they 
can flourish best prosperous and 
just social order. Therefore, although 
they must included the meaning 
Americanism, will done the 


Since not know what Ameri- 
canism is, the primary duty 
everyone who has faith and devo- 
tion his country spend the utmost 
his time and thought find out 
what is. Until the question Ameri- 
canism thoroughly explored and 
charted and widely understood the 
people, any powerful group our na- 
tion may interpret isolated passages 
the writings the founders our 
country serve their special 
interests. They may identify the pro- 
tection their interests with Ameri- 
canism and with that powerful weapon 
their hands beat down into silence 
all those who advocate any change 
our political economic life, however 
beneficial for the whole people, which 
might stay the march the special 
group complete dominance that 
life. Special interests might prevent 
the adoption reforms until the hour 
had passed when reform could ef- 
fective, until need had lent fuel 
passion and passion had made use 
every instrument might. 

not enough, however, order 
prevent such result for those who 
advocate change, their turn, quote 
isolated passages from the writings 
the founders our nation. Even 
only one interpretation and application 
such passages were possible, citizens 
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final section this paper, they cannot 
discharge from the necessity de- 
termining what Americanism the 
sphere economics, and regarding 
the economic factors Americanism 
fundamental, perhaps not scale 
absolute values, but from the stand- 
point political science. 


desiring other changes change 
could doubtless quote other passages 
support their positions—all re- 
sulting general check-mate. The 
very fact that the debate about modern 
problems, such case, would car- 
ried the realm authority 
would make all the antagonists much 
more sure themselves, intolerant 
opposition, prepared the limit 
defense their various proposals 
than would otherwise the case. Ob- 
viously would have been much bet- 
ter under such circumstances 
reference the purposes the 
Founding Fathers had been made 
any disputant. But this can never 
assured. Each leader public opinion 
knows that his opponents will appeal 
the authority the American tradi- 
tion, and will execute any maneuver 
make appear that his opponents are 
disloyal their 
royalists,” “reds,” “foreign agitators” 
and the like. Therefore each leader 
tends reply kind, better, 
“do first.” Hence, the only way 
which the mature wisdom the 
founders the republic can ef- 
fective guide this hour when 
must again walk the ways high 
decision, and not incite conflicting 
passions, for the people seek 
formulate adequate statement 
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Fathers, and the ways which the 
nation conceived may guided 
aright amid the new perils which en- 
danger its path. 

the interest such outcome 
the present writer will propose what 
thinks are the chief elements 
Americanism. They will include: (1) 
the fundamental principles the men 
who founded our nation, and (2) the 
fundamental policies which should 
guide the nation these new days 
which are upon us. Having frankly 
presented his own present convictions 
will ask all his readers, either 
singly groups, after research and 
thought, send the writer, care 
opinions with regard his statement— 
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the fundamental convictions our 


this manner shall have solemn ref- 
erendum upon the meaning Ameri- 
canism. The writer will then make 
tabulation and careful study the 
replies. will judge them especially 
the basis their orderliness 
presentation and their objectivity. 
objectivity means the ability 
give proofs for conclusions facts not 
implied formally the conclusions, 
the ability avoid arguments 
circles. plans publish the results 
this study the replies. From this 
study shall learn much what 
Americanism and what devoted 
Americans think is—both which, 
one tempted say, are equal im- 
portance the process achieving 
Americanism America. 


The founders our American 
nation held fundamental convic- 
tion that government exists for the 
good society and should changed 
far necessary insure the eco- 
nomic well-being society. 

That this statement true evi- 
dent, the first place, from the fact 
that the American Revolution was 
fought throw off the restraining in- 
fluence British legislation upon 
American industry. shall select 
several passages which bear upon this 
subject from The Rise American 
Civilization Charles and Mary 
Beard. 


“Colonial laws enacted the interest 
local business enterprises but contrary 
English regulations were often set aside 
royal disallowance; sometimes blanket or- 
ders were issued colonial governors in- 
structing them not permit the enactment 


any legislation adverse English com- 
mercial undertakings.” (p. 201) 

tax sugar and molasses hit the 
New England shipper and rum distiller; 
the impost tobacco irked the Virginia 
planter; but the Stamp Act struck every 
order society, making grievances univer- 
sal.” (p. 209) 

“Naturally the news this Tea Act 
spread consternation among American 
business men; for the profits lucrative 
trade were about swept away the 
stroke pen and the agents power- 
ful monopoly authorized operate direct- 
American soil.” (p. 224) 


The economic factors the motiva- 
tion the Revolution are made ex- 
plicit several sections the Dec- 
laration Independence which the 
king accused sending upon the 
colonies swarm officers eat out 
their substance, quartering large bodies 
troops among them, cutting off their 
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trade with all parts the world, im- 
posing taxes upon them without their 
consent, and plundering their seas, 
ravaging their coasts, burning their 
towns, and murdering their people. 
view such acts the united colonies 
finally declared that they are, and 
right ought be, free and independ- 
ent states. 

Having appeal arms put 
end such tyrannies, the Founding 
Fathers, the second place, set about 
the establishment permanent gov- 
ernment specifically formed serve 
the economic well-being the new 
nation, evident from the follow- 
ing quotation: 

“In short, the financial, creditor, com- 
mercial, and speculating classes the new 
confederate republic were harassed during 
the critical period just such classes had 
been harassed rebellious patriots the 
eve the Revolution. From every point 
view, they saw the matter, they had 
valid reasons for wanting establish un- 
der their own auspices American soil 
system centralized political, judicial and 
economic control similar character 
that formerly exercised Great Britain. 
They wanted debts paid, sound currency 
established, commerce regulated, paper 
money struck down, and western lands 
properly distributed; they desired these 
things quite much the governing classes 
England had desired them colonial 
times.” (Beards, idem, 306, cf. pp. 304- 
306) 


conducting the affairs the 
young nation each the original po- 
litical parties, the third place, served 
the economic interests one the 
fundamental classes the nation. One, 
the Republican Party, served the eco- 
nomic interests the farmers and 
planters. The other, the Federalist 
Party, served those the industrial- 
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ists. evidence for the economic 
orientation parties shall quote 
the words pamphleteer Phila- 
delphia, who declared early 
1792: 

“The laws the Union (passed the 
Federalists) were ‘stained with mercantile 
regulations impolitic themselves and 
highly injurious the agricultural interests 
our country; with funding systems 
which the property and rights poor but 
meritorious citizens are sacrificed wealthy 
gamesters and speculators; with the estab- 
lishment Banks authorizing few men 
create fictitious money which they may 
acquire rapid fortunes without industry.’ 


(Beards, idem, 352) 


This same truth James Madison had 
expressed permanent principle 
government when urging the adop- 
tion the Constitution: 

are the different classes legis- 
lators but advocates and parties the 
causes which they determine?” 
causes factions cannot removed” and 
“we know from experience that neither 
moral nor religious motives can relied 
upon adequate control.” (Beards, 


idem, 334) 


That the foregoing economic inter- 
pretation American political history 
correct shown the fact that, 
the fourth place, writ large the 
right-about-face the Republicans 
major political issues deference 
the agricultural interests which they 
served. 


“The Republicans had proclaimed their 
unshakable faith narrow interpreta- 
tion the Constitution; 1803 they pur- 
chased Louisiana—an act which Jefferson 
himself called violation the supreme 
law; few years later they invoked the 
power regulating commerce justify 
measure abolishing and ‘force bill’ 
carrying that embargo into effect. Celebrat- 
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ing the virtues agriculture, they had 
scorned the arts trade; yet they vowed 
that their war Great Britain was made 
with view upholding American com- 
mercial right upon the high seas. [Really 
order annex land belonging Great 
Britain and Spain.] They had opposed 
national Bank and protective tariff; but, 
the close their experiment war, they 
resorted both expedients spite their 
legal scruples.” (Beards, idem, 392) 


And the Federalists were equally in- 
consistent the reverse direction. 
course, the men who founded this 
nation held some convictions which 
were not economic nature, were 
varying degrees, often differed 
from one another with regard such 
matters, and differed even with re- 
gard the policies which would serve 
the general economic interest. But, 
have seen above, non-economic 
convictions are secondary our pres- 
ent discussion. With regard eco- 
nomic policies the fathers believed, 
for instance, local government— 
until they realized that such govern- 
ment would prevent the financial sta- 
bility and industrial development 
the country. The planters believed 
tariffs strictly for revenue only—be- 
cause tariffs forced the prices the 
goods which the planters consumed. 
The manufacturers took the opposite 
view because tariffs protected their 
goods from foreign competition. The 
very fact that the various political 
fathers were shifting and conflicting 
proves that those policies were quite 
economic prosperity the whole peo- 
ple—if are say that they had any 
common views, instructive for us, 
all. The common views, not the con- 
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flicting ones, are alone worthy con- 
stitute fundamental tenet Ameri- 
canism. 

can longer doubt, believe, 
the assertion that the men who 
founded this nation, word and 
deed, considered 
handmaiden the economic welfare 
the nation. was fundamental 
conviction with them. should form 
integral part our conception 
Americanism. 

But the reader may well ask, 
“Granting the truth this conviction 
the founders the nation, im- 
brief statement Americanism?” Psy- 
chologists have discovered that when 
people explicitly advocate oppose 
any measure for reasons other than 
those which are really the fundamental 
causes their opinions, they overcom- 
pensate the form emotionalism, 
deviousness reasoning and unrea- 
sonable tenacity opinion. primary 
reason why some social psychologists 
claim that the great mass men can- 
not reason but are swayed passion 
that the mass men have never 
heard the economic nature 
political proposals, though they oc- 
casionally realize its truth special 
cases vague way and more less 
efficiently act upon the conviction that 
true. But because they not 
understand clearly universal 
principle there conflict, emotion, 
overcompensation and resulting ad- 
vocacy irrational policies. the 
American people realized the economic 
interpretation all political pro- 
posals they would able consider 
the proposals rationally; and pro- 
portion reason supreme, unity 
conviction can finally achieved. 
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difficult, however, for people 
realize this first cause popular emo- 
tionalism for the following reason. 
When the ordinary man does realize 
the economic nature political pro- 
posals once becomes aware the 
vast economic forces arrayed against 
economic reform. feels very weak 
and again overcompensates shout- 
ing and advocating absurd reforms. 
The only way, therefore, which 
emotionalism can overcome and rea- 
sonable proposals receive reasonable 
hearing for those who understand 
the economic nature politics gain 
the strength comes from union. 
Then shall able, the spirit 
our Fathers, think through polli- 
cies which will serve the economic 
well-being this country our 
love. 

The men who founded this na- 
tion foresaw that the time when 
virgin land should longer offer 
large opportunities the people in- 
dustrialism, uncontrolled, would 
concentrate wealth the hands 
few. This concentration wealth 
would create economically depressed, 
and unstable classes such 
then existed the great cities 
Europe. However, they wisely left 
us, who live and understand the re- 
sources the time which they foresaw, 
the task discovering how indus- 
try may controlled for the social 
good. 

The reader, believe, will able 
discover every element the pre- 
ceding statement the quotations 
which follow. First shall present 
summary statement from The History 
the United States Charles 
Beard and then several specific quota- 
tions from the Fathers themselves. 
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“Hamilton, while cherishing agriculture, 
desired see America great commercial 
and industrial nation. Jefferson was equally 
set against this course for his country. 
feared the accumulation riches and the 
growth large urban working class. The 
mobs great cities, said, are sores 
the body politic; artisans are usually the 
dangerous element that make revolutions; 
workshops should kept Europe and 
with them the artisans with their insidious 
morals and manners.” (p. 170) 

Even Hamilton realized that the 
future the uncontrolled 
which advocated would bring 
change from condition which 
“property [would continue] 
pretty equally divided, and consider- 
able share information [would per- 
vade] the community” one which 
“riches increase and accumu- 
late few hands,” “luxury prevail 
society,” [political] “virtue” 
[would] longer characterize the 
people, and there would tendency 
“to depart from the republican stand- 
ard.” (Speech the Compromises 
the Constitution, June 21, 1788) 

And Thomas Jefferson, his side, 
realized the inevitability the de- 
velopment industry the future 
and the concurrent development 
the cities irresponsible proletariat 
unworthy suffrage. consider,” 
wrote, “the class artificers (the 
working class) the panders vice, 
and the instruments which the liber- 
ties country are generally over- 
thrown.” (Quoted Harris, 
Harpers, 1050, 646) 

Many others the Fathers, fore- 
seeing only agriculture and industrial- 
ism they knew them, that is, un- 
developed and uncontrolled for the 
social good, viewed darkly the future 
when the population had increased and 
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virgin land had disappeared. Oliver 
Ellsworth Connecticut considered 
that “poor laborers would plenti- 
(Beards, idem, 320) Madison fore- 
saw certain degree misery” in- 
evitable; and John Adams declared 
that “the constant labor nine-tenths 
our species will forever necessary 
prevent all them from starving 
with hunger, cold, and pestilence” and 
that leisure for study would exist only 
for the few. (Harris, idem, 648) 

The foregoing quotations supply 
sufficient support, believe, for the at- 
tribution the men who founded our 
nation pessimistic outlook with 
regard the future. And they did not 
know how avoid the impending 
tragedy. They did not foresee that the 
industrialism which they envisaged 
would necessarily develop virgin 
land became extinct and population 
increased, and that would able 
meet all the physical needs the 
population—if the goods produced 
were properly distributed. 

That the Fathers held pessimistic 
view the future must now accept 
true. But not the whole truth. 
They also had high faith us. They 
held that all men are created free and 
equal and have inalienable rights, in- 
cluding liberty and the pursuit hap- 
piness. And primary purpose the 
Constitution was “promote the gen- 
eral welfare.” These phrases must in- 
clude right use every possible 
means overcoming the evils which 
the Fathers were convinced industrial- 
ism naturally would produce. They 
guaranteed the people trial popu- 
lar juries, and the right even change 
the Constitution. The qualifications 
for voting and for holding office were 
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lowered many cases, and the means 
meeting them greatly increased. 
Power and position after the Revolu- 
tion longer rested upon birth but 
upon wealth, which large proportion 
the people could acquire. Entail 
estates and primogeniture were vir- 
tually abolished. 

now add the pessimism 
the Fathers their faith shall 
have conclude, stated above, that 
they left the task discovering 
how industry may successfully con- 
trolled for the social good. 
not bring the pessimism and the faith 
into rational unity leave the 
Founding Fathers 
tory that their words must lose all 
significance for us. must there- 
fore conclude that, although the Fa- 
thers could not mark out the way for 
go, they had faith us—that 
would whatever possible for the 
social good. Only this word they 
give us: that industrialism 
trolled produces social corruption. 

The founders our nation be- 
lieved democracy composed 
citizens sufficiently educated, responsi- 
ble and leisured able vote 
wisely political issues. 

That this was the belief the 
Founders evident for two reasons. 
the first place, they did not advo- 
cate universal adult suffrage but re- 
tained property qualifications for the 
right vote. They felt that, gen- 
eral rule, the possession and manage- 
ment property was the most nearly 
adequate measure personal responsi- 
bility, leisure and education—at least 
with regard the practical affairs 
life, which could devised the 
time. 

The Fathers revealed, the second 
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place, that their standards suffrage 
were those noted above the atti- 
tude which they took toward, and the 
criticisms which they leveled against, 
those whom they excluded from suf- 
frage. 

John Adams advocated “govern- 
ment aristocracy talents and 
wealth.” 

Hamilton the Constitutional Con- 
vention declared that the mass the 
people are “turbulent and changing”’; 
“they seldom judge determine 
right.” 

Washington dreaded “the tumultu- 
ous populace the large cities” be- 
cause “their indiscriminate violence 
prostrates for the time all public au- 
thority.” (Harris, idem, 644) 

“Almost unanimous (in the Constitu- 
tional Convention) was the opinion that 
(direct) democracy was dangerous thing, 
restrained, not encouraged, the 
Constitution, given little voice 
possible the new system, hampered 
checks and balances.” (Beards, idem, 
315) 

“Moreover,” the Beards write with 
regard mechanics, “their support was 
none too welcome; indeed, their de- 
mand for the right take part the 
election committees and conventions 
was coldly repulsed first the en- 
franchised patriots.” (idem, 

Nor was the attitude the Fathers 
without any justification. Most 
those excluded from voting had not 
even grammar school education, 
large section lived isolated lives 
backwoods farms, many thousands had 
proved irresponsible soldiers the 
War—though 
grounds for complaint account 
the lack supplies and promised 
wages. The leaders observed, both 
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the colonial and the critical period 
(the period between the end the 
War and the adoption the Con- 
stitution), that the upshot govern- 
mental control “the people” was 
measures the issuance vast quanti- 
ties paper money which they had 
intention redeem. Such prac- 
tices did vast harm business stability 
and unjustly reduced even wiped 
out the invested savings their fellow 
citizens. Even public meetings the 
common people were often not self- 
restrained but unfair minorities— 
though doubtless because they had 
not the training enable them 
present their own convictions effec- 
tively and organize for protection 
against the wealthy. 

Over against the criticism the 
common people the Fathers, how- 
ever, must place several facts with 
regard their attitude toward democ- 
racy. The ultimate power the new 
government was the people. 
too many passages quote qualifi- 
cation the ultimate power the 
people mentioned implied. 
have already noted several respects 
which the Revolution vastly im- 
proved the economic condition and the 
political power the people. The sys- 
tem checks and balances was de- 
signed insure careful consideration 
all matters the part all classes 
the people, not negate their final 
judgment. Even Hamilton could de- 
clare: 


all, must submit this idea, 
that the true principle republic that 
the people should choose whom they please 
govern them. This great source 
free government, popular election, should 
perfectly pure, and the most unbounded 
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liberty allowed.” (“Speech the Compro- 
mises the Constitution,” June 21, 1788.) 


other words, the system checks 
and balances was designed prevent 
dictatorship amy leading power 
the nation—ignorant and irresponsi- 
ble proletariat grasping business 
men. The Fathers simply insisted upon 
high qualifications for the difficult 
duty suffrage. The immediate, 
pragmatic nature the restrictions 
which they imposed made clear 
these words Jefferson’s: 


would say that the people, being the 
only safe depository power, should exer- 
cise person, every function which their 
qualifications enable them exercise, con- 
sistently with the order and security so- 
ciety; that now find them equal the 
election those who shall invested with 
their executive and legislative powers, and 
act for themselves the judiciary, 
judges questions fact” (i.e., jury- 
men). (Jefferson’s Writings, ed. 
Ford, vol. LX, 447) 


must conclude that the Fathers 
restrained the common people (1) 
view their ignorance and irresponsi- 
ble nature their day, and (2) 
view the fact that, because their 


have seen, the founders 
this nation did not formulate the 
cies for the conduct government 
our age. Nor may pass single, 
necessary process reasoning from 
the sum their convictions solu- 
tion any the leading problems 
our day. And yet some contempo- 
rary proposals would violate their 
convictions; and, contrariwise, those 
convictions eliminate for courses 
action which would otherwise theo- 
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great numbers, unrestrained, they 
would destroy the liberty the whole 
people—as was the nearly contempo- 
rary case France. other words, un- 
less restrained the people would de- 
stroy the system free production 
which practically everyone, even the 
proletariat, that day with its beckon- 
ing virgin lands, desired have main- 
tained. our day may retain the 
personal qualifications for suffrage 
which the Fathers were devoted. 
their day the best guarantee the 
general possession those qualifi- 
cations was ownership property— 
though gross injustices occurred 
individual cases, e.g., that in- 
dentured servants. our day, because 
the foundations which the Fathers 
laid, have created the means 
which citizens with the required char- 
acteristics can secured equally from 
all the economic classes our 
population. are disloyal the 
fundamental purpose the Fathers 
create democracy qualified 
voters not employ the means 
which possess—educational, medi- 
cal and economic—to bring such de- 
mocracy past gestation, verily into 
being. 


retically open us. Limitations 
space forbid pointing out the spe- 
cific relationship between the convic- 
tions the Fathers and the policies 
for our times, which are now 
presented. any reader believes that 
any one the following policies 
conflict with fundamental convic- 
tion the Fathers, invited 
declare the faith that him his 
criticism this article. 

The writer believes that all his 


‘ 


148 THE EDUCATIONAL FORUM 


readers will agree with him that the 
four greatest needs our country 
this time are (1) industrial peace, (2) 
international peace, (3) individual 
welfare based correct system 
production and distribution, and (4) 
the protection the freedom the 
individual and minorities. must, 
therefore, consider what 
government these needs can met. 

Industrial peace can secured 
proportion economic system 
established and maintained America 
which not necessary for some 
persons invest production-goods 
luxuries disproportionate and 
fluctuating share the total national 
income. The money thus spent in- 
vestments luxuries other persons 
would use for consumption goods 
real value, and thus keep the pro- 
duction-goods operation, providing 
revenue for investors and insuring em- 
ployment for workers. 

Such economic system can es- 
tablished and maintained under capi- 
talism only the taxation investors 
and the wealthy proper times and 
proper degrees, and the pay- 
ment those taxes persons who 
will use them consumption goods. 
However, whenever this done, in- 
vestors charge back the taxes upon 
their incomes and decide that the 
consequent rate income does not 
justify investment their funds 
new ventures. Consequently, men are 
thrown out employment. The need 
for taxes increases just when industry 
can give its best reasons for postpon- 
ing them. 

has not yet been discovered how 
the rate taxation can maintained 
exactly the level which insure 
both public consuming power and 


January 


profitability investment, any 
system taxation can effect these re- 
sults. But the statistics gathered dur- 
ing the last eight years reveal the 
gross errors which should avoided 
the matter taxation, and thus 
provide increasing insight into the 
necessary conditions consuming 
power and profitability investment. 
The matter supreme importance 
the moment, however, for 
realize that there not now and never 
can any means for securing eco- 
nomic prosperity, and industrial 
peace, other than the economic sys- 
tem described above. Such convic- 
tion will free from any enmity 
towards, the one hand, any group 
which organizes and contends for 
“American” standard living; and, 
the other, towards any group which 
finds more profitable not invest 
its funds. shall know that all are 
acting very nearly they must under 
current conditions. shall simply 
advocate ever increasing care taxa- 
tion learn more and more about its 
effects. And when the limit care 
has been reached, specific depres- 
sions gradual lowering pro- 
duction and increase unemployment 
have not been overcome, will face 
that fact, and united people as- 
sume any further governmental re- 
sponsibility for the maintenance 
mass purchasing power and production 
for which the statistics the time call. 
people can with impunity defy the 
statistics which summarize the facts 
their economic experience. 

International peace can se- 
cured only: (1) when none the na- 
tions needs export more capital and 
goods foreign countries than they 
are able accept exchange because 
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the capital and goods which they al- 
ready have home cannot con- 
sumed there profit; (2) when 
none the nations unable furnish 
much other countries needs 
receive turn; and (3) when the 
nations which have the largest unex- 
ploited resources make the mainte- 
nance peace the basis their inter- 
national policies. 

The first basis this statement for 
securing peace almost too obvious 
make possible its defense. course, 
each nation were self-sufficing unit 
(not the sense that goods were 
exchanged with other nations, but that 
balance between intake and outgo 
could maintained), there would 
need for war. The nations with 
great resources and balanced econ- 
omy could even accept surplus popu- 
lations other countries, which now 
would have sufficient resources for 
the remaining population. The immi- 
grants, now more favorable cir- 
cumstances, would soon become less 
prolific, and would the population 
home—if proper inheritance laws, 
education, etc., were instituted that 
end. The special value this state- 
ment the cause war that puts 
the dread war behind domestic eco- 
nomic reform—such outlined 
the preceding section. 

However, while these arrangements 
with nations smaller natural re- 
sources were being carried out, 
would necessary for those with 
ample resources unite prevent 
war, refusing divided from one 
another other issues. combina- 
tion other nations could wage 
important war against them. And they 
would longer competitors 
one they longer needed 
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create growing balance trade. 
Then peace could come waiting 
world. 

The economic welfare the 
individual can secured proportion 
the wealth society not spent 
upon special interest groups, but for 
such general human needs low-cost 
housing, hospitals, education and so- 
cial insurance. 

expenditures for special interest 
groups mean such governmental ac- 
tions protective tariffs; artificially 
raised agricultural prices; the pay- 
ment for future wars billions 
dollars private concerns high 
profit; the state-created exemptions 
corporations; the ruthless and un- 
social exploitation the natural re- 
sources and farms the nation 
private interests because govern- 
mental protection; the needless bor- 
rowing from bankers millions 
dollars which could raised taxa- 
tion; the granting banks the 
right create credits worth billions 
dollars; the use the police and 
judicial power the government 
save millions dollars yearly for or- 
ganized employers their natural 
competition with workers striving 
organize for decent wages; and the 
laying the taxes the nation chiefly 
upon the poverty the poor instead 
upon the wealth the rich. 
present contention that social funds 
which under present arrangements 
are devoted special interests should 
spent for general human needs 
such have been listed above. Then 
the needs the individual would 
amply provided for. Yet, spent, 
the social funds would preserve in- 
dividual responsibility for all the 
people, not only for the poor, within 
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just social order. Thus would 
preserved what valid the creed 
conservatives. All persons could 
held accountability because all 
would have equality opportunity. 
last the promise America would 
fulfilled all her children. 

Individual freedom can se- 
such has been described: (1) the 
processes democracy are constantly 
made more effective, and (2) every 
citizen free seek influence pub- 
lic opinion upon all matters public 
policy before accepts its dictates, 
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and other matters free think 
and act pleases. 

The chief point this statement 
which needs emphasized that 
described that freedom for the indi- 
vidual can secured and remain 
secure. Elsewhere the conflict eco- 
nomic interests intense that free- 
dom cannot endure it. Yesterday one 
oppressor, today another, but always 
oppressor. Only the lives 
men are made economically secure will 
they dare speak—and granted 
fair hearing. 


America’s God’s crucible, the great Melting-Pot where all the 
races Europe are melting and reforming. Here you stand, good 
folk, think when see them Ellis Island, here you stand 
your fifty groups, with your fifty languages and histories, and your 
fifty blood hatreds and rivalries. But you long like that, 


brothers, for these are the fires God come to—these are 
the fires God. fig for your feuds and vendettas. Germans and 
Frenchmen, Irishmen and Englishmen, Jews and Russians—into 
the Crucible with you God making the American. The real 
American has not yet arrived. only the crucible, tell you 
—he will the fusion all races, the common superman.— 
ZANGWILL. 
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Lotus Coffman Knew Him 


HEN Lotus Coffman was boy 
Indiana back the ’nineties 
decided that would college, 
but otherwise, apparently, had 
made definite plans for his future. 
Years afterward, when “vocational 
guidance” was newly coined slogan 
education and favorite topic for 
discussion professional circles, 
great deal was said the alleged im- 
portance choosing one’s occupation 
early life and then steadfastly shap- 
ing one’s education toward the ac- 
cepted goal. these sometimes heated 
discussions Coffman more than one 
occasion referred deliciously hu- 
morous vein seemingly trivial inci- 
dent—or better, perhaps, accident— 
that opened him the door the 
profession which was destined 
make highly distinguished ca- 

wish that could tell the story 
his own words, but even these print 
would lack full effectiveness, for 
was delightful raconteur, and the liv- 
ing voice with its intonations 
emphases and its pauses, mem- 
ory important part the picture. 

seems that his mother awakened 
him early one morning September 
ask what was her the moment 
very important question. 

she said, “have you de- 
cided whether you are going school 
Bloomington Terre Haute?” 
Bloomington, everyone knows, 
the seat Indiana University; 


Terre Haute located the Indiana 
State Teachers College, then called the 
State Normal School. 

Coffman opened his eyes sleepily, 
stretched and yawned, grumbled 
little, and finally asked, “Why you 
want decide right away, Moth- 
er?” 

must decide,” said his mother, 
“for you Bloomington you will 
not need take lunch eat the 
train, but you Terre Haute 
shall have put lunch for you 
and must kill the chickens today.” 

Coffman used say that his voca- 
tional destiny was solved that mo- 
ment. Supper had been several hours 
the past, and like all healthy boys, 
his appetite was both keen and vora- 
cious. told later, with broad 
grin, could just those chicken 
sandwiches.” was now wide awake. 
Terre Haute!” 

Coffman did Terre Haute, and 
when graduated 1896 became 
school principal. those days, the 
principal and sometimes, com- 
munities, the school superintendent, 
was usually, real sense, only the 
principal teacher. fact administra- 
tion and supervision were often sub- 
ordinate duties and the actual teaching 
boys and girls quite the central ac- 
tivity. 

Years afterward teachers’ in- 
stitute Indiana happened refer 
study that Coffman had just pub- 
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lished—his doctor’s dissertation, “The 
Social Composition the Teaching 
Population.” After the lecture mem- 
ber the institute introduced her- 
self with the statement that she had 
visited Mr. Coffman’s classroom early 
his teaching career. She told that 
she was teaching neighboring com- 
munity the time and that her su- 
perintendent had suggested that she 
observe the way which Mr. Coffman 
taught English grammar eighth- 
grade pupils. 

“How did it?” asked. 

cannot tell you,” she replied. 
could not separate the method from 
the man. But one thing shall never 
forget. Mr. Coffman was teaching the 
attribute complement were ab- 
solutely convinced that get his pupils 
understand the attribute comple- 
ment would the greatest triumph 
that could ever achieve.” 

course, this visitor had pressed 
Mr. Coffman for explanation 


From the beginning Coffman was 
devoted his profession superb- 
professional way. improve him- 
self its service went with his 
studies, this time Indiana Univer- 
sity. that period—the first decade 
the present century—the study 
education and its underlying disci- 
plines, especially psychology, was 
probably represented other State 
university well Indiana. Presi- 
dent William Lowe Bryan was tower 
strength—not only psychologist 
distinguished talents and substantial 
achievement but man exception- 
ally broad and penetrating scholarship 
many fields. John Bergstrom was 
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his enthusiasm for the attribute com- 
plement, doubtless would readily 
have admitted that many other les- 
sons that was called upon teach 
were much more important. Even 
that time formal grammar school 
requirement was under fire. But the 
statement this visitor none the less 
discloses one the basic traits 
man’s character. was then con- 
vinced, and the conviction was key- 
note his life, that whatever did 
for him it. 

His ideal was that the Master 
Workman, and this—with the intellec- 
tual competence and the intellectual 
honesty that were his, part doubt 
native gifts, but part also, 
reasoned appreciation enduring 
values and unrelenting acceptance 
the doctrine hard work—made 
him Master Teacher, and ultimately 
the best sense Master Men and 
Affairs. 


also there, and other able teachers. 
Many recent and contemporary lead- 
ers American education received 
their initial training and enduring in- 
spiration Indiana, some earlier, some 
Coffman’s time, some later. Among 
them may mentioned Ellwood 
Cubberley, pioneer student edu- 
cational administration and historian 
education whose own name will 
written large the future histories 
our field; Lindley, since 1920 
the beloved Chancellor the Uni- 
versity Kansas; Lewis Terman, 
one the first two three ranking 
leaders educational psychology; 
Melvin Haggerty, whom Coffman 
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later made Dean the College 
Education Minnesota; George 
Arps, who rendered highly meritori- 
ous service Dean the College 
Education Indiana since 1916, 
and who now Dean the Ohio 
State’s Graduate School; Wilford 
Miller, well known the field men- 
tal tests; and Henry Lester Smith, 
Dean the School Education 
Ohio State President 
(1924) the National Education As- 
sociation, and for years most influen- 
tial leader its councils. 


The year, 1907, was turning-point 
Coffman’s career. After graduation 
from Indiana University 1906, 
became Superintendent Schools 
Connellsville, Indiana. the spring 
the following year, the late Living- 
ston Lord, then president what 
now the Eastern State Teach- 
ers College, had find director 
the training department succeed 
Francis Blair, who had just been 
elected State Superintendent Public 
Instruction. After canvassing the field 
with his usual thoroughness Mr. Lord 
selected Coffman for the post.” 

Thomas Briggs, the time 
teacher English with Mr. Lord, has 
already Coffman’s work 
Charleston. was the end one 
Coffman’s closest friends and the 
most competent speak this period 
his career. will suffice say here 

*Mr. Lord had the reputation being the best 
judge teachers the United States. See the article 
the present writer, ‘Mr. Lord’: appreciation 
Miss Isabel McKinney’s Biography 
Teacher,” Forum, vol. II, no. March, 


1938, pp. 334 ff. 


Briggs, H.: “Lotus Delta 


1938,” Educational Administration and Supervision, 
vol. XXIV, no. October, 1938, pp. 481 ff. 
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George Ade, himself son In- 
diana, said have enriched Ameri- 
can humor with this gem, “Lots 
smart men come from Indiana—and 
the smarter they are the faster they 
come!” half-truth, course, which 
like most half-truths obscures the fun- 
damental truth;—for, respect 
education least, one reason why 
many leaders have come from Indiana 
lies the fact that some very “smart” 
men were willing remain there and 
train 


that Coffman abundantly justified Mr. 
Lord’s choice. 

was eager, however, carry 
further his professional studies, and 
1909 was granted leave ab- 
sence from his work Charleston. 
this time, Teachers College, Columbia 
University, had become the leading 
center the world for the study 
educational problems, especially the 
problems public education the 
elementary and secondary levels. Coff- 
man consequently betook himself and 
his family New York, where they 
remained for two years. 

The outstanding personalities 
Teachers College that time were, 
first, the dean, James Russell, who 
less than decade had developed 
the institution from its humble and 
obscure status training school for 
teachers what now call the in- 
dustrial arts the first rank among 
graduate schools education; Ed- 
ward Thorndike, even then the 
towering figure educational psy- 
chology; Paul Monroe, already the 
leading authority the history edu- 
cation; Patty Hill, the rejuvenator 
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the kindergarten; Frank Mc- 
Murry, pioneer lifting the prob- 
lems the elementary school the 
level graduate study; Julius Sachs, 
who was rendering similar service for 
the problems secondary education; 
and group teacher-scholars the 
subject-matter fields, notably Elijah 
German; 
Franklin Baker, English; Maur- 
ice Bigelow, biology; Henry 
Johnson, history; Gonzales Lodge, 
the classical languages; David Eu- 


was Suzzallo whom Coffman 
chose his major professor and spon- 
sor for his doctor’s dissertation, already 
referred to. Suzzallo had been brought 
Teachers College pioneer im- 
portant but until then practically un- 
explored field—educational sociology. 
Whether the particular problem 
which was the subject Coffman’s 
dissertation was chosen him inde- 
pendently suggested Suzzallo 
not know. was, however, most 
timely topic and one that pertained 
peculiarly educational sociology. 
The methods applied its investiga- 
tion had been used before, but never, 
insight into their significance and 
their limitations with such meticu- 
lous care their administration and 
the interpretation findings. 

What Coffman attempted was 
gather data from which could, 
speak, draw composite picture 
the teaching-personnel the Ameri- 
can public school. Certain characteris- 
tics this important segment the 
public service were familiar rather 
vague, taken-for-granted fashion 
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gene Smith, mathematics; and 
Thomas Wood health education. 

this group had been added, two 
years before Coffman’s arrival, one 
the most brilliant men yet attracted 
the advanced study educational 
problems, the late Henry Suzzallo, 
later President the University 
Washington. Perhaps Suzzallo and 
James Russell had, next Mr. 
Lord, the largest influence maturing 
and refining Coffman’s attitude toward 
his profession. 


students education. The reports 
the Federal census and the Bureau 
(now the Office) Education re- 
vealed clearly enough that teaching 
the elementary level was overwhelm- 
ingly feminine occupation, and that 
teaching high schools was predom- 
inantly the hands women. That 
many teachers both sexes remained 
the work only short time was well 
known. That legal standards cer- 
tification for elementary-school teach- 
ers, and especially for rural-school 
teachers, could met almost every 
state persons who had had educa- 
tion beyond the seventh eighth 
grades was known many and de- 
plored some. 

What Coffman did was set forth 
these and other facts quantitative 
terms—in terms distributions, pro- 
portions, averages, means, and ranges 
—which for the first time presented 
the situation all its appalling inade- 
quacy. the “sampling” reflected 
his findings fairly represented the 
public-school teaching population 
whole (and later studies abundantly 
justified this assumption) some star- 
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tling generalizations could made; 
for example: 

From one-fifth one-fourth 
the future voters the United States 
were receiving their training for the 
responsibilities citizenship the 
hands teachers too young themselves 
intrusted with the responsibilities 
the ballot. 

Although every state that 
time had provided for the 
education teachers through State 
normal schools similar tax-sup- 
ported institutions, only small frac- 
tion the teachers entering the serv- 
ice had taken advantage these op- 
portunities. 

Fewer than half the public- 
school teachers served the schools 
more than four years; tens thou- 
sands served only one two years. 
Teaching, someone remarked much 
later, was very distinctly “not pro- 
fession but procession.” 

The immature teachers, the un- 
trained teachers, and the short-term 
teachers were proportionally far more 


first met Coffman 1908, when 
was beginning his second year with 
Mr. Lord Charleston. had gone 
fessor education the fall that 
year. the spring 1911, when 
Coffman was completing his work 
Teachers College, went New York 
for the purpose talking over with 
him the possibility joining 
the School Education Urbana. 
visited his home and renewed ac- 
quaintance with Mrs. Coffman and the 
two children, Katherine and William, 
whom had met Charleston. Coff- 
man was interested the University 
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numerous the small, unsupervised 
schools, than supervised school sys- 
tems the larger towns and cities. 

Public-school teachers were re- 
cruited largest numbers from fam- 
ilies many children and low in- 
comes—a fact which explained why 
only small proportion prospective 
teachers could afford the cost train- 
ing State normal school, even 
though tuition was free, the cost 
board and room very moderate, and 
the usual period residence most 
only two years following high-school 
graduation. 

Coffman’s study will rank the 
history education one the out- 
standing investigations the central 
problem the American public 
school—the problem, namely, se- 
lecting, educating, and retaining the 
service highly competent teaching- 
personnel—and while the problem 
still discouragingly intricate and obsti- 
nate his pioneer work was the starting- 
point many the most promising 
efforts toward its solution. 


but was devoted Mr. 
Lord and was convinced that should 
return Charleston for least year 
return for what deemed 
Mr. Lord’s generosity granting him 
two-year leave absence. returned 
home and laid the matter before Ed- 
mund James, then President the 
University. Coffman later came for 
interview with the President. 
result, decided resume his duties 
Charleston for the year 
but come the University one day 
week for classes and conferences. 
the following year became pro- 
fessor education full time, with 
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especial responsibility for developing 
the courses administration and su- 
pervision and the application sta- 
tistics educational research. and 
his family moved their home Ur- 
bana. 

Coffman’s coming once gave 
the School Education increased 
prestige, for was liked and re- 
spected the public-school workers 
the State from whom were already 
recruiting nucleus graduate stu- 
dents. The School was generously sup- 
ported the University administra- 
tion. Members the staff not the 
time directly connected with the 
School were sympathetic. Stephen 
Colvin, who had just left, had made 
teacher and writer educational 
psychology. Boyd Bode, profes- 
sor philosophy, was already indicat- 
ing symptoms the interest educa- 
tional problems which later led him 
devote himself that searching an- 
alysis and appraisal educational the- 
ories which now stands 
nent. the School itself already 
had Lewis Anderson, profound 
scholar the history education. The 
late Charles Hughes Johnston, keen 
student the problems secondary 
education, and Guy Whipple, even 
then high the field mental and 
educational tests, joined the group 
soon after Coffman came us. 
entertained the rosiest hopes 
those days. think that these hopes 
reached high-water mark when, with 
the unanimous support Anderson, 
Coffman, Johnston, and Whipple, and 
with the zealous aid Bode, pro- 
posed the President that “sound 
out” John Dewey find whether 
salary $10,000 would bring him 
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from Columbia Illinois. view 
the fact that, even our institution 
which then led the State universities 
regards salary-schedules, was 
the “top” for professors, think that 
the willingness colleagues 
have man invited nearly twice the 
maximum that they could expect, 
speaks well their professional ideal- 
ism. And speaks well the admin- 
istrative acumen President James 
that accepted our proposal with 
alacrity and enthusiasm. But, un- 
fortunately for us, Mr. Dewey (so 
were told) was not interested. 

personal hopes sustained more 
severe blow soon after this event. 
colleague ours the field his- 
tory, Guy Stanton Ford, had gone 
shortly before the University 
Minnesota Dean the Graduate 
School. The deanship the College 
Education Minnesota became va- 
cant 1915. Ford knew Coffman and 
had marked him man outstand- 
ing capacity for leadership. was 
upon his recommendation, believe, 
that Coffman was asked take the 
deanship. made desperate efforts 
keep him meeting Min- 
nesota salary. The question 
rank, however, could not the time 
met, for had College Edu- 
cation and consequently deanship. 
Our group was called School Edu- 
cation, but was actually only de- 
partment education the College 
Liberal Arts. Whether this influ- 
enced Coffman’s decision not 
know. 

Professionally, the three years that 
Coffman spent may perhaps 
high achievement his career 
teacher. organized his courses for 


advanced undergraduates and gradu- 
ate students. guided the research 
work candidates for higher degrees. 
Its two first degrees Doctor Phi- 
losophy with education major sub- 
ject were granted the University 
1914, and one these was under Coff- 
man’s sponsorship with highly com- 
petent his own field, 
educational sociology. was director 
one the first state-wide surveys 
education, enterprise initiated 


The twenty-three years from 1915 
his death September 22, 1938, 
covered the career university ad- 
ministrator, man affairs, influ- 
ential and distinguished leader the 
intellectual life the State Min- 
nesota and the country whole. 
After five years Dean the Col- 
lege Education became Presi- 
dent the University Minnesota 
1920. know from personal con- 
ferences with him the time that 
accepted this office reluctantly, but 
when did accept threw him- 
self into its heavy responsibilities with 
the energy, enthusiasm, and single- 
minded devotion which had given 
the apparently humble task guid- 
ing eighth-grade pupils clear con- 
ception the attribute complement. 
was far cry—but was the same 
indomitable spirit, the ideal doing 
superlatively well whatever work his 
hand found do. 


Holley, E.: “Standards and Tests for the Meas- 
urement the Efficiency Schools and School Sys- 
tems,” Yearbook the National Society for the 
Study Education, Part II. Bloomington, Pub- 
lic School Publishing Company, 1916. 

*Published the Public School Publishing Com- 
pany under the title, School Survey, 1917. 
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the State Teachers Associa- 
tion.* was placed charge this 
investigation nomination Mrs. 
Ella Flagg Young, then Superintend- 
ent Schools Chicago. became 
widely known national educational 
circles, and addressed teachers asso- 
ciations various sections the coun- 
try. was, quite naturally, offered 
chairs other institutions including 
least two the oldest and most fa- 
mous universities the East. 


chronicle Coffman’s troubles and 
struggles and triumphs Minnesota 
the prerogative those who knew 
him and worked with him there, but 
his very high rank among the univer- 
sity presidents his generation and 
his substantial contributions Ameri- 
can education the broader sense will 
proudly affirmed and proclaimed 
every informed member the profes- 
sion the welfare and dignity and serv- 
ice which did much pro- 
mote. 

For Coffman, unlike the great ma- 
jority the men who have been 
prominent the field higher edu- 
cation, came from the rank and file 
what himself, his doctor’s dis- 
sertation, called the “teaching popu- 
lation.” His own higher education was 
concerned with problems teaching 
and learning the universal school. 
And venture prophecy that, the 
chronicle his services the Uni- 
versity Minnesota, his pioneer ef- 
forts through the organization the 
General College adjust university 
instruction increasingly hetero- 
geneous student-body coming from 
the lower schools, will have most im- 
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portant place. Against the background 
his teaching experience and his 
long study mass-education the 
lower levels, this problem was pro- 
jected with definition and clarity 
that would probably have been lack- 
ing one whose experience had been 
limited the instruction selected 
groups. any event, was appar- 
ently the first see realistically (to 
use now almost bromidic term) the 
intricate problems involved unse- 
lective mass-education affects the 
higher institutions. 

tempted follow this line 
thought just little further. writer 
the American Mercury for January, 
1938, himself university president, 
gave some interesting advice young 
men who wish prepare for career 
university administration. Among 
other cautions against what not 
was strong admonition not take 
the doctor’s degree “the field called 
education.” Not only would this lessen 
one’s chances for appointment, said; 
would actually militate against one’s 
success the event appointment. 

have often criticized courses ed- 
ucation, and sometimes pretty severe- 
ly. But have, trust, spoken from 
the point view one acquainted 
with the facts. Not this critic. 
letter published the April, 1938, 
number the same magazine, pre- 
sented evidence quite the contrary 
import, from which quote follows: 


What would the most promising 
preparation for man ambitious presi- 
dent State university? Probably the best 
way answer the question find the 
kind preparation that those who have 
achieved this distinction have had. The 
latest directory issued the United States 
Office Education lists forty-five these 
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universities and gives the names their 
presidents. All these presidents are included 
the latest volume Who’s Who 
hence have some data regard- 
ing their education. Eighteen them ap- 
parently not hold graduate doctoral de- 
grees taken “in course.” the remaining 
twenty-seven, seven took the doctorate 
education. The two men who hold what 
are effect State chancellorships all 
higher institutions are also doctors edu- 
cation, making total nine doctors 
education out twenty-nine executives 
State higher education who hold graduate 
doctorates. Basing our judgment the 
teaching positions that were held the 
presidents immediately after receiving their 
doctoral degrees, find that other 
field graduate study represented 
many doctors education—its closest 
rival being history and political science 
(considered together) with five representa- 
tives. This distribution, course, may 
merely accidental, but causal factor 
were admitted would clearly suggest that 
young man whose ambitions point to- 
ward the administration higher educa- 
tion and who “takes his graduate degree 
the field called ‘education’” has, other 
things equal, nearly double the chances 
appointment the presidency State 
university one similarly ambitious who 
elects work history and political sci- 
ence and more than double the chance 
one who elects work any other subject. 


The list State university presi- 
dents whose degrees were taken ed- 
ucation means unimpressive. 
includes, addition Coffman, his 
early friend and sponsor, Henry Suz- 
zallo; Edward Elliott, Purdue; 
Crane, Wyoming; and the 
man who perhaps was Coffman’s clos- 
est friend from the days their early 
association Indiana, through their 
student-days Teachers College, 
throughout their parallel careers the 
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universities adjoining states, and 
the very end Coffman’s life—Wal- 
ter Jessup, formerly the State 
University Iowa, now President 
the Carnegie Foundation for the Ad- 
vancement Teaching and who, 
the way, succeeded Suzzallo this 
office, which clearly most important 
executive post the field higher 
education. Among those who are 
name effect chancellors State 
systems higher education, the list in- 
cludes Frank Graves New York 
and Fred Hunter Oregon. young- 
generation represented James 
Smith Louisiana State Univer- 
sity, Fred Engelhardt the Uni- 
versity New Hampshire, and (until 
recently) Gordon Neale the 
University Idaho, who, although 
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has left the presidency resume 
teaching, said those who are 
position know have given Idaho 
the ablest administration its history. 
The list could greatly and credit- 
ably extended the executives 
higher institutions other than State 
universities were included. 

Coffman’s career that was privi- 
leged confirm the field higher 
educational administration the essen- 
tial truth postulate upon which 
education social institution must 
base its claims recognition and sup- 
port;—namely, that the best way 
insure competent service any field 
endeavor prepare systematically 
through study and discipline for its 
responsibilities. 


And Coffman’s career illustrates, 
striking way, another the funda- 
mental lessons that the long experi- 
ence the race has clearly taught— 
the prime importance the personal 
factor teaching and, course, 
any occupation which the contact 
mind with mind central. re- 
ferred may have seemed 
somewhat inelegantly—to Coffman’s 
“broad grin.” might have used the 
word, “smile.” But was 
honest, wholesome, completely dis- 
arming. “Smile” would effeminate 
comparison—and quite inappropri- 
ate, for Coffman was above all man 
and man’s man. That grin, 
opinion, was personal asset 
small value. 


matter fact, have never 
known man who revealed more 
clearly and convincingly voice, fa- 
cial expression, and bearing his innate 
honesty, his integrity purpose, his 
fairness, his courage. Candor and di- 
rectness for him had high rank among 
the primary virtues. 

With these rare personal qualities 
combined with intellectual gifts and 
attainments high order, and with 
measure acknowledged achievement 
equalled few his contemporaries, 
Coffman throughout his life was 
modest, unassuming gentleman, 
whom fineness and courtesy and con- 
sideration and true democracy were 
deeply ingrained bear the unmis- 
takable hallmark absolute sincerity. 
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Commonplaces 


Mary 


“That’s good thought,” she said. 


“Tt had not occurred me.” 


dear, there are many things 

That have not occurred you. 

The highest thoughts are embryos yet 

the minds men who may die 

And leave them undeveloped there 

return the sod again 

And await the coming other springs, 
The seat another mind 


More tuned the grace God. 
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WINTER THE CATSKILLS 


Paul Purington 
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has mankind created great 
architecture? pre-historic ages 
primitive races erected their largest 
monoliths cut from virgin rock en- 
circle spot sacred some mighty 
power like the sun. During the early 
Egyptian dynasties proud princes 
raised their huge columns granite 
shadow the hypostyle shrine for 
the god Ammon Karnak. the 
fifth century before Christ victorious 
Greek statesmen lifted the chaste, per- 
fect sculptured marble the Parthe- 
non crown the eminence sacred 
the Athenian goddess who ruled the 
realms spirit and mind. The sixth 
century after Christ the early Chris- 
tians suspended the glorious dome 
gold mosaic over the church the 
Holy Wisdom—Santa Sophia—in the 
Eastern capital the Roman world 
—the old Byzantium Constanti- 
nople. the tenth century our era 
the Mohammedans enlarged the laby- 
rinthine center Islam the West 
until the jasper mosque Cordova 
shone with the splendor Saracenic 
genius inspired the only god Allah. 
the thirteenth century the medi- 
eval Christians made the Gothic vault 
soar toward heaven and devoted their 
earthly lives worshiping the Virgin- 
Mother Christ with the superb 
stained glass Chartres and the rich 
sculptures martyred Rheims. Even 
late the baroque Renaissance 
the decadent seventeenth century 
Venetians anchored Santa Maria della 


the Inspiration Architecture 
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Saluta their watery gate praise 
the Mother Christ for rescuing their 
city from the plague. Through all 
these architectural masterpieces ex- 
actly forty-four centuries (if count 
from that grandest Egyptian temple 
begun about 2466 for cannot 
assign date prehistoric 
see one purpose, one character com- 
mon the greatest architecture. 
was created worship divine 
power. 

The architectural the 
history civilization have been reli- 
gious their nature, expressive 
devotion some ideal divinity. 
Great tombs have been built 
for great rulers, from the pyramids 
raised Egyptian pride the 
Mausoleum Halicarnassus and the 
Taj Mahal, both created conjugal 
piety, down the tomb the Roman 
conqueror Hadrian, still less im- 
pressive and more modern, the French 
Napoleon! But tombs still bear rela- 
tion religion the instinct and 
wish worship; and, unprejudiced 
intelligences, tombs are less impressive 
masterpieces than churches, temples 
mosques; just individual human 
beings are less imposing and grand 
than deities themselves. 

Great palaces have been built for 
men power and wealth: from 
the palace King Minos Crete, 
the Greek castle near Syracuse 
Sicily, the medieval stronghold 
Coucy-le-Chateau France, the Mo- 
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hammedan Alhambra near Granada 
Spain, the chateau Versailles, 
where Louis XIV set the style for all 
succeeding royal and sumptuous pal- 
aces the Western World. But again, 
just the rich men power—even 
passed the gods mankind, 
the palaces temporal potentates are 
less glorious than the temples om- 
nipotent divinities. 

Beautiful and admirable smaller 
edifices have been built throughout 
the ages for many purposes. Closely 
related cathedrals and temples 
are the monasteries, parish churches, 
shrines, chapels. Less closely related 
are colleges, alms-houses, hospitals. 
all these many exquisite examples 
remain today; and some new ones are 
now being built, though not many 
churches, and perhaps few more 
colleges and charitable institutions. 
Among secular edifices, inns and 
smaller houses rose beside the grand 
chateaux hotels the great lords. 

Yet the civic buildings were the 
more impressive: the city walls and 
gateways and the bridges; the market 
halls and guild halls; especially the 
city-halls, belfries, palaces justice. 
And now from government buildings 
the step short that leads com- 
mercial structures, the banks, ex- 
changes, custom houses, blocks of- 
fices, ware-houses, shops, till de- 
scend railway stations, and garages. 
Thus, have stepped down the lines 
architectural efforts modern 
times. Only the last two centuries 
have men expended their tenderest 
care shelters for amusement and 
business. 

Still more distinctively modern 
character and popularity are our 
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varied places for various amusements. 
While the Greek did build theatre 
and made well adapted for its pur- 
pose and lovely look upon, yet his 
theatre was setting for high and true 
art. The less cultured Roman con- 
trived his colossal amphitheatre, also 
ingenious and technically well-built; 
but his taste used his amusement place 
more often for semi-barbaric contests, 
bloody spectacles and extravagant dis- 
plays. Like their ancient Roman cous- 
ins the Spanish these last centuries 
adorned their cities with huge arenas, 
where their primitive taste degraded 
their renascent nation with bull-fights. 
The Middle Ages expended little 
architectural effort shelters for 
games, sports, and pastimes, even 
though they enjoyed life and did not 
spend all their days building great 
churches. 

who raise and decorate large theatres 
with gilded showy boxes; build lux- 
urious clubs and “temples” for fra- 
ternal societies, ostentatious restau- 
rants, colossal stadiums for ball games, 
tinsel palaces for the exhibition 
manufactured goods for sale. Yet 
with all our frenzied extravagance 
expended “picture-palaces” and 
these contemporary 
widely heralded 
the first requisite genuine archi- 
tecture. 

Permanence lacking. wear 
out neglect our gay show-places 
till they crumble, tire them 
and tear them down. The financiers 
ten years ago expected our sky- 
scrapers stand about thirty years, 
and they hoped that such buildings 
would have paid their bond-holders 
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rents less than third cen- 
tury. Then they would wreck the tall 
hives, lease the ground another 
contractor, and would fashion an- 
other shiny sky-scraper dazzle the 
next generation. Such our modern 
construction cities and towns! 
sober fact, have asked our archi- 


May contemplate the widest 
contrast Manhattan madness? Let 
wander outside Oxford, along the 
hedge-bordered English 
winds two miles south the little 
church not hurry, for 
from the hill you will pause look 
back “the grey spires Oxford, 
against the pearl grey sky,” and you 
will give thought the “Oxford 
boys, who went abroad die” 1914 
1918, and many wars since Eng- 
land became England, which has been 
long time. 

The country-side peaceful and 
lovely now, gentle and human 
landscape any nation shows its culti- 
vated friends. Open gate and fol- 
low what was once path between the 
plain old tombstones, past the large 
spreading oak toward open door. 
The church seems quite alone, but the 
door open, the first time made 
pilgrimage this seven hundred 
and seventy year old shrine Saint- 
Mary-the-Virgin. 

Then with companions stepped 
decorously inside this typical twelfth 
century Norman village church, with- 
out transepts, aisles, side chapels. 
dropped noiselessly into chairs 
the entrance, for there was the clergy- 
man reading the afternoon service. 
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tects consider the life our “works 
art” shorter than passing gen- 
eration. While modern science pro- 
longs the span human life, modern 
taste—or madness?—asks that the 
most permanent the arts de- 
graded passing fancy for the 
amusement ennui. 


looked observingly about the narrow 
interior and saw that ourselves 
constituted the entire congregation 
present. 

neighbor whispered that 
evidently the service was not much 
more than well begun; perhaps 
had better survey the exterior the 
church rather than attend services, 
lest the grey skies give rain the 
usual English fashion. looked 
again the originally Norman in- 
terior, cool light grey accented only 
the black robe the lonely clergy- 
man. Then, before filed noiselessly 
out the open door, glanced care- 
fully the very ancient font, large 
enough admit infant immersion. 
Once outside slipped round the 
west front. 

gazed the true Norman door, 
round-arched composed six super- 
imposed orders, but without capitals. 
had four arches chevron pattern 
and two twisted columns enriched 
with beak-head moulding, surmounted 
hood-mould containing zodiacal 
signs, and the emblems the Evange- 
lists. passed around the 
south door and were figuring out the 
varied elaborate ornament, with cen- 
taurs engaged combat with mounted 
knights, when the clergyman appeared 


our side with cordial greeting. 
was glad find visitors 
architecturally observant that had 
abridged his unattended prayers 
join us. added much 
the guide-book information concerning 
this “best preserved specimen 
small Norman parish church Eng- 
land,” built soon after 1160, while 
Thomas Becket was Archbishop 
Canterbury, and Henry was king. 
pointed out for our special atten- 
tion the fine low square tower, with 
its two round-headed windows 
side and its battlemented top; and 
explained the successive alterations 
the twelfth century Norman fabric 
—thirteenth century Early English, 
fourteenth century Decorated, and fif- 
teenth century Perpendicular. 
showed the details inside with at- 
tractive scholarliness; and named 
the shrubs and flowers that graced the 
lichen-dimmed tombstones and the 
Runic cross near the largest oak. 
“As you may guess, congrega- 
tion week-days very small,” 
smiled; “but this church has outlived 


Charming little old Iffley not 
the smallest the oldest church 
Britain. Norman architecture, exem- 
plified also great cathedrals like 
Durham, Peterborough, Norwich, St. 
Albans, still less ancient than Saxon 
architecture, which the term for 
native building before that ambitious 
Duke William Normandy con- 
quered Britain 1066. Indeed, one 
can assign the more general and Conti- 
nental term Romanesque both the 
Norman and the Anglo-Saxon period, 
which last-named fills the gap between 
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its village. not lonesome here; 
have good view from rectory 
windows”; and pointed the ivy- 
draped cottage adjoining this country 
churchyard. “In the summer motor- 
ists often pass the road there, and 
some stop see the church you 
did. After all, really privilege 
live here and take care build- 
ing which has endured over seven 
centuries, which has served more than 
twenty-five generations worshipers, 
and which will serve many more. For 
still perfectly solid, and cher- 
ish for its age for its genuine 
value architectural document 
English history. You are from 
the States?” 

nodded; chatted on. “You 
like old buildings now, don’t you? 
can’t believe what the Incompara- 
ble Max (Beerbohm) wrote about 
you Americans. said that you 
made your splendid twenty-three story 
buildings come crashing down less 
time than—was required build 
them up. that really true?” Not lit- 
erally true, but spirit—yes! 


the leaving the Romans about 410 
and the coming the Normans. 
Whichever label preferred, 975 
represents early time, and this 
the date assigned the tiny St. Lau- 
rence Bradford-on-Avon. 


This “most ancient 
church England, showing the singu- 
lar analogy between the earlier and 
the later imitations Roman archi- 
tecture,” was erected all one time, 
and had additions later. While for 
many centuries has not served 
church and primitive compared 
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Iffley, yet has survived nine and 
half centuries. Not bad record for 
Saxon church whose greatest length 
through both nave and chancel 
about thirty-eight feet! 

Scotland, according the English, 
possesses the smallest church the 
British Isles. not merely another 
joke about Scottish economy, this 
statement must refer St. Margaret’s 
Chapel (sixteen and half ten 
and half feet) inside Edinburgh 
Castle. But strictly speaking, that 
not 

The smallest regular church know 
“under the brow Old Helvel- 
lyn,” and described “Wythburn’s 
modest House Prayer, lowly 
the lowliest dwelling.” few lonely 
tombstones, pine trees and other ever- 
greens watch beside it. For, while 
road passes its west end, there are 
houses sight except the abandoned 
inn opposite between the road and 
the margin Thirlmere, the least 
“humanized” the English lakes. (It 
was this poor little Nag’s Head Inn 
which Matthew Arnold referred 

Wythburn Church kept neatly 
white-washed inside and out; three 
narrow windows light its semi-circular 
chancel apse, whose dark oak raft- 
ers simple design relieve the auster- 
ity the interior. One little oil lamp 
hangs over the pulpit, which faces the 
low iron stove and its long pipe. Two 
rows pews leave one central aisle 
pointing the altar. Coleridge de- 
scribed this tiny Cumberland church 
the English Lake District thus: 


“Humble is, and meek, and very low, 
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And speaks its purpose single bell; 
But God Himself, and alone, can know 
spiry temples please Him half well.” 


Wythburn marks starting-point 
for the ascent Helvellyn, from 
whose summit the climber can see the 
Irish Sea, the Scottish hills among 
which Burns tried farm, and Sol- 
way Firth, well-known Lochin- 
var. Nowadays well-marked pony 
track ascends from Wythburn, but the 
Lake Poets and their climber guests 
did not enjoy such luxury. The Bos- 
well the English Lake District, 
the late Canon Rawnsley, 
commemorated the lowly Wythburn 
Church and its now defunct Inn 
the following sonnet: 


“We cannot stay—for life but Inn, 

half-way house—and lo, the graves how 
near! 

Yet mighty minds hath hither come for 
cheer 

Before the upward path they dared begin. 

Here Gray the pilgrim rested pale and 
thin, 

Here laughed, and 
WORTH murmured here, 

Here mused, and ere 
crossed the mere 

Hence ARNOLD viewed the Goal hoped 
win, 

And who would Helvellyn’s height 
essay, 

climb towards the gateway the 
mound 

Where died because his realm 
was fair, 

May join their gracious company, who 
found 

Earth’s beauty made Life’s Inn, House 
Prayer 

And speed refreshed soul upon our 
way.” 


ONE 
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Snow 


BoMBERGER 


More silent than unformed thought, less wind 
there than breath dead, now the 
woods snow: would seem all noise had gone 
with leaves, had vanished with rustle 
piled leaves, with startled whirr birds 

fled south. 


Across the street 
from this house the edge unsold woods, 
there path, was one, not being all erased 
the light snow, since melted here more easily, 
which leads on; 


Sight’s bestowed special distance: 
the tracery bare limbs merging more slowly 
bar the vision than summer’s foliage 
camouflaging directions and repulsing sky; see 
there almost choked leaves brook, hear its 
feeble and throaty sounds, drains this 
planned and haphazard convergence slopes. 


Not far 
are slight!y rusted ferns, green through slipped snow, 
and scraped moss damp rocks, and taller 
than larger trees are still the firs, now seen 
conspicuous, though lacking spring’s effulgence 
and penalties autumn. 


Snow from precarious limbs 
shakes the clothing, clings trouser cuffs. 


Silence 
once more embarrasses the sudden crack 
twigs beneath the foot which tests them. 


Width 
and the joined irrelevancy space, 
despite barbed wire briars and irregular bars 
felt, 
until comes fact time 
with Doeppler effect speeding auto’s noise— 
rubbery wrangle unseen road... 
darkness greater there. 
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Classrooms and Class Struggles 


ARNOLD Louts STARK 


world economic crisis 1929- 

arousing our profoundest think- 
institutions, has focused 
needed spotlight upon many the 
injustices and contradictions the 
contemporary scene. There neces- 
sity for detailed repetition the 
accusations all fifty-seven varieties 
critics. unquestionable that our 
society inequitable and that far- 
reaching changes will ultimately have 
effected. Even casual survey 
would disclose the 
labor unrest our day, the increas- 
ingly ominous twin threats war and 
Fascism, the pitiful and alarming con- 
ditions unemployment and eco- 
nomic insecurity, the gross incongruity 
widespread poverty and individual 
opulence, the deliberate waste re- 
sources when many are dire need, 
the shocking disproportion between 
the two major classes economic, so- 
cial, political, cultural, legal, and 
“human” status. Whatever our opin- 
ion the remedial programs the 
reformers may be, must admit 
that their critical diagnoses arise from 
cogent foundations fact. 

The intensive quest for ameliora- 
tion occasioned this situation has 
led, among other things, demand 
that educators assume primary role 
the therapeutic process. Super- 


ficially this demand seems not un- 
reasonable. For the teacher exerts 
impressive influence upon the young 


when they are particularly plastic 
stage; use his strategic position 
influence them the right 
Left) direction this stage there 
strong reason suppose that, come 
age, they will carry his precepts 
into actuality. Such planned indoc- 
trination new technique; oc- 
cupied prominent place Greek 
educational theory, while the Jesuits 
founded their practice the slogan: 
the youth until twenty, 
and care not who has him after- 
ward.” Modern psychological investi- 
gation affords abundant experimental 
support for this procedure; and, with 
even more deliberate intent, con- 
temporary totalitarian societies use 
inculcate their various-hued ideol- 
ogies. Aware that early training must 
mainstay perpetuating their 
new social order, the Russians stress 
education above all other State activi- 
ties, and similar awareness under- 
lies Hitler’s present quarrel with the 
Catholic Church. And America, 
too, for the past five years, pedagogi- 
cal currents have been much agitated 
new wind from this old doctrine. 
group theorists has revealed, 
the perturbation academic placidity, 
new duty the American school: 
Teachers, they urge, shall unite in- 
spire their charges vision 
better, just society, and incite them 
with eagerness see realized 
practice. 

Hence, challenging pamphlet, 
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Dare the Schools Build New Social 
Order?, which, though published 
1932, still remains the manifesto 
this group, notwithstanding the fact 
that its author, his most recent 
volume, has modified his opinion into 
broader conception the school’s 
function, Dr. George Counts has 
demanded that education operated 
means societal reconstruction. 
has formulated what considers 
the best social objectives, has decided 
what trends should encouraged 
that the next shift society will 
for the better and not for the worse, 
and would use the school, the com- 
mon meeting ground citizens-to-be, 
encourage those attitudes that would 
facilitate this shift. “The growth 
science and technology,” has writ- 
ten, “has carried into new age 
where ignorance must replaced 
knowledge, competition codpera- 
tion, trust providence careful 
planning, and private capitalism 
some form socialized 
The times are literally crying for 
new vision American destiny. The 
teaching profession, least its pro- 
gressive elements, should eagerly 
grasp the opportunity which the fates 
have placed their hands.” 
Similarly, though with more defi- 
nite allocation sympathies, Dr. Zal- 
men Slesinger asserts Education and 


Certainly the proponents this pro- 
gram appear have minimized the 
indubitably major consideration: 
whom the schools belong, and why 
have they been established? ab- 
surd consider the school inde- 
pendent unit society, unit able 
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the Class Struggle that history de- 
mands that the educator consecrate 
his services the liberation the 
masses from class conditions and class 
dominance—for the destiny civili- 
zation fatally linked with the reali- 
zation collectivist social order. 
More and more the demand grows 
insistent that teachers employ their 
great numerical power for more than 
limited professional objectives; that 
they organize formidable, benevo- 
lent pressure group consciously work- 
ing toward specific ends and becoming 
socially effective union with the 
one really dynamic, forward-looking 
element the United States—the 
labor movement. The whole thing 
neat syllogism: Our social fabric 
needs redesigning; the teachers are 
position mold those whom such 
redesigning will depend; ergo, the 
schools should build new social 
order. 

Admirable the social idealism 
these educators may be, however, 
there are significant considerations 
which prefigure the impossibility 
such planned conditioning regu- 
lar procedure the school systems, 
well certain fundamentals 
educational philosophy which should 
temper any too facile acceptance 
their recommendations. critical study 
utopian programs needed. 


set any objectives whatsoever, and 
act unfettered agent realizing 
them; the product cannot deny its 
source. Now true that divided 
culture like ours there certain 
latitude, frequently considerable one, 
for the discussion moot issues 
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the for society, entity, 
not rigidly agreed upon what pre- 
were, say, the Spartans. Nevertheless 
the fact remains that this latitude has 
its limits, for the schools are estab- 
lished society primarily guaran- 
tee its own perpetuation and fur- 
ther its own interests—they depend 
for their very existence upon the sanc- 
tions State police power com- 
munity horse power. 
sanctions the controlling groups 
society are transgressed, weeding be- 
gins and “undesirable” elements are 
eliminated from the formal educa- 
tional system. While society may per- 
mit certain critical evaluation the 
schools existing institutions and 
trends, and while (as the current situa- 
tion tense one and debate every- 
where the air) such pressing prob- 
lems unemployment, capital versus 
labor, and economic cycles will neces- 
sarily osmose into the classroom, how 
long can expect the schools 
supported overt propagandizing for 
the overthrow the present order? 
Though contemporary radicals fre- 
quently pride themselves 
strict realism, they show curiously 
colored perception fact believing 
that society will tolerate the teach- 
ing ideals hostile those accepted 
the majority the public, which 
creates and supports the educational 
system. culture subsidizes schools 
order ensure its longevity, not 
order create weapons for suicide. 

Even the relatively mild discussions 
carried present the classrooms 
have aroused typhoons protest and 
are counteracted oath laws, move- 
ments investigate “subversive” ac- 
tivities, anti-Red legislation, and 
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on—the Dies Committee representing 
the latest incarnation this persistent 
tendency dye all unorthodoxy red. 
this regard the President-General 
the D.A.R. has minced words: 
“Academic freedom speech has 
place the school, where the youth 
our country are taught and their 
unformed minds are developed. There 
are two sides loyalty this 
country and its flag.” not, then, 
too mercenary wonder precisely 
how long the schools would un- 
checked teachers hold their jobs 
they deliberately set about under- 
mine the social system which estab- 
lished hired them for its own pur- 
poses. Even professions independent 
State support are not free from so- 
cial and legal requirements; the medi- 
cal profession, for example, may not 
advocate certain practices matter 
how desirable considers them. And 
this “free” profession. not, 
therefore, wildly utopian hope that 
teachers may ignore these social and 
legal requirements without endanger- 
ing their professional careers? citi- 
zens they may exert pressure ex- 
pand social sanctions, but teachers 
they are inescapably boxed them. 

Many the new-social-orderites 
have presumably drawn much their 
inspiration from European practices; 
the Bolshevists are remodeling society 
through education, they say, and 
should imitate them. But this 
overlook the main issue involved. For 
the Communists have already estab- 
lished their new order. Their schools 
are not changing the social system but, 
ever the case, perpetuating and 
making effective one which has previ- 
ously been installed, and education re- 
mains, always, the instrument 
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the commonalty through which seeks 
secure its own survival. Thus 
Pinkevitch writes The New Edu- 
cation the Soviet Republic: “We 
are not supporters the thesis that 
existing society can changed 
through the schools. make the 
schools the embryo the future so- 
cialistic order impossible for the 
simple reason that the school cannot 
independent its environment.” 
Basically the initiative remolding 
society cannot come from public edu- 
cation; obviously the educator should 
socio-political movements, but, gua 
educator, cannot the proponent 
for any specific social dogma. His 
task most clarify, not propa- 
gandize. The reorganization society 
the task society; the training 
educated and capable citizenry 
ensure that the new machinery will 
put into democratic (let hope), 
effectual, and humane operation the 
task educators. 

Raising cries academic freedom 
does not materially help the issue. Be- 
yond question the manifestations noted 
Red Rider statutes, and forth—are 
disgraceful infringements the truly 
democratic character our govern- 
ment. Such abrogations personal 
freedom and the right opinion are 
indeed barometric indications 
coming Fascist storm, and are 
thorough accord with those who urge 
that teachers unite and employ every 
means possible for effective opposi- 


*Such opinion, true, largely influenced 
selfish agencies. But again must face the simple 
fact that the majority voters the United States 
today not—much may deplore the fact—em- 
brace any radical program change. 
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tion. The muffling minorities one 
the surest, well one the 
earliest, signs that the wind blow- 
ing totalitarian direction. Never- 
theless, such limitations, undesirable 
though they may be, should faced 
realistically facts, facts which must 
assuredly combated but which indi- 
cate precisely how small chance 
success there present for any or- 
ganized radical propagandizing the 
schools. 

would seem, therefore, that prop- 
aganda for social reconstruction would 
lastingly effective only outside the 
classroom, among the vital and in- 
terested classes the public. For not 
only are efforts radical indoctrina- 
tion the school doomed the very 
nature things early failure, but 
teachers must realize that, assum- 
ing their specific positions, they are 
accepting certain professional obliga- 
tions. Their employer the State, 
whose policies are guided majority 
and they must not expect 
complete freedom from supervision. 
Regardless the extent his 
edge horticulture gardener 
justified raising zinnias when 
has been hired specifically grow 
azaleas—particularly his employer 
happens allergic the former. 
citizen visualize the realization 
the American dream the over- 
throw the existing order his opera- 
tions must begin society large. 
Whatever changes effects there, 
may assured, will find their 
corollaries the school system, which, 
social agency, will reflect the 
complexion the whole. And this 
field guaranteed, least theo- 
retically, freedom activity the 
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expressed principles our govern- 
ment. But teacher, one em- 
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ployed the State for specific duties, 
lacks even this theoretical sanction. 


This does not mean that the social 
task education one supine and 
hopeless resignation; society will 
not permit its schools act par- 
truly democratic, wide field for 
criticism and improvement. Already 
the schools, within the existing frame- 
work the government, have en- 
gaged many vitally benevolent ef- 
forts, efforts peace education, the 
promotion social intelligence 
voting, community betterment, 
opposition fraud and injustice 
public office—efforts responsible 
citizenship general. They have 
deepened critical comprehension 
newspapers and other informal edu- 
cative agencies, and have furthered 
welfare work and the development 
social conscience. They have clarified 
troubled issues, domestic and foreign, 
and have encouraged religious and 
racial tolerance. They have advanced 
knowledges essential modern liv- 
ing, appreciation man’s inter- 
dependence man, with consequent 
broadening patriotism into inter- 
nationalism. And, above all, they have 
explored those ethical realms con- 
duct which are the basis the good 
life and, hence, the good social life. 

The teacher’s choice thus not be- 
tween building new social order and 
utter inertness. Since the espousal 
the former cause would probably mean 
the loss his job, would ad- 
visable, from both selfish and con- 
scientious point view, utilize 


whatever means are his disposal 
cultivate the large area intermediate 
between the two extremes—for any 
event half loaf better than loafing. 
The teacher, who sincerely interested 
any possible social betterments 
rather than one inflexible program 
social change, can accomplish much 
within existing limitations. Outside 
them, however, lies country from 
whose bourn traveler returns, and 
trespasses, loses his job and 
along with all opportunity for work- 
ing among the young, while the extent 
his propagandizing will commen- 
surate with the publicity for his cause 
gained through his martyrdom. 
And, closer examination, those 
educators who demand that the schools 
reorganize society are seen less 
valorous than first they appear. For 
actually they have sold their peda- 
gogical birthright for pot mes- 
sage; they have balked before the di- 
mensions the task working to- 
ward their ideal through the existing 
milieu, and they evade the tough re- 
sponsibility the reformer with 
arbitrary simplification. Instead re- 
working and improving the design 
things given them, they clamor 
futilely for the clean slate which they 
must know simply not available. 
And, Horace Kallen 
indication certain failure 
nerve, fear “to stand before the 
ruling social dogma and deal with 
its own terms instead means 
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contrary dogma contrariwise im- 
posed.” 

plied advocacy the compromise 
ideals from considerations expedi- 
ence. Let the teacher retain his ideals 
their virgin intactness, but, since 
choice media presented, let him 
work field where there some 
possibility their realization, where 
they are not doomed priori in- 
evitable failure. idealism excuses 
the stupidity plowing the sands 
when there fertile ground near by; 
for not matter the surrender 
ends but the selection means. 
The schools can induce simple read- 


But even were assume that 
the community might permit its youth 
taught ideals diverse from those 
which itself sanctions, are still 
faced with the insurmountable prob- 
lem who going the teaching. 
Drs. Counts and Slesinger appear 
believe that all, nearly all, teachers 
are sufficiently informed compre- 
hend the intricacies the modern 
scene; they presuppose almost uni- 
versal agreement regard objec- 
tives and unusually high social in- 
telligence the average pedagogue. 
But how competent, actually, can 
expect instructors music, Latin, 
ing and clarifying social problems 
which experts have spent their entire 
lives studying? Evidently there 
much truth sting the classic defini- 
tion academic freedom the teach- 
er’s right say anything about every- 
thing regardless how little 
knows. may worth while this 
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justments for slow ameliorative proc- 
ess society, but they are element 
which prospective builders new 
social orders cannot 
Teachers who desire new social or- 
der need not discard this vision, but 
must attempt realize elsewhere— 
society large, among the voting 
citizenry. other words, purely 
question tactics. maintaining 
that idealists cannot succeed within the 
formal school system are not urg- 
ing the abandonment ideals, but 
rather the choice more effective 
means achieving them. Our reform- 
ing educators ought understand edu- 
cational method. 


connection cite illustration which 
has recently come our attention, 
the sociological proficiency second- 
ary-school teacher English New 
York City. This woman considered 
superb pedagogue; she teaches Silas 
Marner with gusto and efficiency; she 
authority the dangling par- 
ticiple—she regarded as, beyond 
question, perfectly capable her own 
field. But one class, she was being 
observed, spark social conscious- 
ness fired her have her pupils ana- 
lyze the following passage from Scho- 
magazine for high-school 
students: 

America the air full sit-down 
strikes. The makes faces the mo- 
tor magnates. Mr. Lewis and Mr. Green 
call each other names. Self-appointed 
saviors the nation organize lawless groups 
enforce law and order. The time 
one violence language and temper, 


few her comments may edi- 
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fying. Mr. Green was, she said, one 
the representatives the motor 
The 
viors” were the Communists. (And 
when six pupils raised their hands 
point out that the reference was ob- 
viously the Black Legion, she pa- 
tiently explained that the Black 
Legion was secretly abetted the 
Communists for the purpose stir- 
violence language and temper, she 
cited the annual antiwar strikes col- 
leges. “Imagine!” she said. “Taking 
oath not defend your country!” 

submit that not know how 
typical such abysmal ignorance is. But 
any event may sure that 
not isolated; can occur rela- 
tively progressive center like New 
York, what must conditions else- 
where? The John Dewey Society, 
current-events questionnaire, has dis- 
covered that our pedagogues are not 
much better informed than their pu- 
pils; while recent survey Dr. 
George Hartmann Teachers Col- 
lege, Columbia University, 
sulted equally pessimistic conclu- 
sion. Among other things, Dr. Hart- 
mann discovered that more than one- 
third the teachers questioned be- 
lieved that the American Federation 
Labor “an ardent defender in- 
dustrial unionism,” 
per cent thought that the N.R.A. 
“strengthened the antitrust laws,” and 
that one out every three potential 
builders new social order identi- 
fied Mahatma Gandhi “famous 
Hindu Communist.” Dr. Hartmann’s 
deduction from these rather novel 
opinions reveals him something 


second thought, she may not have been far 
from right. 
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master anticlimax: “The teach- 
feeble their grasp contemporary 
issues.” must apparent, then, that 
before the schools can commence in- 
telligently remodel society, are 
faced with the necessity for virtually 
complete reéducation teachers. 

But this only the beginning 
the problem. Suppose our teaching 
profession were made group 
authorities the current scene. 
Will this necessarily mean that they 
they will all agreement the 
remedy? Presumably intelligent and 
well-informed men like Joseph Wood 
Krutch and Hamilton Fish Armstrong 
strongly dissent from Dr. Slesinger’s 
diagnosis, while Lawrence Dennis en- 
counters Dr. Counts with counter- 
regimen. There may even intelli- 
gent and sincere Fascists, though, ad- 
mittedly, such anomalies are about 
rare hereabouts baby giant pandas. 
For these are issues which the greatest 
authorities our day cannot pretend 
have solved with any finality. What 
guarantee can possibly have, then, 
that our teachers will agree? 

frequently argued that teach- 
ers, united professional interests, 
must eventually reach unanimity 
regard the relative desirability 
societal organizations. But this 
ignore multiplicity factors in- 
volved. Social preferences, springing 
they from working conditions, 
salaries, home backgrounds, emo- 
tionalized hierarchies values, geo- 
graphic and intellectual environments, 
cannot evolve merely from the simple 
factor professional interest, and 
there will much difference 
opinion among even reéducated teach- 
ers there among lawyers, doctors, 
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and engineers. The division will 
extensive the division society it- 
self. Even were conceivable that this 
cohesion should come about, however, 
and that teachers should all ig- 
nited the same hope particular 
potential social organization the 
same hatred some dominating social 
faction, not manifest that they 
would then themselves constitute 
powerful enough pressure group 
wring changes society large? 
that their efforts there were ineffec- 
tive, would because others, more 
powerful than they, held the rod? And 
not clear that groups capable 
preventing social change would able 
domineer school policy? But 
present even this possibility beyond 


what more important, “Should 
the schools build new social order?” 
This question brings directly 
what seem the fundamental is- 
sues educational philosophy today. 
Charles Beard has written, The 
Unique Function Education 
American Democracy, “While educa- 
tion constantly touches the practical af- 
fairs the hour and day, and re- 
sponds political and economic 
exigencies, has its own treasures 
heavy with the thought and sacrifices 
the centuries. possesses heritage 
knowledge and heroic examples— 
accepted values stamped with the seal 
permanence. Wielding weap- 
ons sheer power, claiming pomp 
and circumstance State, education 
nourishes the underlying values upon 
which State and Society depend for 
their existence—values which outlast 
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the horizon; cannot assert that 
there anything like approxima- 
tion such unanimity among teachers. 
therefore conceivable—even like- 
ly—that our students will subjected 
propaganda for Distributism, Fas- 
cism, Catholicism, Communism, Mon- 
archism, New Humanism, Strength 
through Joy, Anti-Aristotelianism, the 
Oxford Movement, Vegetarianism, or, 
wildly, Democracy, the “only way 
out”; every different classroom they 
will indoctrinated different 
panacea; and before can answer 
Dr. Counts’ question, 
schools build new social order?”, 
are justified asking him, “Dare 
the schools build fifty new social 
orders?” 


transformations the working rules 
government and economy, and of- 
fer promises humane reconstruction 
times crisis and dissolution.” 
submit that, despite the thunder the 
Left and Right, these values should 
constitute the core education, and 
that social trends and community ac- 
tivities, while significance, are really 
peripheral. And, moreover, that the 
school, focusing its attention 
these values, can more effectively pro- 
mote the building new social order 
than concentrating the social 
order itself. 

seems matter almost axiomatic 
most that insight into our so- 
ciety derives primarily from study 
current social trends, and that 
school curriculum that not carefully 
correlated the movements the 
time cannot prepare students enter 
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intelligently into their society. 
course, this point view sadly 
error. For quite obvious that so- 
cial trends themselves are devoid 
meaning unless aligned with human 
ideals and understanding man’s 
raison that intelligence means 
more than ability see facts, that 
means being able think, judge, 
and choose between alternatives. 
Yet some writers are excited over 
their latest inversion logic which 
“proves” that the school, since 
social institution, should concern itself 
with current sociological tendencies, 
that they would acclimate the pupils 
the simple facts the surrounding 
environment without even trying 
stimulate thought and judgment. Thus 
Lawrence Dennis, rushing where 
angels fear tread, writes: “The 
American school will come into its 
own when becomes alive with the 
spirit men strong convictions and 
iron wills achieve. The school will 
the instrument high culture when 
recognizes fulfillment, achievement, 
and deeds the test truth, right 
and beauty, not normative verbalisms 
the precise meanings and correct ap- 
plication which men can and will 
disagreeing about the end 
time. short, the school can only at- 
tain its highest dignity fulfill its 
noblest destiny integrated part 
the creative machinery civiliza- 
tion.” such pass has Pragmatism 
brought us. Truth, right, and beauty 

enough, this not mere reductio 
absurdum. find, for example, the following note 
the New York World-Telegram July 19, 1937: 


“Adolf Wagner, Bavarian Minister Education, 
the opening art ceremony called the Fuehrer ‘not 


only the leader and patron art but also the greatest 
master German art.’ The Fuehrer his younger days 
painted many water colors which now are eagerly 
sought Nazi leaders.” 
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longer have any “real” existence— 
and the stupidest, ugliest, most vil- 
lainous scoundrel should take the reins 
the American government, will 
our duty teachers instruct that 
beautiful and right and that what 
says and does true and good.* 

one, believe, truly fit 
cope with the problems his culture 
without the integrity moral be- 
integrity most successfully 
achieved, would seem, through 
study the accumulated heritage 
our race, conveying the permanent, 
the abiding values humanity. There 
has recently been much protest against 
the narrowing influence strictly vo- 
cational training. not the movement 
replace these permanent studies 
field trips factories and analyses 
recent and immediate political and 
social movements equally narrowing 
effect? one case would train 
the student solely for his job; the 
other would train him solely de- 
tails contemporary culture. Let 
realize, once and for all, that voca- 
tional education vocational educa- 
tion, whether education for the 
vocation stenography the vocation 
citizenship. neither case would 
the student have the perspective, the 
morality, the comprehension 
gained from those studies which Dr. 
Beard has designated education’s 
“own treasures, heavy with the 
thought and sacrifices the cen- 
turies,” those books which contain the 
best that has been thought and known 
through the ages. 

For society consists more than 
what sociological analysis reveals; 
composed more than mores, in- 
stitutions, current 
trends. deeper insight discloses 
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values, called some “relatively 
long-time,” others “absolute,” that 
underlie all virtuous action and con- 
sequently all social action (which 
significant aspect virtuous action). 
These values have directly with 
the final, irreducible radical society 
—man. Knowledge sewage, 
forestry, bookkeeping, economics, 
history lasting worth only 
understanding man’s relation na- 
ture, his relation his fellow men, 
his needs and his aspirations. only 
the light these understandings 
that the minutiae, and even the larger 
problems our day, can assume mean- 
ing. They comprise the ultimate back- 
ground knowledge that 
brought bear any intelligent, ethi- 
cal action. Too commonly they are 
skimmed over the informal educa- 
tive world lost sight the face 
looming immediacies. And there- 
fore (since they compose the most 
significant aspect society) they can- 
not left chance acquirement 
long have formal educational 
system capable introducing them 
into public consciousness. analysis 
society that overlooked them would 
incomplete; and educator who 
would forfeit their place the cur- 
riculum social currencies would 
demonstrating inadequate judgment, 
well insufficient grasp the 
school’s intellectual place society 
and its deepest and most far-reach- 
ing aims. Dr. Kandel has writ- 
ten essay which may well become 
thought: “Those who stress the im- 
portance change appear confuse 
the idea progress and the progress 
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ideas. The idea progress tends 
lead preoccupation with exter- 
nals, with the superficial, with the 
quantitative, and with the immediate 
present; those concerned with the 
progress ideas, while not ignoring 
the changes the surface, are more 
likely search for meanings, pur- 
poses, and values and relate them 
the more fundamental values the 
progress civilization and culture.” 
ultimately essential, then, 
hold fast this: that formal educa- 
tion that hopes realize its funda- 
mental functions must result 
edge man sub specie aeternitatis; 
that the universal educational system 
must deal with the universal elements 
human nature, knowledge which 
essential virtuous life any time 
place, under any economic, political, 
and social organizations; and that the 
really vital subject matters for the 
school are not knowledge methods 
taxation how hold the hands 
when typewriting how vote 
American Labor Party, but man 
his various universal aspects, living 
aesthetic and creative being, and, above 
all, moral and rational animal. 
That this not actually the case 
present, far basic disciplines are 
concerned, regrettable. largely 
for this reason that curriculum revision 
needed. That the good educator 
cannibal tribe will teach the young 
how catch and cook their enemies 
does not indicate that the good educa- 
tion does not deal with man sub specie 
aeternitatis. shows merely that the 
cannibal ignorantly considers man pri- 
marily hunter and gourmet. 
But should therefore teach canni- 
bals Aristotelian ethics train them 
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moral consciousness? should— 
using, course, perspicacious meth- 
ods. Unfortunately, though, like- 
that their mores will not 
sympathetic our efforts, and many 
missionaries have turned out 
good eating rather than good educa- 
tors. But luckily democracy such 
ours, education man specie 
aeternitatis not only permitted but 
recognized the State worthy 
investment. Cannibals are abysmally 
ignorant what they are missing. 

brief, believe that the function 
the school should not sociologi- 
cal, not civic, not swiftly introduc- 
tory possible the current scene— 
but consciously and basically intellec- 
tual. The educational system has been 
sufficiently confused those theorists 
who will not life for experience, 
but ask the schools duplicate life 
providing mock professions, mock 
politics, mock society. There are pro- 
founder issues the business living 
than those encountered pupils 
well-ordered “life situations” care- 
fully correlated modern trappings. 
The great classics the race, for ex- 
ample, all raise universally recognized 
and recurrent human problems and 
supply insights far more necessary 


might instance here the content course 
Contemporary Civilization given Columbia Col- 
lege. Second-year students were taken field trips 
such current institutions publishing houses (where 
they observed, step step, the processes printing 
books), docks (where techniques unloading imports 
were studied), and biscuit factories (where each student 
was given generous sample the produce). The 
N.R.A. was analyzed, papers American farm crops 
were prepared, the problems running railroads were 
clarified—learnings, evident, which themselves 
have long-time value, reference whatsoever the 
function definition Man. Happily, however, arriv- 
ing wisdom through the inadequacies unwisdom, 
the college authorities are now supplementing these 
mechanical exercises course the ancient hu- 
manities, which will, least, have some bearing 
modern civilization. 


THE EDUCATIONAL FORUM 


177 


the achievement rich and ethical 
way life and the formulation 
philosophy, personal and social, than 
any that could evolve from mere im- 
mersion pupils fleeting socio- 
political currents.* They are problems 
whose timelessness makes them ever 
timely, problems that will face the 
human race, has been said, long 
men are men. While perhaps not 
furnishing quick understanding 
our particular social milieu may 
other studies, these classics furnish 
patently deeper understanding 
patently more significant subject—the 
subject man himself. Nor are they 
foreign usually argued even 
the former type understanding; for 
none can efficiently produce citi- 
zenry that will see the need facing 
social problems and will undertake 
meet them with ethical purpose, with 
grasp their ultimate implications, 
with sympathy, knowledge, and con- 
Viction. 

Aldous Huxley has exposed the fal- 
lacy reform considered complete- 
external individuals, reform car- 
ried out solely “with view elimi- 
nating occasions for bad behavior.” 
For while important change in- 
stitutions, such “progress” can 
permanent valid individuals are 
not simultaneously bettered. utopia 
imposed from above will never make 
men. “What our country lacks,” Ig- 
nazio Silone writes his native land, 
not the critical And 
often not without anonymous acts 
violence either. Perhaps what 
lacks men. There are mal-contents 
and there are perpetrators violence, 
but Men are lacking. con- 
vinced that would waste time 
show people intimidated slaves 
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different manner speaking, dif- 
ferent manner gesticulating; but 
perhaps would worth-while 
show them different way living.” 
the final analysis can build 
higher than our foundations will per- 
mit, and any attempt social recon- 
struction without consideration the 
sine qua non the social edifice— 
citizens conscious their manhood 
and such integrity defend 
against the impositions selfish in- 
terests, demagogues, and dictated dog- 
mas—is inherently futile and ineffec- 
tual, however lofty its hopes may be. 

There paradox, then, main- 
taining that the permanent studies, 
those which stimulate vital aware- 
ness underlying afford bet- 
ter preparation for good citizenship 
the modern world than study 
purely immediate processes, the all- 
too-temporary contemporary. Obvi- 
ously cannot argued that the lat- 
ter would unnecessary complete 
Briggs has repeatedly stated, society 
will demand—and justified de- 
manding—knowledge itself. And 
absurd deny that the constants 
should clearly articulated with the 
special problems special times and 
places, for moral principles remain in- 
ert left vacuum, not applied 
particulars. Our aim will have 
not only make good men, but also 


Movements new and different 


was the growing neglect such fundamentals 
that led group educators, last year, formulate 
program demanding their restoration central 
place the curriculum. These values, Dr. William 
Bagley has written, are “among the basic essentials 
the Essentialists.” 
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make good citizens, Lenin 
John Dewey undoubtedly said some- 
where. But democracy, does not 
the second presuppose the first? What 
surer way making good citizens 
than making good men? What bet- 
ter way building better social 
order than building better human 
beings? For must ever distinguish 
—as Dr. Counts and our entire socio- 
logical school education fail 
—between what basic and what 
secondary. education considered 
the pursuit truth and the 
fundamental principles right human 
living, then follows direct corol- 
lary that school which alternates ex- 
ploratory forays into timely problems 
with imitative parallels communal 
activities the classroom irrespon- 
sibly neglecting the heart its duties, 
and, certainly, that examination, 
comprehension, and evaluation what 
the finest human minds have achieved 
the history the race far more 
value advancing intellectual and 
ethical—and consequently civic—de- 
velopment than any number re- 
search projects the contemporary 
culture Wahoo, Nebraska, than 
any amount direct training (in the 
classroom) the building new so- 
cial orders. Or, for that matter, than 
any amount instruction from 
teacher who, behind his desk, changes 
the world. 


collectivisms have gone through all 
history and probably will continue 
so. extract from history those 
movements only which point the 
shift come, attempt condition 
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ness for social change itself, over- 
look the reason for and purpose 
Was not, after all, the 
light comprehensive moral ideals 
that Dr. Counts arrived his vision 
new social order? Would not 
better for education pursue those 
basic ideals upon which Dr. Counts 
himself has constructed 
philosophy? certainly did not grow 
out simple recognition flux and 
change and absolute assurance con- 
cerning things come. Even more 
certainly did not arise simply from 
his being subjected indoctrination 
the social order now favors. If, 
writes Paul Shorey, “flux not all, 
the good, the true, and the beautiful 
are something real and ascertainable, 
these eternal ideals re-embody them- 
selves from age age essentially the 
same the imaginative visions su- 
preme genius and the persistent ra- 


tionality and sanity the world’s best 


books, then our reading and study are 
redeemed both from the obsessions 
the hour and the tyranny quantita- 
tive measures and mechanical meth- 
ods.” What better way there, then, 
prepare youth act courageously 
building better social order than 
help them attain convictions those 
eternal ideals, explore with them 
the distinctions between right and 
wrong, direct intellectual develop- 
ment and stimulate thinking which 


*Cf. Dean Inge’s warning Outspoken Essays: 
“On the theory progress what ‘coming’ must 
right. Forms government and modes thought 
which for the time being are not favour are assumed 
have been permanently left behind. student 
history who believed the cyclical changes and long 
swings the pendulum would take very different 
and probably much sounder view contemporary af- 
fairs. The votaries progress mistake the flowing tide 
for the river eternity, and when the tide turns they 
are likely left stranded like corks and scraps 
seaweed which mark the highwater tide.” 
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will yield constructive and defensible 
philosophy. these grounds, all stu- 
dents, whether they are doctors, 
lawyers, bankers, businessmen, pro- 
gressive educators, can meet; and 
they are destined leaders the 
State, they will equipped face 
social exigencies with broad perspec- 
tive and humane moral creed. 

Let grant that the aim educa- 
tion fit the growing generations 
live their environment. Much 
this, claim, accomplished 
willy-nilly informal agencies, and 
the school would reserve the task 
fitting them aspects their en- 
vironment which seem present 
quite unnoticed, those aspects which 
are universal and absolute, which 
deal with man man, not organ- 
ism living 1939. would have the 
schools, the place where all get 
common education, concerned with 
aspects man, life, and society that 
are common all. First and foremost 
would the cultivation man’s 
most distinctive inheritance, the intel- 
lect. Within their range compre- 
hension, all pupils should intro- 
duced the works the world’s 
major thinkers and the problems 
which preoccupied them. All should 
taught think logically and criti- 
cally and should acquainted with 
the materials thought, the major 
classifications knowledge (of which 
sociology admittedly one). They 
should learn perceive beauty well 
truth, and should have their aes- 
thetic diet the greatest masters all 
times. Finally, perhaps the most 
important aspect intellection and 
the quest for truth, all should en- 
couraged discuss and elucidate 
moral problems, arrive deep 
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and penetrating moral awareness, and 
recognize truth, right, and beauty 
cynosures good living. They 
should learn appreciate fundamen- 
tal and comprehensive human ideals 
—not only those that may threat- 
ened 1940, but those that have been 
threatened the past and those that 
will threatened the future. Nor 
are the ideals examined just be- 
cause they have been will threat- 
ened—a consciousness them es- 
sential life which hopes realize 
the man. 

formal education that takes upon 
itself the cultivation these attributes 
the mind, that enlightens these 
most vital aspects our society, would 
accomplishing far more the way 
preparing youth meet and im- 
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prove their environment than one 
which bows every current fashion 
and caters every transient demand. 
People equipped would able 
face the problems life with assur- 
ance and courage, and with compas- 
sion for their fellows and respect for 
men and their ideals which would 
much further promoting better 
social order than would any indoctri- 
nation the desirability neces- 
sity for any one social order. 

They would have the wherewithal 
participate the intellectual life 
their times, true and reasoned ca- 
pacity act with regard things that 
are good and bad man, and grasp 
the deeper values, inherent all 
civilizations, upon which all else 
based. 


That man, think, has had liberal education, who has been trained 
youth that his body the ready servant his will, and does with ease and 
pleasure all the work that, mechanism, capable whose intellect 
clear, cold, logic engine, with all its parts equal strength, and 
smooth working ready, like steam engine, turned any kind 
work, and spin the gossamers well forge the anchors the 
whose mind stored with the great and fundamental truths 
Nature and the laws her operations; one stunted ascetic, 
full life and fire, but whose passions are trained come heel 
vigorous will, the servant tender conscience; who has learned love 
all beauty, whether Nature art, hate all vileness, and respect 
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Forums and Subversive Propaganda 


CHAMPLIN 


this time forth there will 
end propaganda, for these 
modern times are geared this meth- 
shaping human conduct. have 
the machinery for the and 
efficient propagation and distribution 
information, ideas, arguments, sym- 
bols, slogans and exhortation every 
sort. shall all have prepare for 
even more complete exposure and 
assault the forces political, com- 
mercial, religious, institutional, ideo- 
logical and personal self-glorification. 
There much subject-matter that 
good and much the implement- 
ing propaganda that impregnable 
irresistible that probably the 
wiser course seek utilize and 
direct such agency rather than 
wage futile campaigns against its ap- 
parent invincibility. 

The employment propaganda 
more than three hundred years old, 
1622 being the year when the first or- 
ganization was instituted conduct 
deliberate and elaborate program 
proselyting important aspect 
the counter-reformation movement 
that century. Not only the content 
great deal propaganda litera- 
ture high quality, but the purposes 
and objectives are frequently ex- 
ceptional merit. Today are continu- 
ously stimulated veritable barrage 
both obvious and subtle suggestions 
try this and buy that that our 
appetites and curiosity are whetted be- 
yond restraint, fact largely respon- 
sible for the increasing scope our 
possessions, activities and indulgences. 


The minor nations are just now 
realizing the possibilities for self-pro- 
motion means propaganda. New 
trade relations are made available and 
profitable through the cultural con- 
tacts that are established the crafty 
representatives commercial bodies 
and departments state. This influ- 
encing human behavior means 
the manipulation variety de- 
signs, phrases and formulas was until 
recently primarily instrument 
trade exploitation and military ad- 
ministration; but the peace-time appli- 
cation the techniques propaganda 
today one the chief causes the 
kaleidoscopic changes which our civili- 
zation undergoing. 

The forum form adult civic and 
general education proving one our 
best means for combating the evil ef- 
fect subversive propaganda. There 
denying that forum programs 
are least slightly subject the in- 
troduction opinions, denunciation, 
exploitation, partisan appeal, personal 
prejudice and rhetorical rambling. 
The forum channel that can 
taken over for the transmission 
theories, interpretations, biases, pet no- 
tions and private grudges. Forums that 
are sponsored institutionally pri- 
vately can made serve any pur- 
pose whatsoever, and public opinion 
the smaller towns and villages can 
created according the wishes any 
hearing can given the isms, nos- 
trums and vagaries eccentrics and 
crackpots well the philosophies, 
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policies and projects our best genius. 
The panel form program also lends 
itself the publicizing the means 
and methods attaining the goals be- 
ing pursued selfish interests, and 
there have been numerous examples 
the abuse this type meeting. 
panel packed with one-sided per- 
sonnel can point its conversations 
sway almost any popular audience, 
especially when the chairman has been 
instructed work the direction 
clearly designated but cleverly con- 
cealed objective. The panel program, 
the other hand, when honestly pro- 
jected and when directed fearless, 
independent chairman, can in- 
estimable benefit any community, 
especially when the give-and-take de- 
liberations the panel membership 
have been followed general dis- 
cussion throughout the audience. And 
the same manner the forum can 
instrument that will lend itself 
the very best interests democracy. 
Public forums have proved remark- 
ably successful thwarting subversive 
propaganda and providing free 
and easy outlet for the natural, spon- 
taneous and frank self-expression 
our citizens. 

Returning the topic propa- 
ganda, well observe that phe- 
results have accompanied the 
application its principles and pro- 
cedures the non-military field 
well during the prosecution 
war. Dictatorships have used the 
very limit, even the point where 
high from per cent the 
adult population listen the more 
important radio broadcasts involving 
statements policy reports ac- 
tion taken. may even that the 
proper use propaganda will prove 
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our best means staving off war 
accomplishing more good things 
less cost than can achieved other- 
wise—especially than the battle- 
field. Propaganda has become the 
vehicle for such vigorous boastfulness 
and threats that the prospective op- 
position any aggressor cowed and 
subdued without resistance. connec- 
tion with the potency propaganda 
are also reminded that there are 
some forms humiliation and servi- 
tude that are worse than war. When 
propaganda operates defy the world 
pompous display military 
strength there are numerous factors 
the function and the subversiveness 
propaganda. 

Assuming that there more 
propaganda rather than less the fu- 
ture, shall have equip ourselves 
secure its advantages and free 
ourselves from whatever destructive 
power may possess. The American 
way encourage and provide 
opportunities for the smooth flow 
discussion all matters vital im- 
portance the general public; and 
the conviction this writer that 
there better manner for the 
American mind express itself than 
that made possible the forum pro- 
gram pattern. The United States Of- 
for its leadership setting forum 
centers many our states. All 
four corners the country have been 
covered, and there increasing de- 
mand for this forceful sponsorship 
discussion centers and forum leaders. 

The public forums organized and 
part supported the officials the 
Federal Forum Project have been ex- 
cellent examples programs con- 
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ducted genuinely democratic basis. 
The forum leaders have been free 
from bias and provincialism. They 
have shown 
principally fact-finding and the 
stimulation productive thinking 
over wide area topics each 
many fields investigation, experi- 
ence and experimentation. The Fed- 
eral sponsors the forum form 
public education have been very mod- 
est. The favorable results and con- 
structive outcomes these thousands 
forum meetings are not yet known 
the great mass our population, 
whereas there genuine need for 
giving broader circulation the 
benefits that have been derived such 
vast number our people—both 
directly and indirectly. Not only have 
vital information and major ideas been 
communicated ready minds, but also 
the sources authority and the means 
discovery have been revealed 
those who have made inquiry concern- 
ing the literature science, history, 
foreign policy, psychology, family life, 
the care children, health and many 
other serious phases our lives. Not 
only have differences and similarities 
belief been brought out, but—best 
all—the processes truth-seeking 
and fact-finding have been invoked 
and illustrated the presence eager 
audiences earnest learners. 

Public forums are helping 
more like-minded matters per- 
sonal and collective interest. The way 
become like-minded issues im- 
portance for discover how re- 
markably myriad-minded are 
nature result the wide range 
environmental influences that have 
surrounded us. want regimen- 
tation this country, but would 
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certainly more successful the 
administration some our major 
social enterprises had more agen- 
cies for liberating the mass mind for 
action matters public emergency. 
The latent intelligence democracy 
the secret its untold, idle strength, 
and any instrument that can set free 
and put work its highest level 
should surely given chance 
function full capacity. When the 
forum conducted without fear 
incompetence, favoritism partisan- 
ship effective force for clearing 
the air and preparing the way for so- 
cial improvement. 

Efficient forum leadership repre- 
sented instructionally the socialized 
recitation procedure its best—that 
is, moderation and with substan- 
tial reserve resourcefulness. 
true that forum leaders are regarded 
teachers the field adult educa- 
tion; but equally true that class- 
room instructors are ought 
forum leaders—both potentially and 
actually. important aspect the 
teacher preparation program the 
future will probably the organiza- 
tion, management and direction 
hoped that there will pressing de- 
mand for thousands well trained 
forum leaders and that the instruc- 
tional methods our schools will 
favorably modified the extensive 
application the creative discussion 
technique adult education. 

Private agencies will able se- 
cure the kinds forum leaders that 
their special purposes require, and the 
directors the Federal Forum Proj- 
ect will have little difficulty retain- 
ing the services men preéminence 
their particular fields achieve- 
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ment. Public forums sponsored the 
Office Education can depend men 
and women with decided gift for 
discussion supervision and outstand- 
ing personalities with well established 
records attainment. But there will 
not enough capable and willing 
leaders for the many new forum cen- 
ters that will some day organized 
part the national program pub- 
lic education unless apply the mod- 
ern principles selection, guidance 
and professional training increas- 
ingly large group promising pros- 
pects. Forum meetings shared 
speakers wide reputation for their 
intelligence and learning and for their 
superior character qualities are 
place for questionable propaganda 
malicious misinformation, 
public forums authorized Washing- 
ton have been exceptionally free from 
such abuse. They have been, fact, 
fine example acceptable and 
fruitful means discouraging and off- 
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essential thing the present confusion that men think and will- 


setting the thrusts those who would 
take unfair advantage. 

The evil subversive propaganda 
can eliminated just such forceful 
leadership being provided the 
public forums today. There grow- 
ing literature propaganda and its 
analysis, and surveys are being made 
propaganda methods used for- 
eign countries. Universities are begin- 
ning offer courses for teachers, pub- 
licists, authors, advertising specialists 
and students psychology, sociology, 
economics and political science. Edi- 
torials are numerous, and scholarly 
articles are appearing more frequently. 
Added all these forces for de- 
mocracy the public forum, which has 
its particularly valuable contribution 
make self-government sub- 
stituting wholesome, serious and satis- 
fying discussion for the unworthy 
propaganda barrage which the un- 
fortunate victims fascist and com- 
munistic dictatorship must submit. 


ing allow others the right think, that they ready heed the ex- 
perience the past well break new paths for the procedure the 
morrow. But think, course, implies question and reason, and 


reason means have some background knowledge against 
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project theory and practice. The wretched world sore need the 
best thought that had problems, not hit-or-miss schemes 
sudden sesames happiness. And the thinking the average man 
that the long run going shape the policies his 
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OHN MILTON brooding upon the 
power temptation undermine 
the moral strength Man could 
think higher form than doubt 
one’s own divinity, the integrity 
one’s mission, the meaning one’s 
work. Christ withstood this greatest 
all temptations and mankind regained 
its Paradise, but Satan still abroad 
among us, within us, whispering in- 
sidiously that what conceive 
holy mission perhaps only de- 
luding wish, even superstition. 

For nearly twenty years have been 
engaged teaching American youth 
the content and forms what used 
called earlier educators branch 
the humanities. have taught writ- 
ing—rhetoric, composition, English 
grammar—and literature. 
taught survey courses, type courses, 
and period courses both English 
and American literature. have traced 
cultural movements 
evaluated the impact social and po- 
litical systems upon literary personali- 
ties and their work, assayed the aes- 
thetic appeal epics and lyrics and 
tragedies and comedies, and shared 
enthusiasms 
with the usual stock anecdotes every 
teacher somehow acquires—with in- 
numerable classes college students. 
And never until recently did stop 
consider the value and effectiveness 
work, 

Little doubts there have always 
been. one who has taught for any 
length time can fail note, least 
when reads examination papers, 
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that far too many students have re- 
ceived far too little what the teacher 
and the books has brought them 
contact with have had offer. But 
that can conveniently accounted for 
the basis defective material and 
faulty technique. That impor- 
tant but minor debit our imperfect- 
functioning educational system. 
And there always sizable minority 
intelligent youths who receive 
honor grades and have presumably 
gotten all there was get out 
course. And yet what have they got? 

And this where the large doubt 
appears trouble mind. Have 
lived and labored for twenty years 
under the delusion that education in- 
dispensable society, that noble 
light without which mankind might 
forever grope the dark, that be- 
coming American scholar had 
become, Emerson’s great phrase, 
one the elect through whom Man 
thinks? For somehow, spite oc- 
casional little tremors misgiving, 
have never thought profession 
simply one way making living, 
like raking leaves the campus 
giving lessons bridge-playing. 

see clearly now that belong 
generation perhaps class people 
whose entire concept education was 
conditioned 
idealism. Yes, are perhaps the last 
the now discredited Victorians. 
boys prepared for teaching 
spirit dedication not unlike that 
boys who prepared for the ministry. 
had abundant faith both schol- 
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arship and education. Scholarship was 
the search for truth and education was 
the making truth known. be- 
lieved, literally, that were going 
help build better world and 
freer humanity. Progress was some- 
thing that actually existed; was not 
only greater abundance physical 
comforts made possible the miracle 
science, but deeper awareness 
man’s place the universe and his 
right understanding, justice, and 
tolerance. shared Carlyle’s preju- 
dice against the outer appearances 
things, the mere clothing the spirit; 
Newman’s belief knowledge 
expansion the mind; Ruskin’s con- 
viction that the true, the beautiful, and 
the good were related; Morris’s 
dream Golden Age, the near 
future; and Spencer’s respect for facts 
upon which base valid judgments. 
And although began teaching when 
War like universal blight had de- 
scended upon the spirit man, car- 
ried with into the classroom un- 
questioned faith humanity’s ability 
ultimately solve all its problems 
and education one its main 
weapons for that end. 

And now sit office over- 
looking the lovely campus one 
America’s most famous institutions 
higher learning cannot help smiling 
bit sadly the young dreamer that 
entered that first classroom. many 
college generations have sat under 
and colleagues since then, eager 
youths who have gone forth into the 
world, pieces parchment tied with 
silk ribbons their hands, and have 
become doctors and lawyers and chem- 
ists and sellers stocks and bonds; 
joiners and boosters and politicians and 
mere W.P.A. hangers-on. All them 
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“college men” and most them 
things the mind Caliban himself. 
And we, teachers early romantic 
conditioning, have not even the com- 
fort having inspired them frus- 
trated aspiration. 

know, course, that expected 
too much, that were unrealistic 
our conception the world, that 
were blind the inevitable collapse 
the unregulated industrial “prog- 
ress” which made the expansion our 
educational system possible. know 
that economic forces are stronger than 
ideals, that greed and hatred are not 
eradicated soft words, that things 
have way getting into the saddle. 
But even so, have educators made 
impression all? Have and men 
like been teaching all these years 
the best that has been thought and 
said only have memorized for 
pragmatic moment, for the purpose 
passing examinations? 

Seemingly have. Immured 
our ivory towers, with our anachro- 
nistic ideals and our thoughts the 
past, have failed see the rising 
tides new “idealism” gradually 
surround until have become im- 
potent. have not even tried 
fight back the tides: have not seen 
them. And thus has happened that 
thoroughly acquisitive “civilization” 
has captured and has turned 
into things, into tools, instruments, 
anti-intellectual 
purposes. We, the teachers that 
learning which man has acquired 
centuries painful experience and 
which might enlighten his present ex- 
istence, have become the mere polish- 
ers surfaces; impart semblance 


| 
‘ 
‘ 
N 


cultural finish the “professionals” 
greed for things. 

when interrupt for moment the 
routine roll-books, grades, records, 
assignments, committee meetings, and 
faculty politics, have fallen victim 
two fallacies which have destroyed 
our usefulness humanity. The first 
that education, the humanist sense 
Erasmus, synonymous with edu- 
cation for trade. Every skillful engi- 
neer surgeon accountant use- 
ful citizen, but not necessarily 
educated man. What inside 
one can tell from his eminence his 
profession; and frequently when you 
get know him man and 
thinker you wonder there 
side.” Our imprimatur upon him 
“educated” person misrepre- 
sentation and permits him play 
part society for which totally 
unprepared. The part, therefore, that 
have played the present un- 
happy state the world not noble 
one. 

The second fallacy that speciali- 
zation education both possible and 
desirable. have created new ca- 
reer, that the scholar, and have been 
encouraging thousands mediocre ca- 
reerists into it. These turn 
have become the mentors other 
scholarly careerists, and the circle 
almost complete. educational bu- 
reaucracy has been built up, with heads 
and acting heads bureaus, with 
grades and promotions and functions 
far removed from the main purpose 
education. have extolled re- 
search virtue and accomplishment 
until have lost sight the fact that 
research only necessary for the pur- 
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pose discovering truths which 
humanity can live. Facts themselves 
mean nothing; they must sorted, 
interpreted, evaluated, and combined 
into living reality. uncover petty 
facts which have meaning but which 
merely attest the industry ca- 
reerist, that may achieve pro- 
motion, reduce research ab- 
surdity. 

aware that merely think- 
ing aloud, and that thoughts are 
not particularly novel startling. 
That why they are important. 
enough teachers who look upon 
their profession high calling would 
stop moment think aloud perhaps 
would contribute something toward 
clarification the function edu- 
cation modern society. are, 
course, timid job-holders who remem- 
ber our responsibility the man the 
group that employs us—the Dean, the 
President, the Board Trustees. That 
bear higher responsibility hu- 
manity large not dare re- 
member. are sometimes reminded, 
Commencement addresses, that 
train the leadership the world, but 
that oratorical phrase which has 
long ceased convey any meaning 
even the one who employs it. 

For moment, just now, 
thinking the “leadership the 
world,” whom presumably have 
trained, and the trainers. And 
not feel that because reflections 
are pessimistic they are futile. 
not indulge the high-sounding 
“constructive” phrases the profes- 
sional authorities who would merely 
reorganize this that the system, 
breaking combining colleges, 
substituting this for that the cur- 
riculum, raising “standards,” 
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because think such “constructive- 
ness” much less value than the 
honest thoughts practicing teachers 
who might dare raise the whole 
question what they are doing with 
their lives. have had share 
training the present leadership the 
world, must not evade responsi- 
bility for the apparent reversion 
barbarism the world have helped 
make. 

thinking humanity, which 
the real subject our learning and 
verbs and particles and 
kennings and metrics and biographical 
crotchets, but humanity, even the least 
these. And thinking the 
appalling cheapness human life 
everywhere. thinking new 
doctrines and political systems, so- 
cial and institutions, 
wars and rumors wars, the glori- 
fication cruelty and hatred and in- 
tolerance, the spread exclusive- 
ness and snobbery, ignorance and 
prejudice and pride and wrath, the 
cynical and joyful manifestations 
man’s savage instinct hurt his fel- 
lowmen. teachers have not, want 
believe, encouraged this darkness, 
this brutality, these instincts, but 
neither have done anything dis- 
courage them, eradicate them. 
have simply done nothing. starkly 
clear that modern humanists have 
failed humanize humanity. 

For wondering how was 
possible for millions people, 
least the upper thousands, ex- 
posed the works Lessing and 
Goethe and Schiller and Heine and 
yet, when crisis came, forget them 
easily and accept the hysterical ca- 
nard that Germans were “Boches” 
and “Fritzies” and wanton perpetra- 
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tors unspeakable atrocities. who 
have taught these upper thousands 
War and Peace and Anna Karenina 
and Fathers and Sons and The Cherry 
Orchard have not dissuaded them from 
believing that Russians are bearded, 
unwashed barbarians. have made 
our students read Strindberg and 
Selma and Ibsen and Ham- 
sun and even Otto Jespersen, but they 
still cling the superior notion that 
all Scandinavians are “squareheads.” 
have given them Débacle, 
What Price Glory? Journey’s End 
and All Quiet the Western Front, 
but they have learned nothing for 
either the present the future. They 
have been moved neither grief nor 
reflection, neither indignation nor 
action. For they have not understood. 
have taught them Literature— 
novels, plays, stories—but have 
not taught them understand Man, 
neither themselves nor their neigh- 
bors, who still remain for them 
ops,” “Bohuncks,” “Jews,” Catho- 
Negroes, Asiatics, “furriners,” 
New Dealers, hoboes, heath- 
ens. For them Carlyle’s “Sartor Re- 
sartus” has been just much tough 

aware that whenever person 
writes have written here ex- 
pected offer solution, remedy, 
panacea. not profess know 
the remedy. The truth seems 
that any system education but 
reflection the society which has built 
and supports it, and that only 
changing society can hope change 
education. But equal truth seems 
that every state society there 
exist “anachronistic” teachers whose 
scale values determined Time 
rather than the times. enough 


them can made conscious and articu- 
late the spiritual heritage man- 
kind, they can have measurable in- 
fluence the shape things come. 
Somebody has remind preoccupied 
humanity that after all its petty and 
transitory victories are achieved will 
still trapped this small globe 
spinning infinite space and that 
might well use make life 
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tolerable, not entirely pleasant. 
Anatole France said have eulo- 
gized Emile Zola “moment the 
conscience the human race.” What 
nobler function can the humanist 
scholar perform? But that, course, 
would require courage, and— 

Our campus, repeat, very love- 
ly. think that shall use pseudo- 
nym over this article. This safe. 
have become cautious the campus. 


here but one virtue: help human beings free and beautiful 
life; but one sin: them indifferent cruel hurt; the love 
humanity the whole morality. his goodness, this Human- 
ism, this the Social 
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Listen... 

There nothing like me. 

have always been. 

Before the birth Cain, lifted the moist wisps 
from Eve’s brown neck she sang her work 
and whipped the grasses softly about her supple 
legs. 

blow the same the sluggish Ganges the yellow 
Tigris. The muddy waters the Euphrates long 
have known time-old lullaby. 

was Caanan before the patriarchs. Japeth found 
sweeping over the plains India after the flood. 

was old when the cedars Lebanon were planted 
the hills. 

sing with the rain; the lute which the warm 
drops make their harmonies. 

the breath spring haunting the cornflowers. 

Marley’s ghost, sobbing the chimney-place. 

Listen. will sing you song the living 

And the dead. 
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“Consciousness constitutes the 
goal living” 

up, develop, become ma- 

ture, means ultimately 
individual, real person. One be- 
comes, then, capable love, free from 
fear, able carry responsibility. One 
becomes ethical, acquires vision. per- 
son such this can dare live the 
rapidly changing world—and live 
happily and easily. 

But our world world the 
present: new world, because ma- 
terially different from the past. So- 
ciety today uses new tools, exists 
new environment, faces new and com- 
plex dangers, enjoys new and unprece- 
dented vistas possible growth. The 
education youth must take account 
the new facts and conditions. The 
growing individual’s training for life, 
like life itself, must contemporary. 
contemporary mind social neces- 
sity. 

How can give adequate 
successful performance our 
moderns have neither under- 
standing the modern scene nor 
the rdles are expected play? 
There doubt great psychologi- 
cal fear the present and the future 
evidenced the multiplicity re- 
treats present-day civilization: the 
philosophy whole nations, for in- 
stance, hysterical cry retreat 
primitive forms life. Birth pain- 
ful—much labor and pain needed 
bring forth life. That the imminent 
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birth new social forms proving 
painful humanity cannot gain- 
said. But whether like not, this 
the 20th century which act 
out our and our success personal- 
and socially determined largely 
our ability contemporary— 
consciously aware problems 
our culture and move the di- 
rection maturity. 

“Contemporary” defined that 
which has meaning for informed 
minds today—that which inspires 
shapes thought the modern world 
and the present-day scene. The 
temporary mind” one that has di- 
gested the essence modern thinking 
and discovery, and aware the 
relevance this knowledge our 
world. But how rare the truly con- 
temporary man woman! How rare, 
and how greatly needed! Mary 
Colum says truly, From These 
Roots: “Very few people have taken 
the trouble comprehend what new 
the age all what our age 
likely stand for future genera- 
tions.” And still fewer are the students 
who have opportunity study what 
new our age and find out what 
means. 

New ideas get into circulation 
through the special technical maga- 
zines, the next step may the incor- 
poration these ideas essays the 
slick magazines. The modern essay 
has both charm and substance. 
would dull class indeed which 
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could not stimulated look be- 
hind the obvious discover the hid- 
den relationships that give meaning 
the life that living. 

Alexis Carrel his essay The Need 
Better Knowledge Man stresses 
the particular contribution 
ogy and its relation the changing 
twentieth century man. Our unhappi- 
ness due part ignorance our- 
selves, before man can the true 
measure all, will have know 
his potentialities and how realize 
science man has become 
the most necessary 
Samuel Schmalhausen sees his 
Pathology: The New Normality the 
necessity for understanding the 
psychologists’ interpretation mod- 
ern problems. especially skillful 
revealing the cleavage our in- 
tellectuai and emotional goals. The 
insights the behaviorists, psycho- 
analysts and Gestaltists are relevant 
understanding the emerging 
man this culture. The essay Toward 
New Individualism John Dewey 
begins with the sentence “Our moral 
culture, along with our ideology, is, 
the other hand, still saturated with 
ideals and values individualism 
derived from prescientific, pretechno- 
logical age.” Even our educational 
system tends perpetuate this situa- 
tion and defer the free, spontaneous 


The short story perhaps the art 
closest life and reflects our almost 
barometric changes. teachers can 
refrain from the historical and techni- 
cal approach and place the emphasis 
upon subject matter, much that di- 
rectly relevant life will emerge. 
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individual. “Traditional ideas are 
more than irrelevant. They are en- 
cumbrances; they are the chief obstacle 
the formation new individuality 
integrated within itself and with 
liberating function society 
wherein Herbert in- 
teresting little essays his preface 
his book called Art Now make specific 
the relation among the sciences, phi- 
losophies, and aesthetics. fact 
speaks new science which calls 
“the science His short essays 
called Metaphysical Aesthetics, The 
Psychology Art: the Receptive As- 
pect, and the Present Philosophy 
Art make intellectual demands upon 
the reader but give him greater insight 
into the relatedness and meanings 
the arts. Aldous Huxley Beliefs 
makes another kind integration for 
us, that the emotion, volition, and 
knowledge, which permits the indi- 
vidual pass other levels cul- 
ture. conception Field, 
Relativity causing the economist 
conceive man’s problems 
form dissolving fields—hence 
re-grouping men. men could 
come together for the purpose solv- 
ing problem, disperse when that 
problem had been solved, would 
have new basis for massing men. 
severe blow could struck our 
enemy—nationalism. 


The short story has one added ad- 
vantage over the essay, can under- 
score its information with emotion. 
Such short story Black Fritters 
Romanov expresses the immediate 
problem how shall adjust our- 
selves the new milieu when have 


been conditioned old 
Strange values arise when there 
re-grouping people for new pur- 
pose. Wilbur Steele shocks 
his story How Beautiful with Shoes 
pointing out that all the values 
hold dear are found the mind 
the insane man, but better still 
shocks into awareness the 
strength these so-called sane people 
who would and can destroy all that 
civilized people live by. Wine San- 
der Gergel brings home the mind 
with emotional impact the inequalities 
and injustices our social order. Wil- 
liam Faulkner’s Spotted Horses shows 
with iron humor the tragic conse- 
quences small town capitalist’s 
greed, while his Wash illuminates the 
less obvious costs war. Such short 
stories Pearl Buck’s and Lang- 
ton Hughes’ Professor show the cost 
our racial prejudices terms 
human misery. rereading Ring 
Lardner’s Champion can point the 
new hero found Silone’s Sim- 
plicio. 

also necessary today know 
great deal, and know way 
that relates the information the 
whole mind. This knowledge cannot 
books: must found imaginative 
literature—in the concrete realization 
what this knowledge means terms 
living. The profoundest things 
about life cannot expressed but can 
experienced. Books can used for 
this purpose. Great books for most stu- 
dents should means new life 
because the experience extending 
and deepening the reader’s meager 
equipment. 

But talking about books will not 
suffice for students. will not suffice 
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even for students who expect 
literary research, and for those who 
have such aim, talking about books 
almost useless. The historical ap- 
proach literature, with emphasis 
the past and writings the past, 
wrong for today. poor literary 
diet for students who come desperately 
the banquet college study, starv- 
ing for replies problems. They find, 
elegant historical discussion, beauti- 
ful service, but food. 

Such way teaching literature 
either blindness toward the present— 
sometimes seems almost deliber- 
ate blindness—or fear it. part 
what passes for love the classics 
and the classical temper simply 
timid and uneasy refusal let the 
imagination brood play upon the 
contemporary scene. The challenge 
all the arts (including politics and 
ethics) is, Sockman has said, 
precisely that giving some pattern 
and coherence the new world, the 
new themes and the unprecedented 
urgencies that have come into our lives 
with the new order. 

The average college professor 
timid. prefers lean past criti- 
cism and past evaluation. uses the 
modern radio broadcast ancient 
opinions. New York University pro- 
fessor, not long ago, speaking over 
national hook-up, dismissed the 
whole literary contribution James 
Joyce with humorous remark. This 
seems incredible judgment when 
know that modern novel has 
made greater demands upon its reader 
nor bestowed richer awards than has 
Ulysses. Here Joyce has undertaken 
summarize and evaluate man’s 
cultural heritage, has analyzed his 
present dilemma and even suggested 
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the direction man’s future develop- 
ment. Here aesthetician’s creed 
and literary form affecting all mod- 
ern writers fiction, even the pulp 
magazine writers. has created new 
forms for new experiences and has 
examined the content the conscious- 
ness the modern mind. Here the 
student discovers world that more 
than thought and that his 
adjustment this world made pos- 
sible the acquisition new knowl- 
edge. 


line with our theme note 
here that frequently teaching the 
classics such not properly done. 
The writings Aristotle are fre- 
quently not related the culture out 
which his philosophy grew. had 
then contemporary meaning. Those 
who teach the past are often in- 
capable correctly teaching the past 
correctly teaching the present. 
They don’t know the yesterday 
any better than that today. They 
are blind looking back look- 
ing their actual surroundings. 
Doubtless there one entirely 
adequate way teach literature, but 
contemporary literature has, one 
form another, been taught long 
enough decide some questions: 
What, first all, the body its 
subject matter? How arrived at? 
And, secondly, what method meth- 
ods are most effective? What will de- 
termine such methods? One college 
course contemporary literature 
described simply the following 
words: “Currents Contemporary 
Literature since 1890.” What kind 
currents meant? And what litera- 


Why distrust our contem- 
poraries? Why distrust our- 
selves? The reévaluation the bulk 
the “classics” terms meaning 
and value for today greatly needed, 
and will constitute tremendous task 
for some capable the mean- 
time, the study contemporary litera- 
ture step-child our college 
there, but few would 
recognize it, would want to. Only 
through this literature can see man 
now is. 


books? authors? What does 
“contemporary” mean the teachers 
and students this course? 

Another contemporary literature 
course entitled “Masters Modern 
Literature,” and described fol- 
lows: “Intensive study four five 
authors who have made distinctive 
contributions literature thought 
modern times. selected from 
these authors: Dreiser, Eliot, 
Chekhov, MacLeish, Ibsen, Shaw, Pi- 
randello, Mann, Galsworthy, Bennett, 
Wells, Mansfield, Conrad. The course 
intended acquaint the student with 
the means more thorough appraisal 
man and his writings than pos- 
sible cursory unrelated reading.” 

But why this very limited list 
authors, ranging from Ibsen Mac- 
Leish marked catholicity, the 
way, choice what contempo- 
rary!), leaving out Marcel Proust, 
James Joyce, Jules Romains, Aldous 
Huxley, Sinclair Lewis, Maxim Gor- 
ky, Anatole France, and Romain Rol- 
land—to name only few others? 
And why the greatly restricted and 
highly specialized aim, that learn- 
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ing method “more thorough ap- 
praisal man and his writings” 
when people are waiting eagerly and 
impatiently have the world they 
live explained them! Students 
read find answers today’s world 
problems, and their own—not 
learn how make more thorough 
literary appraisals. 

Andre Malraux has answered one 
youth’s most pressing problems 
his novel, Fate. Here the 
revolution China set forth the 
dilemma—how can individuality 
value endure Proletarian culture? 
Malraux’s characters are nearly all 
revolutionists who act out their com- 
munistic philosophy fulfillment 
their destinies. Here man dignified 
participation the deepest social 
problems because concerned with 
the lowest strata society. Malraux 
has answered the affirmative. Al- 
dous Huxley, whose Gaza 
has for its theme the immoral life 
the separate life—reaffirms Malraux’s 
conviction that the new ethic-shared 
life—is recreating the individual and 
his art. 

Much better the contemporary 
literature course called “Literature 
Today,” described the University 
Minnesota catalog. The statement 
explains that “modern writings” will 
used for study, and continues: “The 
point view will that examining 
these writings for reflection the 
ideas, institutions and customs that 
make modern civilization. Such 
examination should contribute greatly 
the students’ understanding the 
life around him. Many our present 
day ideas and institutions can under- 
stood studying them directly; some, 
however, can best understood 
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examining the forms from which they 
grew. The course, therefore, will 
study older literature whenever un- 
derstanding and appreciation to- 
day’s literature depend great 
measure upon the older, though such 
study will not chronological but 
comparative.” 

Yet even this bit general and 
schematic. long way from this 
excellent beginning full-fledged 
course contemporary literature. This 
rather aim than description 
method and subject matter. Mod- 
ern literature makes aware our 
responses modern problems—re- 
sponses which otherwise might remain 
unconscious until when our 
conduct would unpredictable. This 
important for democracy. Good 
modern literature not only clarifies our 
personal problems but records modes 
thinking and feeling characteristic 
our age, and needed it. Lesser 
contemporary writers may only state 
problems: greater ones take the next 
step and synthesize, guiding our next 
steps, individually and socially. 

Thomas Mann his Magic Moun- 
tain has his hero, Hans Castorp de- 
liberately set out upon seven-year 
examination Europe’s pre-war cul- 
ture. The reader follows Hans Cas- 
torp weighs the evidence the 
fields science, ethics, aesthetics, so- 
ciology, and philosophy. Here per- 
formed the difficult task restating 
the accumulated knowledge newer 
fields and harmonizing with the old 
which remains undisputed. Hans at- 
tains larger synthesis and new goals 
maturity. The reader sees the im- 
possibility “saving himself? with 
obsolete values. realizes when 
strives for psychic maturity, the im- 
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portance rich, dynamic environ- 
ment, and motivated throw 
himself into the causes that will bring 
about this better world. 

our day, with rising problems 
home and abroad, socially and politi- 
cally, problems involving standards 
living, ideals, democracy, and peace, 
need all the aid available. Surely 
our intelligent use the best pres- 
ent day literature would one the 
aids have need of, for age 
without its seers. More than any 
time need the artists who are able 
interpret world rapidly chang- 
ing its manners, opinions and morals 
our contemporary world is. 

all experience the changes that 
on, but the meaning the changes 
not always clear us. This meaning 
can grasped through acquiring 
understanding our own literature 
today. must not allow ourselves 
seduced the literature the 
past, however easy may bask 
its shadowy beauties. The fatal 
inertia which holds its grip must 
overcome. Readers conscientious 
contemporary literature cannot fail 
realize that they must act, must make 
effort solve the world’s dilem- 
mas. Under such conditions literature 
stimulating young people. They 
study with vigor. 

English teacher any level 
can afford neglect the contributions 
the radio and moving picture. Mac- 
Leish’s The Fall the City, written 
directly for the radio, deals with the 
important theme Fascism adult 
manner. Irvin Shaw’s Supply and De- 
mand reaches more people single 
broadcast than will printed form. 
The success the moving picture 
Night Must Fall must have convinced 
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even the sceptic producers that there 
adult audience. the student 
has read Ralph Bates’s two excellent 
novels modern Spain, Lean Men 
and The Olive Field, will have ac- 
quired the background for appreci- 
ation the magnitude and the sig- 
nificance the present Spanish strug- 
gle, and the recent motion picture, 
Blockade would have received his sup- 
port. Surely our intelligent use the 
best present day literature would 
one the aids have need of, 
for our age too has its interpreters. 
The fact that must inevitably strike 
the reflective teacher contemporary 
literature our general ignorance 
what has already been accomplished 
the physical and social sciences. Tre- 
mendous advances have been recorded 
the last two decades physics, 
biology, chemistry, mathematics, psy- 
chology, sociology, economics. The 
best modern writers 
knowledge their readers, and they 
help readers, the other hand, see 
the meaning that science gives the 
modern world. The best current litera- 
ture contains implicitly the postulates 
science, and reveals life their 
significance. Many the modern nov- 
elists including Proust, Huxley, Joyce 
and Woolf have drawn upon the find- 
ings the physicist well the 
psychologists for their conception 
ley’s Time and the Connways demands 
that the audience knows something 
about relativity. Conscious and direct 
facing our contemporary world 
reflected our contemporary litera- 
ture will enable slough off the 
modern diseases 
and false emotion, inertia, and fear. 
Literature taught will enable 
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reconstruct our mentality. While 
“learn” literature, learn the va- 
rious branches science. Learning 
the meaning science, also learn 
apply practice. While pore 
over imaginative representations 
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life, learn understand and con- 
quer the life around us—and perhaps 
more important, help save the 
society live from grave dan- 
gers and perhaps change better 
one. 


news educators that con- 
temporary education not suited 
contemporary needs. our colleges, 
“students are poorly led, carelessly 
nurtured, and badly prepared,” flatly 
declares Philip Youtz recent wide- 
discussed article. The college today 
“is marriage convenience between 
the medieval literary type univer- 
sity and the modern scientific school.” 
The college, insists, “pleasant 
academic retreat for professors (my 
emphasis), but fails prepare the 
students for life.” 

With quite dissimilar approach 
but identical complaint, John Kirk- 
land Clark asks (at Phi Beta Kappa 
conference) why the educative process 
completely neglects correct breath- 
ing, talking, walking, and work-habits 
—physical fundamentals modern 
living. Aldous Huxley has had more 
say this subject than any other 
novelist. 

Criticism widespread, repeated, 
emphatic: college training not effec- 
tive preparation for life. The trouble, 
however, not quite simple the 
work and health habits which Mr. 
Clark and some extent Mr. Youtz 
have mind: goes deeper, into the 
very failure provide 
the contemporary world. Too much 
attention given those works the 
past which are relatively unrelated 
the present; too little given sci- 


ence, simple day-to-day matters, 
contemporary thinking. students can 
feel themselves the right track 
mentally, they can see their way 
the maze political and social 
culties that face their country and the 
world, they will not take long equip 
themselves with the varied skills and 
habits needed business profes- 
sion. 

Great quantities enlightening in- 
formation are coming weekly from our 
research laboratories, but too little 
effort put forth make this in- 
formation part the tissue daily 
life. With all this new knowledge ly- 
ing just beneath the surface our 
lives, knowledge which might give 
new vision youth and impetus 
sufficient overcome the inertia which 
holds back both mass-education and 
socio-political reconstruction, still 
drift on: the new knowledge seems 
likely remain sterile unless tech- 
niques are devised for its immediate 
and widespread use. 

Two great university presidents 
have agreed that college training 
inadequate, but the solutions they 
offer, though interesting and worthy 
the discussion they have inspired, 
sound strangely twentieth century 
America. President Robert Maynard 
Hutchins the University Chi- 
cago believes that the best thought 
man already exists the world’s 
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masterpieces, and sees the best train- 
ing youth the hundred best books 
less—of the past. makes 
concession modernity, none 
(beyond those necessary practice, 
science. Master the world’s 
heritage wisdom, says, effect, 
and you have all the education you 
need can get. 

Dr. Hutchins actually believes that 
everything settled—forever. “Edu- 
cation implies teaching,” 
“Teaching implies knowledge. 
edge truth. The truth everywhere 
the same. Hence education every- 
where the same.” Not only every- 
where, but always. says: “Our pur- 
pose education draw out the 
elements our common human na- 
ture. These elements are the same 
any time place. The notion edu- 
cating man live any particular 
time place, adjust him any par- 
ticular environment therefore for- 
eign toa true conception education.” 
With this dogma his foundation 
goes on: “We have then for general 
education course study consisting 
the greatest books the western 
world and the arts reading, writing, 
thinking, and speaking, together with 
mathematics, the best exemplar the 
processes human reason.” (My em- 
phasis. 

This seems exactly the con- 
ception education that most needs 
abolished. Our conception 
education must recognize growing, 
living, changing world, world 
which science not only constantly 
adding the complexity existence 
but constantly adding the sum 
human knowledge and wisdom. Such 
views constitute definite reaction 
against science the broadest sense, 
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and against the scientific method, just 
those President Conant are 
reaction against democracy and against 
the democratic ideal. 

President James Conant Har- 
vard deeply concerned for fear our 
institutions learning may turn out 
greater supply highly educated men 
and women than our society can use. 
fact appears that have already 
passed the saturation point more 
than one profession: already have, 
may soon have, too many physicians 
and lawyers, engineers and research 
workers, teachers technicians. 
There looms the socio-educational 
horizon the rise learned pro- 
letariat, which President Conant’s 
view grave danger. protect 
society against such circumstance, 
would definitely restrict the number 
students entering college, selecting 
those most fit character and ability 
and excluding all others. Then there 
would fewer new recruits each year 
for the learned professions, but better 
ones, and those few would have 
rather better chance employ their 
trained talents professionally than 
many college graduates have today. 

One cannot help noting that Dr. 
Conant’s plan negative. makes 
positive effort solve the problem 
the unemployment masses 
intellectuals. simply indicates fear 
learned proletariat—fascism also, 
will recalled fears learned pro- 
letariat—and tries devise scheme 
reduce artificially its size. 

Many teachers feel that they can- 
not agree with either these two dis- 
tinguished educators. They are con- 
vinced that the present has added 
much new knowledge man’s store 
wisdom, and that this knowledge 


V 


1939] 


greatly needed; not the past only, but 
the present also, must help shape con- 
temporary culture and training. And 
learned proletariat, trained for 
contemporary life with contemporary 
problems and possibilities clear 
view, will social liability. the 
contrary, such educated common 
people—so far they can now 
reached the new education—will 
prove the final vindication 
democracy. 


which include all 
brands—makes diabolically clever use 
the psychology fear. plays 
the fears which people have the face 
security, fears scientific innovations 
which overthrow 
fears science’s discoveries which are 
appropriated the world’s war- 
makers, fears the future. Hence 
fascism’s use parades and dema- 
gogy, threats and promises, mystic and 
contradictory theories and hammer- 
like repetition senseless propaganda. 
must meet their psychological 
maneuvering with widespread dis- 
semination still greater knowledge 
our psychological make-up. 

Fascism, the negative side the 
stage capitalism, undervalues the 
mind, undervalues the individual. The 
issue contemporary life between 
Fascism and Democracy. Democracy 
gives the individual relative freedom 
develop. Democracy gives humanity 
opportunity develop genuinely 
free society freely developing per- 
sons. Education can progress under 
democracy, and, the other side, 
democracy can progress through edu- 
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That there are social dangers one 
can deny, and that added reason 
for vigorously overhauling the kind 
education are giving tomorrow’s 
leaders. These dangers lie ideology 
well economics. are faced 
not only with unemployment and 
problems social security, but also 
with “race” philosophies the rankest 
anti-scientific trend, and with race 


prejudices the most violent and un- 
thinking kind. 


cation. Fascism, the other hand, 
depredates reason, depredates and 
fears intelligence. Far from fearing 
education, should redouble our at- 
tention it. Rather than “select” 
those worthy higher education, let 
“select” the most contemporary- 
minded teachers and “select” the con- 
tent and method education best 
adapted our times. 

Man well the way toward 
pretty complete conquest nature 
through science. Scientific life 
mature life. our time science ob- 
ligatory, and knowledge 
obligatory. one can contempo- 
rary without, for instance, understand- 
ing Einstein. has been said that our 
age the Age Physics, and that 
had made other contribution, 
would still great age for this 
alone. must attain concrete under- 
standing the actual world our 
time, its achievements and sig- 
nificance. Then can regard our- 
selves mature individuals, and can 
work and 

one says—let emphasize— 
that the books the past are not use- 
ful. Much their content has im- 
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mediate contemporary worth. But 
there danger blind worship the 
past and blind refusal see the 
achievements contemporary science. 
Such education renders people inca- 
pable meeting the problems the 
contemporary world. sort out the 
immediately valuable heritage from 
the great works the past, and relate 
the present and the future, 
immense task, and effort made 
here carry out. course Con- 
temporary Literature simply prac- 
tical teacher’s effort give the student 
approach that will let him begin 
save himself, and begin, with his fel- 
lows, save society. 

Philosophy, psychology, mathe- 
matics and the physical sciences, biol- 
ogy and the social sciences, ethics, and 
aesthetics, all these enter into the 
subject matter contemporary litera- 
ture, especially plays and fictional 
literature, but also poetry and 
belles lettres. Particular attention 
should paid these parts the 
content general imaginative litera- 
ture, under their own names. The 
student can obtain 
knowledge these general subjects 
through intelligent study imagina- 
tive literature alone. 

Furthermore, the crying need for 
special attention these subjects 
especially evident when one reflects 
what was pointed out above—the tre- 
mendous demands made readers 
modern writers. The reader assumed 
pretty well educated person 
even for understanding popular 
novels. Not only some elementary his- 
torical knowledge—including current 
history—is required, but also rather 
more than nodding acquaintance with 
philosophy, sociology, psychology, 
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anthropology, and aesthetics. The stu- 
dent must helped understand 
references and use these sciences, 
that through his reading can 
enlarge his conception them. In- 
stead allowing the student’s under- 
standing books balked his 
admittedly inadequate scientific equip- 
ment, the books must build his 
scientific knowledge. orientation 
course the junior college might 
well culminate integration the 
physical and social sciences through 
contemporary literature. 

Great books can thus means 
new life for the student, extending and 
deepening his small store knowl- 
edge life, and the same time ex- 
tending and enriching his conception 
many other disciplines—economics, 
physics, ethics—which are inseparably 
bound with the content modern 
novels, poems, plays, lettres. 
From well-selected and well-taught 
imaginative literature the young col- 
lege student will learn more, start 
with, social and physical sciences 
than from few formal courses 
those sciences not specialize. 

Economic, social, political, philo- 
sophical problems face us, and there 
growing clarity about their nature and 
their sufficient for our 
present educational purpose, view 
the fact that the solutions are im- 
plicit the development democracy 
and science. Let students have the 
benefit whatever clarity exists now. 

need emphasis psychology, 
for example, along with the emphasis 
economics and the sociological 
aspects literature. may note 
here the necessity facing the fact 
that psychology fear exists—fear 
the present, fear the future, fear 
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break with the past. was Spengler 
who said that mythology the good 
state, and that today, since mythology 
passé, have decay. But can- 
not back into Mother Nature’s 
womb, would: and there 
need to. The prospects going for- 
ward are bright enough, know 

Again, the physical sciences, much 
has been ascertained workers that 
field that not comprehended gen- 
erally, certainly not popularized. 
the microscopic organization matter 
certain facts have social implications, 
on—let say—freedom the will: 
the chance element involved the 
dissolution matter and 
constitution into new forms signifies 
possibility for the action the human 
will (though, sure, this 
figurative parallel rather than exact 
one). The work Einstein, White- 
head, Eddington and others the 
finite against the infinite has bearing 
ethics: have new world, 
world relations, relations actually 
expressible mathematical terms. 
These relations are complex, not fated, 
not fixed, not set the past, but 
nevertheless analyzable and knowable. 
The attempt replace picture-think- 
ing with formulate-thinking, re- 
place the world images the world 
mathematical equations, brought 
dramatically the attention all who 
come the threshold modern 
mathematical thought. 

This changes our conception 
nature: the world relative, know- 
able, understandable—a quite differ- 
ent world from the primitive “blood” 
world fascism. Our world dif- 
ferent from that our ancestors, 
which means that quite different 
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from the world fascism trying 
impose us, for fascism going back 
instead forward. Here where 
the fear lies, the fear breaking with 
the past, with Mother Nature, which 
may compared with the psycho- 
logical fear breaking with one’s par- 
ents, with traditional behavior. There 
really nothing fear from break- 
ing with the past: only growth and de- 
velopment will come. 

The new anthropology, allied with 
modern psychology, tells there 
such thing race: there are only 
individuals. sharply marked off 
“racial” characteristics, only varying 
personal differences. There one 
human race, its members capable 
achieving the maturity individu- 
ality. Man the keystone living 
creatures, the summit, the focus 
everything. Evolution has brought 
man high that entirely apart 
from the animal world. Man man, 
not animal. 

The new biology, too, shows that 
man may not purely and simply 
branch the animal genealogical tree. 
Each new species may really new 
the sense that has entity dif- 
ferent from anything that preceded it. 
Man may have always been man, since 
his origin (just each individual 
real sense only himself, essentially 
unlike others). Man was man from the 
beginning. This what mutations 
mean the process evolution. 
soon the original biological type 
evolved organism suitable, man 
was born, was new being and re- 
mained man thereafter. This, in- 
cidentally, gives him greater dignity, 
while fascist thinking, with its blood 
and myth hysteria, degrades him. 

group French scientists, whose 
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spokesman Russian the name 
Yavoski listened when says 
that man’s body, microscopic 
form, may found the prototypes 
every other living being. Man the 
microcosm. Fascism, the other hand, 
degrades man being conceived 
simply insignificant part nature; 
the fact that man small universe 
himself. think this new way 
change the focus attention from 
Mother Nature Man, and give 
dignity and hope man’s plans for 
advancement. 

economics: old economics was 
based scarcity, not plenty. To- 
day the old economics, the economics 
scarcity, must discarded, and the 
new economics prosperity put 
its place. means that new eco- 
nomic problems have solved, 
but problems which contain within 
themselves assurance solution. 

other scientific fields study 
and thought. New knowledge has been 
dug up, knowledge great impor- 
tance the world. All these new 
discoveries point the new direction, 
the direction hope and progress. 
They are the discoveries the con- 
temporary mind. They can utilized 
teachers. 

Study this nature will perform 
incidentally great service for young 
people: will allow informal 
synthesis the sciences grow 


People are waiting, has been said, 
have their experiences explained 
and interpreted for them. This 
time exclude them the plea that 
too many will educated. Primary 
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their minds. The best writers empha- 
size the activities the whole man 
rather than one phase his life. The 
various fields research are kept too 
much apart. Politics divorced from 
psychology, psychology from econom- 
ics. The tragi-comic separateness 
the sciences which give knowledge 
single world allows the fascist 
get his cunning schemes. However, 
the new study semantics slowly 
bringing about common vocabulary 
the different scientific fields, and the 
course contemporary literature and 
thought will further tie together the 
ences. Such attempt made 
The Meaning Meaning Ogden 
and Richards, and the more popular 
books Folklore Capitalism, 
Thurman Arnold and Tyranny 
Words Stuart Chase. were 
common information that the best con- 
temporary minds the great fields 
thought were tending explicitly along 
the line developed here these pages, 
could consider that students—and 
people general—would pretty 
well equipped for living this new 
twentieth century world. Here 
opportunity heal the schizophrenic 
split between life and culture. New 
energy will released and youth can 
meet its imminent problems success- 
fully. Certainly one aim education 
the whole view man and his world. 


attention should directed toward 
seeing that great number 
possible attain the greatest possible 
clarity under the circumstances. 

But know what frequently exists 


| 


American colleges, and those 
other countries too, for that matter. 
College students are not getting what 
they (vaguely) seek from college 
training general, and particular 
from the courses whose subject matter 
the rich store literature reflecting 
and interpreting modern life. can- 
not afford overlook even the small- 
est detail college program 
our search find new way living 
and new way training live. 
point that literature—the 
literature our day, particularly—has 
important this work. 

seems our short stories, 
novels, and essays (even those that are 
controversial and are the subject 
controversy) contain encouragement 
and assurance optimism. Con- 
temporary literature contains that con- 
crete presentation the world and 
man which will bring maturity 
thought, knowledge, and judgment 
young college people. College teach- 
ers contemporary literature have 
exceptional opportunity much 
civilizing service. “One becomes aware 
one’s self, one’s environment, 
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There first the literature knowledge, and secondly the litera- 
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and the relationship between the two 
equals maturity.” 

But there still dominates the old 
emphasis history and aesthetics. 
seems thought that current novels 
—even those burning questions 
the day, involving even the existence 
culture and democracy—must 
first all tamely scrutinized 
“art,” disregarding whatever answers 
they may give problems which now 
face the world and the student himself. 

There better approach, which 
still gives history and aesthetics their 
due. There way looking the 
world now which not sentimental, 
not clouded emotion, but clear and 
rational. way, happily, which leads 
optimistic view man and his 
possible future. This outlook should 
stimulate our search for those books 
which will furnish students with infor- 
mation about the nature the self 
and the nature the world. Out 
this knowledge will emerge world 
corresponding contemporary reality. 
Purposefulness life has been re- 
stored when consciousness becomes the 
essential goal living. 


ture power. The function the first is—to teach; the function 
the second is—to move; the first the rudder, the second 
oar sail. The first speaks the mere discursive understanding 
the second speaks ultimately, may happen the higher un- 
derstanding reason, but always through affections pleasure 
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When Called 


SCHLOSSER 


When called let dirge sung. 
Let goasa leaf, blown swiftly the wind, 


that even the tree knows not the moment its going. 


For have known the fulness living, 
The rapture belonging the earth, 
The keen sharpness pain body, 


And the high insistency song heart. 


have known, the leaf knows, 

The transiency the seasons, 

The white miracle spring’s unfolding, 
The warm passion summer growth, 


And the ripe usefulness autumn. 


Death brief winter, 
leaf returns the ground 


must return the Source being. 
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Design for Curriculum 


Francis BALLAINE, THEODORE BRAMELD 
AND WENDELL 


EARLY all concerned seri- 
ously with education have al- 
lowed ourselves dream, some 
time other, ideal school. Out 
these dreams occasionally fash- 
ion actual plans. Still less occasionally 
—too rarely, doubt—these plans 
materialize living institution. 
Veblen College was conceived 
such ideal school, though its 
purpose—to deal with the crucial is- 
sues changing society—was not one 
which all would accept for college. 
The first executive 
cluded among its members the authors 
this article. They were delegated 
construct curriculum, and thus 


reached the second stage many 


educator’s dream. The third and 
most difficult stage, however, remains 
yet unrealized; except hopeful 
minds, Veblen College does not exist. 
And even should eventually es- 
tablished, its plan study (for rea- 
sons unnecessary discuss here) 
less than likely the one described 
present. The authors can only hope, 
therefore, that the invitation extended 
sent its pages their design for cur- 
riculum will eventuate its adoption, 
some extent, somewhere America. 

The motive this design has been, 
partly, awareness that the tradi- 
tional college curriculum inadequate 
—indeed, many respects, tragic 
failure. usually fails, for example, 
provide students with realistic 
sense the problematic character 


modern society, the relation 
academic knowledge that society. 
The usual course study fails also 
integrate knowledge: rather cre- 
ates intellectual pigeon-holes and de- 
partments with little unity except that 
provided haphazardly the student 
himself. The “orientation 
which have lately become popular 
some colleges are belated attempt 
meet the problem some degree. 
But these courses are almost invariably 
superficial, and they are seldom di- 
rectly related the more specialized 
courses the curriculum. The be- 
wilderment and social helplessness 
with which students graduate from 
college today result great measure 
from the college program itself. 
would aim correct these and 
other weaknesses through curricu- 
lum based upon two fundamental 
principles. First, all study and think- 
ing shall dedicated the prob- 
lems modern society broadly con- 
ceived. Second, specialized knowledge 
shall integrated continually with 
group thinking and total, flexible 
plan. The beginning student should 
ordinarily have background about 
two years standardized college 
study the usual subjects, particu- 
larly mathematics, laboratory science, 
English, and foreign languages. Hence 
the curriculum here offered 
tended for students the upper class 
level. Omitting many details order 
present the plan whole, 
propose show how the two prin- 
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ciples just mentioned will function 
this upper level. 

The first principle effected 
having each year’s study organized 
around one major social concept. 
the close every academic year, stu- 
dents and faculty together will con- 
sider several broad concepts embrac- 
ing problems faced modern society, 
one which then chosen demo- 
cratic procedure guiding thread 
for the curriculum during the next 
academic year. These concepts, each 
them problematic character, will 
grow out the work the year 
drawing close, that there will 
constant evolution the cur- 
riculum from one year the next. 
All the concepts considered will 
bear the general problem mod- 
ern society its changing characteris- 
tics, examples being: Social Change 
America Today; Imperialism; Prog- 
ress; Science and Human Needs; In- 
telligence and Nature. 

The entire curriculum for one year 
will revolve around concerted en- 
deavor understand and solve the 
specific problems embraced the se- 
lected concept. Every student attend- 
ing the college two years will then 
experience from two different ap- 
proaches attempt un- 
derstand modern society. This will 
mean that two years will ever 
identical; the same time, the de- 
liberate breadth the concept will 
necessarily mean considerable repeti- 
tion fundamental facts, principles, 
and ideas. will mean also that all 
graduates the college will have be- 
come acquainted with nearly the same 
fundamentals. Every concept chosen, 
moreover, will bear vitally the 
crises contemporary society. 
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The second principle obviously 
outgrowth the first: organiz- 
ing the plan study around one 
great concept, center integration 
already provided. avoid the 
superficialities “orientation courses,” 
however, and embody the induc- 
tive, scientific character the plan, 
detailed study under the focal con- 
cept will occur group special 
“courses.” This hardly the proper 
name for them, think the 
self-contained, independent bodies 
subject-matter which usually 
that name. They might better 
termed 
the “central seminar.” 

The central seminar will meet regu- 
larly, least once each week, and 
will attended the entire student- 
body and faculty. this seminar the 
principal objective will integrate 
aspects the concept being studied 
the various side courses. Therefore, 
far feasible without being 
artificial, each these side courses 
perspectives will plan their study 
parallel fashion, coming together 
the central seminar for exchange 
conclusions, and for raising prob- 
lems for further analysis their re- 
spective fields concentration. 

The special courses will six 
number: Economics; Political Science 
Sociology (including Social Psychol- 
ogy and Anthropology); Natural Sci- 
ence (general); “Culture” (including 
Religion, Art, Education); and Phi- 
losophy. Assuming student-body 
approximately one hundred, faculty 
six should sufficient, one for each 
the courses. seventh could 
added conduct the central seminar; 
but those the six who are competent 
lead discussion large group 


1939] 


might take turns its chairman. 
hardly necessary add that the 
success the plan depends, 
even greater degree than ordinary 
institutions, carefully selected 
faculty. Each member must combine 
ability his own field with keen 
sense the integrated character 
society and the relation his field 
that whole. must recognize that 
economics and political science, for 
instance, are more capable com- 
plete separation than are “culture” 
and philosophy. The six courses listed 
are therefore somewhat arbitrary: 
their number might extended 
seven eight, reduced four 
five. are inclined favor the 
covering the major divisions 
social knowledge, but concede 
the possibility adjustment the 
abilities particular faculty. The 
principal need for each teacher 
emulate the kind general outlook 
and particular skill combined schol- 
ars like Professor Lancelot Hogben, 
who has done much demonstrate 
the social bearings mathematics and 
natural science. believe, however, 
that while the formation such 
faculty difficult, becoming in- 
creasingly possible social scientists 
revolt against the narrow and sterile 
specializations traditional scholar- 
ship. 

Assuming, then, the organization 
than, say, five seven— 
courses, each student will elect two 
these six courses each year, and. will 
carry them for the entire year. If, 
for example, elects political science 
and sociology the first year, will 
necessarily choose two from the re- 
maining four the second year. During 
the year that studying these 
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two subjects, will work constantly 
with the instructors them and with 
the groups students who have 
chosen the same ones. Besides meet- 
ing the central seminar least once 
week with the entire student-body 
and faculty, will meet least 
twice weekly each two courses, 
and will addition confer personally 
with his instructors each week. 

From the instructor’s point 
view, this means that his primary task 
twofold: work closely with one 
group students throughout the 
year, and function constant co- 
operation with his colleagues, all 
whom are engaged other aspects 
the same major problem. 

Each year there will stages 
the development this problem 
which certain these separate courses 
may deal with the same materials. 
For example, for the Middle Ages 
there only difference detail 
between natural science and philoso- 
phy. Whenever such stage occurs, 
two more these separate courses 
will join together one group, study- 
ing the same materials the same 
time. this way, flexibility the 
study each the six courses 
maintained for the purpose their 
further integration (beyond that 
the central seminar, where integration 
continuous), whenever stages 
the problem call for interlocking 
courses. many stages the year’s 
study, however, will found that 
these six courses may best develop 
their distinctive problems 
separate areas concentration, their 
relationship the whole being indi- 
cated constantly the central semi- 
nar. The accompanying chart indicates 
this curricular machinery, although the 


Major Concept Study 


Political 


Economics 
Science 


Sociology 


Awareness 
one 


Definitions 
three and 


Second 


Hypotheses 
two and 
— 
Testing and 


one and 


Decisions and 
one-half 


Natural 
Science 


Problem 
month 


and Analyses 
one-half months 


Semester 


Semester 


Programs 
one-half months 
Inferences 


one-half months 


Conclusions 
month 


Philosophy 
First 


arrows connecting “culture” with phi- 
losophy, economics with natural 
science and “culture,” are only for 
purposes illustration. 

the average college student 
knows little anything about the 
courses which himself does not 
take. Here, however, will kept 
constantly informed through the cen- 
tral seminar the problems and 
progress other courses. For ex- 
ample, student enrolled 
nomics and political science will con- 
stantly learn developments phi- 
losophy and natural science. Indeed, 
will regard the other courses 
aids his own thinking, and will re- 
quest their members pursue certain 
problems raised the central semi- 
nar—problems pertinent the focal 
concept but not necessarily central 
the two courses which happens 
concentrating. Thus, while 
student his two years specifically 
pursues only four the six courses, 
remaining two courses. student may 
even, desires, remain three years; 
and thus, taking two courses each 
year, complete all six: the fact that 
each year different concept inte- 
gration will selected avoids com- 
plete repetition regardless the num- 
ber years remains. All students, 
moreover, will read stated number 
selected books sufficiently universal 
content encompass major aspects 
the central concept. There are mod- 
ern well ancient and medieval 
classics. 

addition the courses and the 
central seminar, each student the 
beginning the year selects project, 
pertinent possible the guid- 
ing concept, involving actual field 
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This project will pursued 
during week-ends and vacations, and 
will reported the central seminar 
during the last month the year. 
Why the project reported 
near the close the year best indi- 
cated observing the main stages 
the year’s plan study. 

The first semester four and one- 
half months will devoted 
attempt define the fundamental 
concept its problematic form, the 
the problem growing out the defi- 
nition and accompanying analysis. 
Borrowing part from John Dewey’s 
famous analysis act thought, 
the plan study will 
attempt the entire college carry 
through program social thinking. 

More specifically, the first semester 
will organized follows. The first 
month will arouse sharp awareness 
the problems embraced the focal 
concept—a rapid view why im- 
portant define and solve the con- 
flicts and dilemmas discerned. Every 
course will contribute its share here 
the total sense shock which pro- 
vides the impetus for the remaining 
analysis the problem; but the 
central seminar the aim will 
sense the conflict whole. 

The remaining three and one-half 
months the semester will aim 
define the problem clearly and com- 
pletely possible. One month, ap- 
proximately, will devoted 
study the problem appears 
the present; two and one-half months 
analysis its essential Aistorical 
roots. the present meant, 
course, the relative present; the 
case the problem Social Change 
America Today, for example, 
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might possibly extend back the 
American Revolution. The historical 
roots the present might include, 
study Social Change, the follow- 
ing areas: Primitive Society, Egyp- 
tian and Hebrew Civilization, Greek 
and Roman, Medieval, and Modern. 
While allowing for flexibility, the plan 
will follow through the histori- 
cal antecedents the problem 
chronological parallels each the 
six courses. Thus, the central semi- 
nar, Greek civilization far 
pertinent the major concept would 
studied whole, each the six 
courses contributing their particular 
perspectives, and joining together 
where desirable, illustrated the 
chart. 

The second semester will devote the 
first two and one-half months 
study movements “hypotheses” 
growing out the problem defined 
the first semester. Thus, the focal 
concept Social Change America 
the tendencies and programs 
the the move- 
ment, the New Deal, communism, 
fascism, the Republican Party, the 
Farmer-Labor Party, and any 
programs which might develop within 
the course itself, will examined. 
This involves some extent, 
course, the avowed objectives these 
movements; but the principal focus 
this stage will they act 
and expect act. 

The next six weeks will devoted 
inferring from the data hand the 
consequences applying each these 
several hypotheses possible 
partial solution the situation de- 
fined the first semester. will 
therefore stage which the re- 
sults the first semester will 
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brought bear the second. 
lustrating again with Social Change 
America oday the guiding prob- 
lem, “This the present social situa- 
tion America. has such and such 
characteristics due large part 
this and that historical antecedent. 
How feasible, then, the 
tive movement, developing within the 
present situation, way over- 
coming the difficulties and reconciling 
the conflicts concerned?” Toward the 
end this period inference, the 
projects mentioned above will in- 
troduced further aids: here indi- 
vidual students who have been work- 
ing and investigating the field, 
and who have seen how actual groups 
society are attempting put their 
proposals into practice, will carry 
their respective courses and the 
central seminar their reports these 
movements (e.g., the American Labor 
Party). 

The last two weeks the semester 
will attempt determine how far 
the problem chosen for the year. 
will period review, but also 
synthesis. fully expected that, 
with regard least some the 
concepts, complete agreement will 
possible; rather the study the 
problem will itself uncover further 
problems which will then become the 
guiding threads subsequent years. 
attempt will made deter- 
mine line thought and action 
which all can accept; this conclusion, 
when achieved, will offered the 
public, through publications, 
hypothesis tested further gen- 
eral social action. There will doubtless 
differing “over-beliefs” prin- 
ciples voiced various individuals 
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and groups within the college com- 
munity. These will also receive con- 
sideration the official publications 
stimuli further study. any case, 
member the college will know, 
the chart clearly reveals, the out- 
come the year’s search advance 
the search itself. This quite es- 
sential for genuine college democ- 
racy. The general plan study for 
the year will known, but not the 
particular contents conclusions. And 
plan for the last two weeks the 
second semester possible, other than 
the proposal review, weigh, and 
synthesize the work the year (and 
genetic background for the problem 
the current year). 

should also indicated that the 
time-periods into which the year 
study has been divided are certainly 
not regarded unalterable. Fur- 
thermore, there will probably 
overlapping periods throughout the 
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All our ideas conscious self-determination lead new 
method: not merely that must allowed govern our- 


course, just individual thinking 
one stage flows into another, some- 
times backward well forward. 
quite possible, too, that from 
year year experience will recom- 
mend adjustments the time de- 
voted each phase and also the 
machinery which the “side courses” 
function their relation the “cen- 
tral seminar” each other. 

For the first year two, however, 
would recommend the approxi- 
mate framework described. And 
would urge that the first concept 
Social Change America Today. The 
enormous complexity this problem 
not likely permit anything like 
complete agreement the close the 
year. Nor will permit exhaustive 
study materials. Nevertheless, the 
desirability this problem, the first 
choice, strengthened the consid- 
eration that will raise number 
exciting problems for subsequent 


years. 


selves, must learn how govern ourselves; not only that 
must given “free must learn speech that 
free; are not given rights, create rights; not only that 
must invent machinery get social will expressed, must 
invent machinery that will get soctal will 
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The Old Man 


ANNE FIDLER 


Than sit and stare the sea all day, 
“He just very old man,” they say, 
“With ragged coat and hat askew, 
Who whiles the daytime hours by, 


Staring the sea and sky.” 


Had they but known what have known, 
When was young, and dressed style, 
The precious days that now have flown, 
Yet linger mind awhile; 

They, too, would while the hours by, 


Staring the sea and sky. 


vay 


Rails 


Courtesy Canadian Pacific 


SUNSHINE VALLEY 


WINTER THE CANADIAN 


Or 


The School Dynamic Society 


have been unbelievable eco- 

nomic, social, industrial 
changes during the past four five 
decades. 1890, child six years 
age never heard the words radio, air- 
plane, golf, and vitamin. doubt 
such words horse, buggy, dinner- 
bell, and asafetida-bag were quite 
familiar him. Today child six 
years hears his mother mention vita- 
mins she prepares the orange juice 
for breakfast. The asafetida-bag has 
doubt been thrown away. Most 
children hear the airplane before they 
hear the word buggy. other words, 
the social order changes rapidly. So- 
ciety longer rigidly stratified. 
The notion education way 
preparing pupils for fixed social and 
vocational status inadequate. 
not easy predict accurately the 
future vocational position indi- 
vidual. educational program for 
static society lacks feasibility. The in- 
dividual must learn live pro- 
gressively changing world. 

Since the distinguishing character- 
istic the present civilization 
change, there dire need guiding 
principle give direction this 
change. This guiding principle will 
necessarily represent the ideal kind 
society which desire live. 

Although most educators verbalize 
the democratic ideal educational 
guide, too many continue educate 
for life static social order. This 
utterly impossible because demo- 
cratic society cannot static. so- 
ciety achieves democracy opportu- 


nity progressively realized for co- 
operation among individuals and 
among groups the basis mutual 
understanding interests. The im- 
portant point this definition that 
“mutual understanding interests” 
means sharing. democracy, indi- 
viduals share constantly one with an- 
other their problems, difficulties, and 
achievements. Sharing becomes the 
key-word and sharing brings new 
problems. There nothing fixed about 
the manner which share our 
plans and activities. democratic so- 
cial order must dynamic. 

Therefore, education for life 
static society will not suffice because 
new problems are arising constantly 
society which aims deliberately 
mutual understanding 
among its individuals and groups. 
major purpose the school lead 
youth see that live world 
problems and not ignore them. 
longer have security peculiar 
static society. The democratic way 
life comes with the intelligence 
deal with problems. democracy in- 
creases, more and newer problems will 
arise. 

education for dynamic society 
the essence the democratic ideal 
how shall proceed realize this 
kind education? What knowledge 
will most value? What shall 
the nature the individual’s experi- 
ence for living changing civiliza- 
tion, guided the democratic ideal? 
These questions are pertinent our 
discussion. 
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may regard experience being 
either empirical reflective. The first 
type experience, the empirical, has 
considerable trial and error it. 
includes everything that talk about, 
hear, see, taste, and feel. This kind 
experience results knowledge which 
opinionated, but not tested. For in- 
stance, certain people are afraid be- 
gin new piece work Friday, 
because bad luck was encountered 
previous job begun Friday. These 
people, behaving empirically, make 
attempt test their opinions; search 
for causal relationship existing be- 
tween Friday, the new job, and bad 
luck. the basis opinion, fixed 
patterns for behavior are made. The 
social result prevailing ignorance. 
Empirical experience alone would not 
thumb procedure fails dynamic 
world because provision made for 
new problems. Empirical experience 
does not result scientific knowledge, 
knowledge which has been tested 
and organized for the purpose 
securing more knowledge solve new 
problems. 

The other type experience, the 
reflective, results scientific 
edge which most valuable educa- 
tion. empiricism, attempt 
made analyze the causal relation 
between two events. Reflective be- 
havior, the other hand, involves 
active attempt connect our activities 
and their consequences. endeavors 
discover the relation between what 
understand why and how thing 
occurs. Experience not scientific un- 
less involves reflective thinking. 
Without thought, routine and caprice 
guide our behavior, hence bigotry. 


January 


Reflective thinking, therefore, 
world routine few new problems 
would arise and fixed experiential pat- 
terns might suffice, but democracy 
new problems are arising constantly 
and fixed patterns are unable solve 
them. Thinking begins this point. 
The reorganization old behavior 
patterns for the purpose solving new 
environmental problems, constitutes 
reflective thinking. For instance, when 
English farmers spread dressings 
over their ground for fertilizer, past 
experiences led them believe the 
force gravity caused the fertilizer 
sink into the ground. They believed 
heavier than the top soil. 
did not occur them the 
supposed connection 
weights the two substances. Their 
procedure was based empirical ex- 
perience. Reflection was absent. The 
farmers recognized difficulty the 
situation because their experiences 
taught them accept empirically the 
untested opinions others. They be- 
haved according fixed experiential 
patterns. 

Charles Darwin listened these 
untested opinions about dressings 
and was perplexed because incom- 
plete evidence. was not satisfied 
behave according fixed patterns. 
Instead, examined the soil closely 
and inferred that earthworm castings 
were factor the phenomenon. 
careful survey the problem was 
made. Exact weights the marl and 
top soil were determined, earthworm 
habits and their effects soil were 
observed, and depths the top soil 
and sunken marl were measured. 
wide range facts, related the hy- 
pothesis (inference) and the situation, 


‘ 
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were gathered and organized. Care- 
ful consideration all supporting 
evidence revealed that marl, weighing 
less than top soil, “did not sink 
through the soil the force gravity 
was supposed, but that the earth- 
worm castings were thrown above 
these dressings nearly the same rate 
which they Darwin 
reorganized old experiential patterns 
the light new evidence and con- 
quered new situation. created 
new world through the method re- 
flective thinking. 

Charles Darwin recognized the 
the farmers were having 
fertilizing soil. inferred the possi- 
bility the part which earthworm 
castings might play the soil up- 
heaval. Careful examination and 
elaboration the hypothesis the 
light all available evidence led him 
reject the “gravity” hypothesis and 
accept the “earthworm” hypothesis. 
other words, Darwin’s critical 
thinking was reflective experience 
while the farmers’ verbalizing was 
merely empirical experience. The 
hypothesis remained un- 
tested opinion, while the “earthworm” 
hypothesis became scientific and logical 
knowledge. Darwin’s 
terns were not fixed and narrow. They 
were flexible and integrated. Flexible 
because refused meet the situa- 
tion rule thumb procedure, and 
integrated because marshaled evi- 
dence from all available fields 
knowledge solve his problem. 
reflection that get clue the 
solution our educational problems. 
far the child’s experience 


Dewey, John, and others. Creative Intelligence, 
203. New York: Henry Holt and Company, 1917. 
(The earthworm illustration taken from this book.) 
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reflective and above the level 
routine, that extent will pre- 
pared for living fluid world. 
Knowledge acquired through reflective 
experience valuable the solution 
new problems. the other hand, 
beliefs acquired through empirical ex- 
perience allow the learner con- 
trolled custom. Schools must train 
pupils think reflectively for living 
democratic society. The method 
thinking important criterion 
the selection subject matter and 
the formulation method. 

addition being able think re- 
flectively, however, individual’s ex- 
perience should integrated. 
quite possible behave reflectively 
about some problems, and nar- 
row-minded about other 
For example, man might ex- 
pert the science chemistry, ca- 
pable solving nearly all problems 
his field through reflection. Yet this 
same man might have neglected 
explore other fields knowledge such 
social science, literature, and art. 
These fields source evidence 
for the solution problems would 
closed him because his narrow 
experiences one field. One’s experi- 
ence integrated the extent that 
able gather and marshal evidence 
from all the fields knowledge 
order meet new situations. 

dynamic society, therefore, the 
purpose the school lead the 
individual the direction the 
democratic way life through the de- 
velopment reflectively integrated 
experience. this end the school 
should provide its program for the 
following five points: 


The exploration and development 
worthy practical interests, aptitudes 
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and needs, such health, fundamen- 
tal skills, vocation, leisure time, and 
the like. 

The development sensitivity 
the major problems present-day 
social living, which arise constantly 
world confusion, and dis- 
position solve these problems upon 
the basis reflective thinking. 


The discovery personal intellectual 


and aesthetic interests and the de- 
velopment these interests the 
direction organized 
knowledge. 


attempt integrate and relate 


the various fields logically organ- 
ized knowledge the extent that pu- 
pils use data from all fields knowl- 
edge solving the problems life. 


The provision for continuous partici- 


pation, carrying out programs 


action among individuals 
and among groups order pro- 
mote the democratic ideal. 


realize that some persons contend 
that such program education too 
idealistic and will not work. They 
argue that democracy kind 
utopian ideal which never has and 
never will function. They say also that 
most individuals cannot taught 
think and advise adhering closely 
school program which emphasizes only 
so-called practical drill work. an- 
swer all these arguments that 
have never tried very hard our 
schools promote democratic living 
and stimulate thinking. time 
begin this new deal education 
are live fully dynamic society. 


not thought with all its products part 
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CLEAR the ground may the 
outset recognize that science the 
intellectual factor which marks the 
difference between medieval and mod- 
ern man. may also recognize that 
despite recent reactionary movements 
both its pure and applied forms, 
science enjoys great prestige. educa- 
tion must conceded that differ- 
ences theory and practice rest partly 
upon differing conceptions the place 
science life and the relation 
science religion and philosophy. 
Mr. Ayres throws his spotlight 
inquiry upon science, and reveals 
body folklore. For the mass 
men, the quantum theory, the rela- 
tivity theory, and other scientific gen- 
eralizations are mere curiosities. Mr. 
Ayres contends that science inade- 
quate the affairs understanding, 
that scientific knowledge cannot serve 
the complete intellectual back- 
ground the common man. “In the 
complete furnishing the mind 
every man, common and stupid 
sublimely sophisticated, non-scientific 
material fact and fancy out-bulks 
the cameo science much that 
the two are What 


Based upon critical review Science: the 
False Messiah Ayres and Science and the 
Modern World Whitehead. 

Ayres, Science: the False Messiah, 


Science and 
Louis 


“Without understanding natural science and technology 
their own terms, understanding external, arbitrary, and criti- 
cism ‘transcendent’ and ultimately one’s own private conceit.” 


* 


then the place science the cur- 
riculum? Mr. Ayres recognizes that 
are living age science and 
that mankind looks science for the 
functior. instruction assist the 
learner understand the phenomena 
his common observation, then, 
what Mr. Ayres says true, the chal- 
lenge clear educational leaders. 
Tested truths must substituted 
our mentality for non-scientific ma- 
terial fact and fancy. Science means 
tested knowledge. 

Mr. Ayres 
splendid erudition the dependence 
scientific advance upon machinery. 
Science, contends, begins and ends 
machinery. That the advance 
machinery, and, hence, industrial- 
ism, has been the central fact west- 
ern civilization the nineteenth and 
twentieth centuries needs scarcely 
mentioned. Technical innovations 
are usually useful, serve felt need, 
and appear harmless. Very naive- 
men have assumed that these inno- 
vations would leave other things, es- 
pecially the folk-ways, undisturbed. 
Our industrial revolution began “with 
half dozen technical improvements 
the textile industry; and took 
century realize that anything mo- 
ment had happened us, beyond the 
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obvious improvement spinning and 
The crux our difficulties, 
Mr. Ayres goes say, that our 
machinery modern, but our institu- 
tions are medieval. Our institutions, 
manners, and morals belong the 
dark ages; they are consorting with the 
technology the machine ages. The 
result hybrid, and, like most hy- 
brids, unfertile and impermanent 
hybrid, and source internal con- 
flict which other past culture has 
experienced. Science must assume the 
responsibility for this condition. The 
medieval social order inadequate, 
and is, therefore, dissolving before our 
eyes. the dissolution civiliza- 
tion—the only one have. 


Science 


argues Mr. Ayres. When are told, 
and here Mr. Ayres makes definite 
reference Mr. Whitehead’s Lowell 


lectures upon which his Science and 
the Modern World based, that sci- 
ence not complete and that there 
still room for faith, Mr. Ayres feels 
that the suggestion 
“The major premise science its 
undisputed jurisdiction over all our 
The foundation all me- 
chanics the axiom that every bullet 
finds its mark, and the corollary that 
bullet holes are made only bullets. 
this technology, what lever, pray, 
does deity Retreat 
the age faith course impossible. 
That the negative and pessimistic 
view expressed Mr. Ayres. 

After the stage which science was 
mild and meek, concerned with 


65. 

shall see later that such description Mr. 
Whitehead’s view the subject misleading. 

200. 

206. 
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demonstrating that its conclusions were 
harmony with the traditional folk- 
lore, tended assume command, 
and enunciate theory social con- 
trol. According this theory, “if each 
scientist will only reduce his section 
the universe order, follows that 
the millennium will automatically 
Mr. Ayres contends that 
cannot, despite the eager hopes sci- 
entists, control business cycles 
control combustion solve the racial 
problem the binomial theorem. 
other words, there are areas which 
scientific generalizations are inade- 
quate give competent knowledge. 
true that the notion omni- 
scient control give automatic assur- 
ance against the recurrence prob- 
lems and strife growing world 
certainly fantastically utopian. Each 
change, even betterment, brings new 
problems and difficulties. have 
only consider the unemployment 
problem youth caused partly 
doubt the increased average longev- 
ity. 

Mr. Ayres’ next charge against sci- 
ence has considerable truth. main- 
tains that science merely provides the 
instruments for bringing about certain 
effects, but that cannot tell what 
our social purposes shall be. “To de- 
termine what had better happen 
oblige bring about salubrious 
effects, science completely impo- 
tent.”” Physiology cannot prevent fat 
women from eating too much! Mr. 
Ayres contends moreover that science 
does not and cannot, with few excep- 
tions, bring about inventions and dis- 
Necessity not the mother inven- 
tion. Inventions come merely because 
they are possible. “prove” this 
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point, Mr. Ayres points the in- 
commensurate results cancer re- 
search. might point, however, 
the conquest yellow fever Dr. 
Reed. this case, problem was at- 
tacked and solved. 

Finally, Mr. Ayres contends that 
the world large, even men science, 
never quite develops the critical mind, 
the experimental attitude, and never 
can. The habit not forming habits, 
Mr. Ayres believes, just many 
words and not very helpful for the 
education the young. While 
true that the highly technical apparatus 


Mr. Whitehead the progress 
mankind accepted fact; its ac- 
celeration depends upon the fresh 
orientation science which has 
expounded. Mr. Whitehead agrees, 
however, with Mr. Ayres that great 
have been the successes science 
the past their own restricted 
sphere, they have wrought confusion, 
enfeeblement, and paralysis outside 
that sphere. realism, 
based mechanism, conjoined with 
unwavering belief the world 
men and the higher animals be- 
ing composed self-determining or- 
ganisms. This radical inconsistency 
the basis modern thought accounts 
for much that half-hearted and 
sure, the successes science have been 
associated with strict and necessary 
adherence science mechanical 
ideas and materialistic view. For- 


Dewey, “Science, Folk-lore, and Control 
the Folk-ways,” Republic (Nov. 1927), 

Whitehead, Science and the Modern World, 
106. 
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science must remain esoteric the 
masses, surely the attitudes scientific 
method may affect the character our 
folklore despite Mr. Ayres’ fine play 
words. “That intelligence, the in- 
telligence represented scientific 
method, incarnated the ever- 
renewed springs human desire and 
energy, after all, the problem and 
crisis modern Mod- 
ern education dedicated the task 
propagating the intelligence repre- 
sented scientific method. The task 
not hopeless. possible develop 
critical analysis. 


tunately, however, the mentality 
which has prevailed for three cen- 
turies changing. 

Objections scientific materialism 
appeared early. But the early revolts, 
the revolt Berkeley the 
eighteenth century and the romantic 
school poetry the nineteenth 
century, were obliged recognize that 
the conclusions science were valid 
its own sphere. But now last 
Einstein’s Relativity Theory and 
Planck’s Quantum Theory have made 
the materialism the past untenable, 
and have provided new and higher 
point view. “The old foundations 
scientific thought are becoming un- 
intelligible. Time, space, matter, ma- 
terial, ether, electricity, mechanism, 
organism, configuration, structure, pat- 
tern, function, all require reinterpreta- 
tion. What the sense talking about 
mechanical explanation when you 
not know what you mean me- 

The breakdown the older physics 
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for traditional religious ideas. an- 
swer Mr. Ayres’ fear that churches 
are reformed only the expense 
losing their power, Mr. Whitehead’s 
opinion that religion must adopt the 
old power; must face change the 
same spirit does science. For over 
two centuries religion has been the 
defensive. The period has been one 
unprecedented intellectual progress. 
Each series novel situations has 
found the religious thinkers unpre- 
pared. Something, which has been pro- 
nounced vital, has finally, after strug- 
gle and anathema, been modified and 
reinterpreted. The result these un- 
dignified retreats has last almost 
destroyed the intellectual authority 
religious thinkers. Consider the con- 


proclaim theories which modify our 
ideas, triumph for science. 


not about saying that there 
another defeat for science, because its 
old ideas have been The 
expression the principles religion 
likewise requires continual develop- 
ment. “If the religion sound ex- 
pression truth, this modification 
will only exhibit more adequately the 
exact point which 
Retreat the age faith impos- 
sible, but not necessary. 

place the traditional scientific 
determinism, Mr. 
poses the alternative doctrine or- 
ganism. The usual method natural 
science that analysis for the sake 
simplicity. Psychologists, for ex- 
ample, try analyze and express their 
results terms physiology. But the 
synthetic method approach 
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valid the analytical. Psychology 
concerned not only with the experi- 
mental analysis sensations and feel- 
ings, but with the inner consciousness 
mind and integral personality. 
That the reason for Mr. White- 
head’s introduction the concept 
organism. 

Mr. Whitehead shows that the 
formulae science are abstractions, 
and that abstractions can sense 
substituted for the full reality 
daily life. Abstractions are necessary 
for analysis and scientific advance, but 
they involve the ignoring the rest 
nature and experience. The error 
involved mistaking the abstraction 
for concrete reality, Mr. Whitehead 
calls the Fallacy Misplaced Con- 
creteness. The result the fallacy 
incomplete picture science, and 
still more incomplete picture the 
rest experience. The doctrine de- 
terministic mechanism only applies 
very abstract entities, the product 
logical analysis. “The concrete endur- 
ing entities are organisms, that the 
plan the whole influences the very 
characters the various subordinate 
organisms which enter into the plan 
the total organism and thus modify the 
plans the successive subordinate 
organisms until the ultimate small- 
est organisms, such electrons, are 
reached. Thus electron within liv- 
ing body different from electron 
outside it, reason the plan 
the body. The electron blindly runs 
either within without the body; but 
runs within the body accordance 
with its character within the body; 
that say, accordance with the 
general plan the body, and this plan 
includes the mental state. But the 
principle modification perfectly 


general throughout nature, and repre- 
sents property peculiar living 

The bearing the scientific change 
upon the deeper issues society are 
profound and beyond the scope this 
paper. shall content ourselves with 
consideration its bearing upon edu- 
cation. Mr. Whitehead comments that 
biology aped the manners physics. 
Indeed, the human sciences are always 
adopting the sphere psychology, 
education, and human relations the 
materials and methods which, 
noted above, the more advanced 
physical sciences are 
Psychology dealing with the behavior 
organisms would very differ- 
ent thing itself and its educational 
implications from 
school, which has talked about the 
were the whole. The concept or- 
ganism lends support the concept 
advanced Peirce, James, and 
Dewey that the whole organism con- 
tributes the The scien- 
tific change also distinctly favorable 
the Gestalt organismic psy- 
chology, which emphasizes the inter- 
dependence all phenomena and the 
importance knowing the field be- 
fore knowing what takes place the 
field. Many will, the other hand, 
emphasize that wholes are conditioned 
the behavior parts. any event, 
psychological hypotheses must recog- 


111. 

John Dewey, “Changing Intellectual Cli- 
mate,” New Republic (Feb. 17, 1926), 45:361. 

For the experimental evidence support this 
concept are indebted the physiologists Cannon, 
Sherrington, Child, and others. 

Authority has previously shown itself science. 
Consider, for example, Newton’s authority carrying 
the day for the corpuscular theory light. 
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nize the creative possibilities in- 
ments; they must less deterministic 
character. 

Mr. Whitehead’s concept or- 
ganism may perhaps offered de- 
fense the contention those cur- 
riculum workers who advocate the 
real-life situation the proper basis 
for course study organization. 
such curriculum the learner has the 
greatest opportunity achieve inte- 
grated learning. Integration justifies 
itself course the Gestalt psy- 
chology, which contends that learning 
not achieved the accumulation 
isolated bits knowledge, but the 
result more unified process. 

The tenor Mr. Whitehead’s 
argument seems finally support 
Dewey’s view the need for edu- 
cation which equips children for life 
changing society. Dewey, and 
Whitehead too, view man achiev- 
ing his own future the use his 
intelligence, the intelligence repre- 
sented scientific method. this 
basis the curriculum should organ- 
ized provide life experiences and de- 
sirable attitudes. 

What does the future promise? Mr. 
Ayres fears the uncontrolled advance 
machine technology. fears that 
science will become supreme, and that 
any attempt rectify its formulae will 
trary, Mr. Whitehead confident 
the future civilization. The progres- 
sive technology modern science 
makes the transition from time time 
true migration into uncharted seas 
the future Science 
and scientific method equip the future 
for its duties. 
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EXPLOITED YOUTH 


WOULD appear from the wide pub- 
licity given youth movements, here 
and abroad, that young people have 
undergone transformation which 
youth other times gave promise. 
Youth has long been viewed irre- 
sponsible, irrepressive, and 
other words, wild. Hence grown- 
ups have believed imperative im- 
pose upon the youngsters restrictions 
that would safe-guard society and 
youth itself from inevitable excesses. 
young means (so tradition has 
it) gay, impulsive, and thought- 
less. Statisticians crime record that 
most criminals are their late ’teens 
early twenties. Fifteen years ago 
popular literature discovered flaming 
youth and the flapper. The racoon 
coat, rolled hose, giggles and the 
Charleston (at present have been 
accepted symbols college youth. 
But today young people present 
unpredicted trait. They have become 
serious and earnest, are told, and 
pictorials offer numerous views stu- 
dents bent over books and tense 
discussion groups first-hand evi- 
dence the phenomenon that young 
people have renounced baubles and 
bubbles for hard thinking. addi- 
tional array evidence that youth 
not bound for moral shambles of- 
fered prolonged and extensive 
study which shows that high per cent 
college students are members 
churches, with the Methodists leading 
and the Catholics next order. 

generalizations. There never was 


flaming youth flapper era the 
sense that most young people flaunted 
unconventional standards defied de- 
cency. campus has the “sporty” 
group ever predominated. The rank 
and file students American col- 
leges and universities have lived 
conservatively the typical grown- 
up. Most people, whatever their age 
station, live moderation. Those 
who become conspicuous being ex- 
ceptions supply news-bits and scandal 
fodder. 

trait youth more signifi- 
cant for social stability for social 
change than idealism. The crudities, 
vulgarities, and show-offism often 
publicized may widely prevalent 
among certain types but even among 
these veins idealism are easily 
tapped. The Student Volunteer Move- 
ment, the Northfield and Silver Bay 
Conferences, and the more recent Ox- 
ford Group Movement depend upon 
this idealism. The Christian Endeavor 
Society, The Epworth League, The 
Young Men’s Hebrew Association, 
and similar religious organizations are 
world-wide youth societies. The fact 
that youth quickly responds any 
leadership which seeks promote 
idealistic cause. Politically the Hitler 
Youth and the Italian Balilla are fur- 
ther responses what political leader- 
ship espouses idealism behalf 
human rights. Given cause and dy- 
namic leadership youth enlists with all 
its emotional fervor and with un- 
calculating courage moves into battle. 
One inclined the belief that so- 
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cial redemption awaits the coming 
youthful Messiah whose host 
young disciples will encircle the cita- 
dels greed and despotism until, 
the accompaniment defiant trumpet 
blasts, the Jerichos injustice will 
crumble, more. Jesus and 
Buddha might have succeeded with 
such hosts. Joan Arc, likewise. 
They were defeated complacent 
elders. 

While this power devotion 
great cause youth’s pearl char- 
acter can readily transferred from 
one setting another. This what 
being done the world today. 
Youth movements everywhere are 
huge systems exploitation the 
name social righteousness, but the 
leaders are agents propaganda 
sponsored and directed adult indi- 
historic instances youth has not created 
its own leadership. has followed 
adult leaders and trustingly has been 
exploited. 

Moved euphemisms that con- 
ceal often sinister purposes young 
people rally around symbols whose 
meaning they uncritically and emo- 
tionally adopt. Shrewd leaders, skilled 
the application crowd psychology, 
weave hypnotic spells around the 
young. Health and sturdy bodies are 
prime objectives for peaceful careers; 
they are, even more, essentials for war- 
ring hordes. Sparta had her barracks; 
Hitler and Mussolini 
camps and drills. Military programs 
American high schools, colleges, 
and universities are deemed many 
ill-concealed preliminaries 
trench and No-Man’s Land. Age com- 
mands—youth obeys. youth that 
tramps the roads the front and 
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flies the bombing plane. Monuments 
unknown soldiers are memorials 
exploited youth. 

has been throughout history 
with its centuries adult control 
the young. Are not told the 
learned that human infancy extends 
until the age thirty-five? not 
educators assume that their mis- 
while youth listens and agrees? The 
elders initiate the young into the 
mysteries the tribe. “commence- 
ment day” the young primitive takes 
his seat among those who are wise 
the secrets tradition. Civilization 
offers sheep skin—a befitting sym- 
bol obedient followership. 

Given the opportunity what kind 
movement would youth create 
were the saddle with riding 
master the bit? The eighteen year 
old Khedive Egypt summarily dis- 
missed the elderly Prime Minister. 
did the arrogant Wilhelm II. One 
suspects that they did because other 
elders told them so. What kind 
leaders can found among the 
young? The kind they have been edu- 
cated be! Leadership requires ex- 
perience—of leading. Extra-curricular 
activities, student government, and 
representation faculties and other 
controlling groups are weak gestures. 
The elders are near by. 

Youth the saddle probably would 
give the bronco gleeful moments. In- 
stitutions run the young would re- 
sult social rodeo with the bronco 
victorious. speaks age but better 
speak whispers for youth has the 
unanswerable come back—the social 
chaos the hour. This the work 
adults—not youth. 

There can never youth move- 
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ments led youth until education 
becomes reality process creat- 
ing leaders. Leadership not learned 
listening and reciting. not 
learned from books. not acquired 
the class room. Leadership grows 
through experience councils dis- 
cussion, the performance signifi- 
cant duties, codperative responsi- 
bilities, and the painstaking and 
impartial study vital problems. 
school for leaders study center 
which pressing human interests con- 
stitute the curriculum and the educa- 
tional staff manned supervisors 
study aided such 
equipment genuinely social cur- 
riculum demands. Staff and students 
problems created social needs, so- 
cial conflicts, and social ideals. 

The social, however, not con- 
fined the immediate. Racial wis- 
dom must tapped for belongs 
the store experiences gained 


The only way 


which one human being can properly attempt 
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through living. Whatever its source 
may experience aims intelligent 
capacity judge ideas and values. 
The turbine leadership critical 
judgment. Through the intelligent 
life falls the flood accumulated 
knowledge coming from many streams 
with sources far and near, but 
the turbine critical judgment that 
converts the flood into serviceable 
power. Youth must understand the 
meaning leadership through study 
leaders and their manner lead- 
ing. History records their motives, 
methods, and deeds. Youth must study 
these records and the technique 
leadership they reveal. More than this 
youth must engage leading for 
well understood social trust that 
leadership grows and matures. The 
elders should counselors—not dic- 
tators. Critical youth familiar with the 
devious ways dictators cannot easily 
exploited. 


influence another the encouraging him think for himself, in- 
stead endeavoring instil ready-made opinions into his head. 
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ART 


Two THE John Mason 
Brown, Norton. 321 pp. $2.75. 


Among the dramatic critics Man- 
hattan John Mason Brown ranks among 
the most gifted. For nine years has been 
dramatic critic the New York Post. His 
almost daily reviews Broadway produc- 
tions during this period are reprinted 
Two the Aisle with slight emendations 
and with important introductions the 
nine chapters the book. Beginning with 
reviews Shakespearean plays featuring 
Maurice Evans, Katharine Cornell, Tallu- 
lah Bankhead, Orson Welles, Leslie How- 
ard, and others, the book appraises long 
gallaxy stars: Blanche Yurka, Lillian 
Gish, Eva Gallienne, Alla Nazimova, 
the Lunts, Helen Hayes, William Gillette, 
George Cohan, Mae West, and such play- 
wrights Maxwell Anderson, Noel Cow- 
ard, Robert Sherwood, Eugene 
The book brilliant study contempo- 
rary drama and the theatre. Mr. Brown 
rightly makes distinction between the pub- 
lished play and the theatre play. The former 
quite different from the latter, not merely 
text but its setting. only the 
darkened auditorium before the risen cur- 
tain that the play can appreciated. First 
night impressions are, therefore, Mr. 
Brown’s opinion profoundly important, and 
correspondingly the newspaper dramatic 
critic has opportunity interpret the play 
more accurately than the academic critic 
removed from the theatre. 

the whole Mr. Brown’s reviews are 
sympathetically favorable, but can write 
with blunt disapproval the review 
Leslie Howard’s Hamlet. The playgoer and 
lover the theatre will find not only 
this book but Mr. Brown’s current re- 
views carefully written first night impres- 
sions, vital criticism, discriminating ap- 
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praisals man who loves his profession 
and whose several books attest 
learned understanding the theatre art. 


EDUCATION 


Ward Reeder. The Macmillan Com- 
pany. 712 pp. $3.50. 

Every new book should have raison 
While book can wholly new 
(if were would probably entirely 
worthless for textbook purposes), can 
have elements the novel subject mat- 
ter, method organization, method 
development. Like many others this volume 
has been written initiate the beginning 
teacher into the profession. Its purpose, put 
terms modern phraseology, orienta- 
tion and guidance. the author has 
aimed give “bird’s eye view” many 
matters while still guarding against mere 
smattering and shallowness. “His frame 
reference has been that science and philoso- 
phy must work together the solution 
all educational problems.” 

The subject matter and method treat- 
ment veer away from mere guidance 
whether not the student shall enter the 
teaching profession. does this, and more. 
gives him much knowledge which will 
serve well the practice the profession 
itself. Along with the other better books 
the market there enough body make 
the course serious object study. The 
topics discussed are keeping with modern 
trends. leans rather heavily towards the 
administrative side school work. 

The introductory chapter uniquely 
valuable treatment the subject 
Faith Education.” less important are 
two chapters which immediately follow 
“Educational Philosophy and Aims” and 
“The Scientific Movement Education,” 
respectively. series later chapters which 
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concern themselves with education 
profession valuable. The opportunities 
the teaching profession and the require- 
ments for entrance into are clearly and 
effectively shown. 

There are stimulating questions for class 
discussion, and the selected readings are 
really “selected.” The exact location im- 
portant sections given page and chap- 
ter, and each reference carefully anno- 
tated. 

book which will serve its purpose 
admirably and will welcomed those 
who wish textbook for introductory 
course which has ample body educa- 
tional materials, furnishing facts and figures 
calculated arouse interest the profes- 
sion, well those which will service- 
able professionally. class which uses 
will regard the introductory course 
“snap” course. well designed for teach- 
ing purposes. 


John Wiley and Sons, Inc. 268 pp. 
$2.50. 

essential that education and the schools 
which furnish keep their poise and bal- 
ance, and seeking diligently contribute 
wholesome integrated view life and 
our former interest mere technique and 
devices, and are veering strongly to- 
wards examination fundamental 
principles. seek discover anew the 
purposes and aims which shall determine 
the direction that our schools and higher 
institutions learning shall take. 

The volume under review, just recently 
from the press, has fresh approach this 
problem. The five chapters which form 
Part are concerned with “Backgrounds 
Aim Education,” and are concerned 
primarily with study values, while the 
last hundred pages set forth the applications 
which can made these principles 
education. The author’s purpose 
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“search for clues value” from the bio- 
logical, psychological and social standpoints. 
Part concerned with generalizations 
regarding education “designed ends 
useful living,” one develop 
spiritual manhood” and also one “designed 
forward consistent social progress.” 

The approach the author does not 
follow the usual traditional lines. ‘The book 
stimulating its freshness but the same 
the transient events the last decade 
two than are many the present philo- 
sophical writings, but finds the abiding 
values life and education the essence 
long range experience the race. 
stimulating treatment timely and 
important interest, since there now very 
definite and pronounced trend the direc- 
tion quest for inclusive philosophy 
life which makes for stability thinking. 


Charles Knudson and Lubius 
McAfee. Doubleday Doran and Com- 
pany, Inc. 414 pp. $2.00. 

Amid flood books education 
which simply restate old educational 
position repeat what many others have 
find one which presents new materials. One 
rarely finds volume which has the wealth 
information drawn from multitudinous 
sources that this one includes. The authors 
have mind the prospective teacher 
and seek give her the information which 
she ought have about the teaching pro- 
fession she guided well decid- 
ing whether not she will enter this voca- 
tion. 

But serviceable will beginners 
the volume may even more useful 
school superintendents, college executives 
and all those who have the problem 
policy-making, there concrete informa- 
tion upon many the vexing administra- 
tive problems the current scene. 

first orientating chapter compares 
teachers with members other professions 


with respect social acceptance, social 
origins and parentage, and their relation- 
ship supervisors, directors, and superiors. 
There concise statement the aims 
and objectives the effective modern 
school. Advantage taken several scien- 
tific studies which have been made the 
teacher’s use her time show the de- 
mands which are made time, health, 
and the arduousness her tasks. 

section which describes the 
rewards teaching especially pertinent 
this time. careful summary the 
facts about teachers’ salaries all levels 
the opportunities for advancement the 
teaching profession. Legitimate and illegiti- 
mate practices securing additional com- 
pensations through writing, lecturing, and 
other professional activities are carefully set 
forth. And there excellent summary 
the situation which now prevails re- 
gard teacher tenure. Why teachers leave 
the profession, why they move frequent- 
ly, and what the legal rights tenure are, 
—these are fully and completely treated. 

The factors which enter into the supply 
and demand for teachers’ services are 
analyzed. The student given pertinent 
information about the opportunities which 
exist the different fields teaching, the 
intellectual capacity which needed for 
entry the profession, the personal quali- 
ties which are demanded, and the training 
which necessary. 

The reader made acquainted with the 
standards required for teachers they are 
exhibited the requirements for state teach- 
ers certificates set professional or- 
ganizations, and demanded institu- 
tions for the preparation teachers; and 
these are compared with the standards 
which have been set foreign countries. 
Good advice given relative the kind 
and amount preparation requisite for 
advancement the teaching profession, and 
there chapter the continuance the 
teacher’s education. 

final unit concerned with the ethical 
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obligation the teacher. Teachers codes 
are analyzed and the teacher’s ethical obli- 
gations are adequately set forth. There 
much sound suggestion the technique 
applying for teaching position, and there 
fundamental advice the subject 
teachers organizations and the teacher’s re- 
lationship them. 

The book interestingly written, ex- 
cellently documented, logically and clearly 
arranged, and attractively bound. 
adequate and clear-cut presentation 
host facts which the beginning (as well 
the mature) teacher should know. More 
than that, admirably designed de- 
velop sound and sensible attitudes toward 
the profession teaching. should 
the teacher’s “must” list. 


CONFLICTING EDUCATION. 


Kandel. The Macmillan Co. 


177 

this collection papers and addresses 
prepared during 1937 and 1938 Professor 
Kandel makes important contribution 
critical literature the field educa- 
tional theory. Beginning with the key note 
chapter Strife Tongues” the 
little book gives attention the present 
educational situation, forces that determine 
education, school and society, education and 
social change, social unrest and educational 
unrest, education and psychology, educa- 
tion and freedom, secondary education for 
all, examinations and guidance, and closes 
with challenge democracy. his fel- 
low educators Professor Kandel widely 
known for his penetrating criticisms so- 
called “new” education. the present 
volume this criticism appears such state- 
ments as: set the child idol 
and worship his inner drives, urges, and 
impulses encourage chaos; set the 
ideal free personality implies vision 
social purposes which alone can give 
meaning education and save the rising 
generation from immersion the destruc- 
tive element which sees values the 
past, meaning the present, and 
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hope the future.” Again “the task 
education provide the conditions for 
growth through environment that 
being constantly broadened and enriched, 
that vicarious well immediate, and 
that makes possible education which 
constantly expanding range and scope 
meanings.” The final paragraph the book 
voices the author’s faith democracy and 
personal freedom: 

challenge democracies clear; 
challenge which calls for more educa- 
tion, but education whose first aim must 
the provision environment for the 
flowering personality—the self-realiza- 
tion the individual the fullest measure 
his abilities. This flowering possible 
only environment freedom. can- 
not developed environment that 
regimented, standardized, and directed 
mass production, environment which en- 
shrouds individuality and personality 
monocolored shirt reflect the mono- 
colored mind. But the development per- 
sonal freedom insistently calls for realiza- 
tion responsibility and for those demo- 
cratic and liberal ideals and_ institutions 
which are the only guarantee freedom.” 

Frequently throughout the book the au- 
thor emphasizes the importance the 
school environment and the basic need 
new type professional education. Thus: 

pupil should the starting point, 
but what becomes determined the 
environment which the school provides for 
his growth and his ability understand 
and enter into this environment. But 
what the school environment, organized 
into curriculum for instruction and edu- 
cation, will depends upon the professional 
preparation and insight the teachers.” 

There pressing need, the author be- 
lieves, that teachers granted such free- 
dom enables them study the current 
social environment and direct their pu- 
pils. This implies that for teachers, and 
less for pupils, education today must 
comprehensive, that must offer common 
elements contributory understanding 
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the modern world. Mr. Kandel neither 
reactionary nor radical but the true 
sense critical liberal. writes: “There 
royal road education. Freedom 
education cannot achieved discard- 
ing all traditional values and allowing 
pupils follow their own drives and urges 
for self expression; cannot achieved 
the school stresses discipline the hope 
that some day the individual will learn 
free; cannot achieved discard- 
ing orderly sequence subjects and 
content with subject the ground that 
experience whole; nor can achieved 
program activities which, without 
being defined advance, grow out one 
another.” And this connection writes, 
further, that educational systems which 
the syllabus course study prescribed 
rigid terms with conformity 
formity criteria the teacher’s excel- 
lence are undesirable. There must more 
freedom for the teacher and accompanying 
this freedom sense responsibility which 
directs and inspires the teacher in- 
terpreter democracy. 

Professor Kandel writes impeccable Eng- 
lish. draws upon his wide acquaintance 
with foreign systems education well 
upon his well grounded understanding 
American education. the midst 
current educational conflicts his book 
steady and interpretive guide. 


TREATMENT EDUCATION 
THE AMERICAN Charles 
Foster, Jr. Harvard Bulletins Edu- 
cation, No. 21. Harvard University 
Press. 303 pp. 

Based upon editorial comments edu- 
cation twenty-five selected city newspa- 
pers during period five years from 
January 1930, January 1935, the 
aim this study analysis public opinion 
about education. Nearly nine thousand edi- 
torials education were read, their topics 
classified, and attitudes toward education 
evaluated. The report the study con- 
tains numerous data, clearly tabulated and 
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summarized, The nature the study and 
its significance for educators may il- 
lustrated few references. the news- 
papers selected for the five year period the 
Boston Post contained the highest number 
editorials with the Cleveland Plain Deal- 
and the New York Times ranking sec- 
ond and third, respectively. Those with the 
fewest editorials education were, de- 
scending order, the Emporia Gazette, 
waukee Leader and New York Daily 
News. percentage basis the proportion 
editorials education all editorials 
the selected newspapers was average 
3.67% with the Denver Post leading with 
7.8%. valuable know that 44.5% 
the editorials were favorable edu- 
cation and 23.2% adversely critical. 
The editorials stressed value educa- 
tion (16.9%), administration (15.8%), 
finance expenditures for education 
(14.8%), and teachers (10%). The sub- 
ject fields receiving least mention were 
descending order adult education ex- 
tension work; vocational and professional 
education; buildings, plant and equipment. 
The most favorable comments referred 
public responsibility for supporting educa- 
tion and the least favorable criticized the 
cost 

The references above 
education. The Boston Post led, again, 
with the highest number editorials 
higher education, but the Baltimore Sun 
printed the highest per cent such edi- 
torials (60%). 

The author has quoted numerous ex- 
amples comments educational finance, 
boards education, the school administra- 
tor (mostly favorable), the teacher, “fads 
and the curriculum, freedom 
teaching, indoctrination and propaganda, 
purposes and value education. 

Among the author’s summary and con- 
clusions notes that only one fourth the 
editorials are adversely critical toward edu- 
cation. Educational costs, purposes, value, 
efficiency, and personnel are most frequent- 
discussed. the field higher educa- 


tion college football and athletics are major 
topics. Teachers rule receive sympa- 
thetic consideration but such topics 
specific school subjects, methods and pro- 
cedures, measurement, vocational educa- 
tion, success failure students, char- 
acter education, 
controversial issues the classroom, non- 
promotion and failures, tenure, special 
education for the handicapped and adult 
education are largely ignored. 

The report discusses length the na- 
ture the attitude toward the cost 
education. The criticism directed the 
cost itself rather than specific expenditures. 
One notes, also, that boards education, 
rather than the superintendent, are sub- 
jected adverse criticism. not surpris- 
ing that little written about the tech- 
nical aspects instruction. the whole 
the study reveals encouraging attitude 
the press and suggests that educators 
may partly blame for the editorial 
lack information about technical matters. 
One should read this study page page 
order get the feel the American 
press. Possibly editorials smaller news- 
papers would reflect different alignment 
attitudes, and such study should follow 
the present one. The study invaluable 
contribution the field educational 
publicity. 


Illustrated. Appleton-Century Co. 245 
pp. $1.20. 

The Commission Human Relations 
and The Progressive Education Association 
joined forces making this unique text- 
book possible. the title indicates 
text biology but more than this 
wisely written text personal biology. 
Many its pages are devoted problems 
personal adjustment including those 
health and social living. book, known 
this reviewer, the subject reproduc- 
tion courageously treated for young 
people the present volume. Copiously 
illustrated and richly supplied with refer- 
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ence material the entire book artistic and 
outstanding example superior text- 
book making. The author writes facilely. 
The book particular value that 
largely based collection hundreds 
questions which young people asked and 
which teachers, parents, and club workers 
helped Miss Kelliher’s committee collect. 
Back the book the influence sev- 
eral educational associations and educators. 
represents, therefore, the seasoned 
thought modern education questions 
which heretofore have been muted and 
answers which have been mere hems and 
haws. stimulating find problems 
which young people themselves are con- 
scious adequately considered language 
easily understood, 


Orleans. Thomas Nelson and Sons. 
455 $2.75. 

The fundamental thesis this book 
that the only sound educational justification 
for the use tests the 
the work the school. For this reason less 
said tests for research purposes, but 
much made tests instructional 
device, and means guidance for in- 
dividual pupils. far cry from the 
pioneer testing two decades ago that 
the present. Then, attention was given 
mathematical minutiae and was thought 
that standardized tests would supplant other 
forms exclusively. This view has since been 
modified radically. Now tests are considered 
instruments aiding the work in- 
struction, and only minor degree 
evaluating the work schools and school 
systems. 

Many former texts would have been 
more appropriately labeled “encyclopedias 
tests” “catalogues tests” since they 
consisted chiefly listing the numerous 
tests the market, and giving descrip- 
tions their construction, standardization, 
validity, structure, and listing the pub- 
lisher and price. this was added chap- 
ter two statistical treatment re- 


sults. the present volume the theory un- 
derlying the use tests given emphasis, 
specific tests are mentioned only for the 
sake illustration, and much more stress 
placed upon tests which have been con- 
structed the teacher. believed that 
intelligence tests, tests personality, and 
measures other attitudinal aspects are too 
difficult for the teacher construct and 
must purchased but that achievement tests 
may best prepared the local school 
system, 

clear notion intelligence and intelli- 
gence tests presented, criteria for evaluat- 
ing satisfactory test are set up, and achieve- 
ment tests are fully and completely treated 
particularly their construction. There 
pertinent chapter ability grouping 
and this followed important chapter 
the improvement instruction. 

Statistical techniques are omitted the 
body the book, but the simpler ones 
within the range the average teacher’s 
use are given appendix. The splendid 
appendix gives specific directions for con- 
structing objective tests, which are illus- 
trated samples the various types. 

The volume designed evaluate the 
place testing instructional program 
rather than research device, and 
serves well the function for which 
planned. 


PRACTICES THE ELEMEN- 
TARY SCHOOL. John Hockett and 
Jacobson. Ginn and Company. 


344 pp. $2.60. 

This important book which sets 
forth concrete terms practices which may 
used progressive education program 
for the elementary schools. summary 
survey the table contents reveals 
once that the dominant emphasis upon 
education wholesome creative and profit- 
able living. The activity school program 
deemed superior curriculum mere 
book learning, although the latter may 
integral part many profitable activi- 
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proposed organize the curriculum 
and activities the school around work 
units, called variously “activities, projects, 
centers interest, themes, 
unit experiences and adventures. More ex- 
treme advocates the unit method have 
urged that children themselves should 
select the units studied, and this posi- 
tion has brought down upon them vigorous 
and justified criticism. Rather than this 
the authors suggest that “teachers and 
pupils are given considerable freedom the 
selection those units which seem most 
profitable the time.” The 
selection teachers and pupils, after the 
interests children have been examined 
and discovered, serves create unity 
feeling the members the class unit— 
the teacher and the pupils. teacher 
urged have mind possible plans for 
units before the opening the school year. 
These may based the work success- 
fully used elsewhere other teachers. The 
unit which selected any case must meet 
the requirements valid criteria. the 
teacher who must take the initiative the 
work the class every period, but 
guide and helper, who stimulates and assists 
the class, rather than onlooker, who 
“makes herself useless.” are many 
suggestions for planning unit and also for 
“working the plan.” difficult see 
how any resourceful teacher can fail use 
the unit plan intelligently she follows the 
mature and seasoned advice which given 
here. There sufficient richness detail 
that generalized philosophy supple- 
mented specific directions procedures. 

stimulating chapter describes the man- 
ner which the teacher may succeed 
“Making the Most the Environment.” 
Again there are specific directions which 
will enable even the inexperienced teacher 
use the resources which surround the 
school. Similarly, the place creative edu- 
cation adequately set forth. Appropriately 
enough attention called the fact that 
“To create put things together new 
Perhaps there clearer 
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and truer statement regarding the func- 
tion creativeness than that which 
found the following quotation: 

“Creative activities add the totality 
things. This true for the individual who 
creates, always; for the group which 
part, for the race, occa- 
sionally.” (Italics the reviewer’s.) Em- 
phasis placed upon resourcefulness, upon 
thinking; routine, robot learning con- 
Again specific suggestions for 
teaching will enable the teacher take ad- 
vantage the creative attitudes and apti- 
tudes which pupils show. 

moot question present day educa- 
tion that class and school discipline. 
School executives complain that teachers 
lack the power successful class manage- 
ment. probable that all, the great 
majority, would assent the principles 
discipline here announced. The aim 
discipline conceived “the develop- 
ment intelligent self-control pupils” 
although secondary aim the securing 
good teaching conditions the class- 
room. The purpose freedom give 
opportunity the pupil move from ex- 
ternal control self-control. distinct 
from license, “control through intelli- 
gence”’ this being the concept which also 
stated Dr. John Dewey his recent 
book Experience and Education. 

There are valuable chapters methods 
meeting the needs unusual children, 
bright and dull. One the most impor- 
tant all, however, the concluding 
chapter which treats “The 
Resources.” There are those who suggest 
that the teacher normal human being 
should “allowed live her own life.” 
There are others who would keep her 
pedestal far removed from current every- 
day affairs. Here the importance sig- 
nificant living stressed. While recogniz- 
ing the peculiar importance denial 
many activities because the teacher needs 
radiance, reserve strength, vigorous physical 
and mental health, nevertheless the teacher 
needs peculiarly plan “balanced life” 
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which the activities lesser value are 
subordinated those greater import, 
which time and energy are conserved, 
which week-ends and summers 
for enlarging her personal life, short that 


the teacher learns live abundantly 


radiates her enthusiasm for her work and 
for her mission those with whom she 
comes into contact. 

The volume shows the marks sound 
theory closely coupled with the demands 
sound schoolroom practice. well inte- 
grated and presents its point view clear- 
ly. inspirational. permeated with 
good judgment and wise observations. 
characterized sound perspective upon 
the intricate and complex educational proc- 
ess. 


ELEMENTARY SCHOOL 
Homer Reed. Ginn 
and Company. 559 pp. $2.40. 
Instructors psychology will recognize 

this revision earlier book which 

appeared about decade ago. The necessity 


for revision apparent when one con- 
siders the changes which have occurred 
fundamental points view psychology 
recent years. 

theory “there increased emphasis 
organization, motivation and individual 
differences” (Preface). Showing 
Gestalt accent, the word 
used replace the term “association” 
which partakes the flavor atomistic 
psychology. Purpose, unifying force, 
looms large. Accordingly there much 
said about projects and the unit plan 
subject-matter organization and instruction. 

Because general principles psychology 
not automatically transfer 
occasions teaching, they are here con- 
sidered little value the act teach- 
ing except that they give backgrounds, give 
insights into the learning process, and pro- 
vide standards which may form the bases 
for criticisms teaching procedures. 
only when they are translated into practice 
through definite suggestions for specific ap- 
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plications and techniques that they effect 
improvement teaching. Because this 
belief the book was written and each the 
separate elementary school subjects dis- 
cussed. There are chapters reading, lan- 
guage, spelling, handwriting, arithmetic, 
social studies, geography, elementary sci- 
ence and health and physical education. 
general each analyzed terms aims 
objectives and organization, practice and 
study procedures, individual differences, 
and materials. 

the current evangelistic espousal and 
the bitter recriminations 
cedures often characterized more fervor 
than factual evidence, will profitable 
read the chapter which collects and sum- 
marizes the conclusions reached the basis 
experimental evidence teaching social 
sciences the unit plan, 
method, activity projects, the Dalton plan, 
the laboratory plan, the socialized recita- 
tion, and the study history from present- 
day problems base, 

Careful reading this textbook shows 
that the author has read widely his field, 
that has been critical espousing posi- 
tions, and that has kept his sense 
proportion selecting his facts and present- 
ing his conclusions. The book compactly 
written, and without unnecessary and use- 
less verbiage, the facts are set forth intelli- 
gently summarized form. 


SECONDARY SCHOOL ADMINISTRATION. 
Edwin Brown. Houghton, Mifflin 
Co. 351 pp. 

many books school administration 
have appeared recent years that with the 
appearance each new one natural 
ask: Can there anything really new 
this field? The present volume refresh- 
ingly new for the author has done the 
sensible thing taking two hundred prob- 
lems and case situations, theoretical and 
practical, attending smaller high schools 
particular, because has found that the 
administrator falls “in specifics rather than 
generalities.” The author presents first 
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the problem and then the theories and prac- 
tices concerned with its solution evolved 
means discussion. The problems are 
real having been collected the author 
from numerous school administrators over 
period years. writes from the view- 
point the principal and not the superin- 
tendent but smaller systems these two 
officials are usually one and the same, hence 
the title Secondary School Administration, 
rather than Management, appropriate. 
The book considers the principal rela- 
tion his school, teachers, board educa- 
tion, and community. Following each 
the problems these respective fields the 
author lists questions for discussion and 
the discussion that theories 
tices are revealed. These are not stated 
the author. Selected references direct the 
student needful sources, sense, there- 
fore, the author has written manual for 
discussion and not text book, but his plan 
offers practical and concrete treatment 
field where the specific situation must 
clearly analyzed and understood. Written 
informally the book has directness and 
chattiness that make delightful reading. 
But the experienced school administrator 
will recognize that back its informality 
seriousness realistic observation which 
removes from the vagueness general- 
ized theory. Here one sees the principal 
work the midst the day’s challenges 
his skill administrator. Many principals 
will sleep better they study this book. 


AND SCHOLARSHIP AND THE 
Rex Franz Schneider. The 
Pestalozzi Press. pp. $1.25. 


this collection essays the liberal 
arts college and the course human affairs, 
the modern languages and our melting pot, 
the college teacher and his high school col- 
league, the scientist and our social problems, 
the business man and better education, the 
twentieth century and the United States, 
the author voices his faith humanistic 
education the savior democracy. 
Liberal arts courses are viewed the 
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spiritual foundation for spiritual life be- 
cause these courses provide “the inner con- 
tact with the aspirations and visions man- 
kind’s great poets, thinkers, sages that will 
push onward and will raise higher 
levels.”” Elsewhere the author writes “our 
liberal arts college teachers are the custodi- 
ans these superior and farsighted urges.” 
implications such teachers are the models 
spiritual and spirited teachers have 
calculating thought self and are quite 
conscious the transitoriness their exist- 
ence and the passing their short day.” 
Such the pattern the ideal liberal arts 
program and its faculty. But the author 
notes that faculty promotions are deter- 
“spirited” teaching “pagination,” i.e. 
evidence research and authorship, how- 
ever contrived. Few young faculty mem- 
bers are promoted merely because they are 
good teachers. The college and university 
seemingly reserves its professorial ranks 
for research workers and not for master 
teachers. 

member the foreign language de- 
partment the author writes critically its 
teaching, and offers “‘syllabus-anthology” 
plan which has found effective his 
own work. Such course, however, re- 
quires adequate library. 

There food for thought Professor 
Schneider’s suggestions that college and 
high school teachers should enter into closer 
bonds fellowship. Evidently the author 
thinks the high school chiefly feeder 
for the college. But one can agree with 
him that closer needed the 
interest those pupils who are preparing 
for college. 

Many readers doubtless would disagree 
with the author’s dogmatic statement: 
“The scientists are not concerned with 
building decent social the liberal 
arts teachers are, should be.” 
fact that decency depends large measure 
intelligence, knowledge. Ignorance 
breeder vice, Pure and applied science 
promote values that affect the ethical struc- 
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ture better conditions hygiene, wider 
areas the fusion 
beauty and utility, better provisions for 
leisure, etc., etc. for the liberal arts teach- 
ers the past, was not they who cham- 
pioned education for the masses. Plato and 
the schoolmen, alike, conceived education 
suitable only for freemen the ruling 
class. 

While there much this little bro- 
chure arouse the critical reader the 
author’s professional idealism and his zeal 
for education the handmaiden de- 
mocracy are inspiring. 


THE LIBERAL COLLEGE. 
Norman Forster. The Appleton- 
Century Company. pp. $1.25. 

This collection papers which first 
appeared magazines and proceedings 
associations educators. However, there 
surprising unity when one considers the 
origin the chapters. 

Taking issue with the materialistic and 
humanitarian philosophy education 
America for the growth which sees 
John Dewey responsible, Mr. Forster be- 
lieves that the college has “perennially 
distinctive mission” liberal institution. 
the present time sees the liberal tradi- 
tion eclipsed pragmatic servile educa- 
tion which lacks direction and which has 
scant intellectual content. Under the slogan 
“Education for Power and Service,” 
universities have developed into vast “de- 
partment stores definitely voca- 
tional. 

Such words service, brotherhood and 
social are seen prostituted from their 
original human meanings until they are 
merely empty shells, denoting rather 
camouflage for selfishness. For liberal educa- 
tion, now have substituted liberal elec- 
tion. The tenets the “Frontier” group 
education are analytically examined and 
found wanting. Nor does the Chicago plan 
college organization escape critical 
and sometimes hostile eye. These plans end 
diffuseness when they should end 
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philosophy. “We are weary the chaos 
the world affairs; are weary the 
chaos within our minds.” 

The Liberal College has excellent 
opportunity does not sell its birthright 
for mess pottage. cannot save its 
intellectual and spiritual soul dispensing 
materialistic and humanitarian nostrums. 
must remain liberal the true sense. 
“The Liberal college nothing more 
less than place which renders possible the 
growth into maturity free men wom- 
en, not wage slaves salary slaves, nor 
slaves the senses and passions.” 

give liberal education institution 
cannot rely illiberal faculty. Ability 
research, productive scholarship, person- 
ality, interest students, conformity 
special standards not make teaching 
force themselves, although they assist. 
well put the writer: 

“One can distinguished scholar and 
illiberal; one can zealous the right 
church and illiberal; one can have 
likable personality and illiberal; one can 
and the end the list. The qua 
non the good teacher liberal college 
simply the liberal point view.” 

The marks liberal well illiberal 
teachers are described. The liberal teacher 
will not teach his students “to learn 
Deweying, and how live Freudulent 

Dominated the humanistic spiritual 
point view, the college will live. Without 
it, will perish. stand and watch 
trends futile; rather there must vigor- 
ous and persistent effort direct them. 
The blind cannot lead the blind; the leader- 
less cannot produce leaders. 

This book stimulating reading. 
keen analysis present-day education 
presented with forceful phrase and vigor 
statement. epitomizes excellent con- 
trast between the realist and pragmatic 
philosophies the one hand and idealism 
the other, all done pungent and 
striking phrase. 
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Holmes Hyers. The University Chi- 
cago Press. 101 pp. $.75. 


Back the thirty million radios and 
the potential ninety million radio listeners 
stands the library which ways generally 
unknown has been and continues 
growing factor educational broadcasting. 
The author shows how librarians 
preparatory and followup reading the 
subject the broadcast, 
broadcasts about books, and promoting 
broadcasts for children. present librar- 
are interested three current educa- 
tional radio programs: “America’s Town 
Meeting the Air,” the programs the 
Radio Project the United States Office 
Education, and the experimental series 
“History behind the Headlines” produced 
the American Historical Association. 
means bulletin boards, radio shelves, 
listening rooms, reading lists and displays 
literature furthered and 
directed. The author gives detailed refer- 
ences the types library service ren- 
dered such means. 

Numerous problems, however, await so- 
lution. Commercial programs, sustaining 
programs for entertainment, announce- 
ments, sufficient number hook-ups 
adapted all kinds radios, near and far, 
the remuneration educational broad- 
casters, variety programs, style pres- 
entation, time, talent and followups in- 
volve adjustments necessary smoothly 
running educational radio. The author 
makes clear that the progress already 
made earnest continuing develop- 
ment. Local programs, transcripts, ways and 
means attracting noted scholars, 
programs, and syndicated service indicate 
some the directions that educational 
broadcasting can take. 

Potential educational broadcasting 
for widespread mass education the author 
recognizes realistically that long the 
radio depends for its support upon commer- 
cial sponsors the inherently less appealing 
educational program will limited. But 
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clear that the more than two hundred 
educational radio programs now available 
mark important progress toward independ- 
ence. The librarian has been and es- 
sential contributor this progress. Any one 
who desires clearer understanding the 
educational possibilities radio, the extent 
its present development, and the nature 
the problems awaiting solution will find 
this factual brochure authentic informa- 
tion—and vision. 


THE MANAGEMENT LEARNING THE 
Tieg. Longmans, Green and Co. 306 
pp. $2.80. 


Designed basic text this volume aims 
clarify the issues and stabilize the 
gains progressive education. rich 
mine illustrated teaching procedures 
growing out carefully evaluated set 
principles education and teaching de- 
rived from critical study traditional and 
modern elementary education. More spe- 
cifically the author states the purpose his 
book these words: 

“Part this volume presented with 
the hope that may serve useful back- 
ground against which the more specific 
procedures for pupil guidance offered 
Part may stand out more intelligibly 
and usefully. accomplish this aim, the 
writer has sought sketch briefly and 
broad strokes, important elements basic 
theory and philosophy for elementary edu- 
cation; identify and evaluate certain im- 
portant elements the present program 
elementar yeducation, briefly sketch their 
histories, and present them the perspec- 
tive which the writer views them; and, 
lastly, free teachers from some their 
dependence upon the exigencies conflict- 
ing counsel and imitation devices and 
methods this integration basic prin- 
ciples with their more specific applications 
pupil guidance.” 

The need such volume obvious, 
for, the author well says, progressive 
education all too frequently has been loosely 


| 


236 


adopted without careful study its under- 
lying philosophy and its objectives. Con- 
sequently progressive education has suffered 
probably more the hands its friends 
than the critical evaluations its op- 
ponents. Dr. Tieg serves well not only 
progressive education but elementary edu- 
cation whole expounding tried and 
effective procedures illustrated the main 
references classroom practices Cali- 
fornia, more particularly, Los Angeles. 
more concerned with improving the 
schools than with defending 
Whatever one’s philosophy education 
may this book merits thoughtful reading 
and study. richly documented with 
tabulated research findings, summaries 
investigations, pictures, 
The author reveals himself conscien- 
tious educational scholar. Moreover the 
book delightfully readable and excellently 
organized text. 

Part (the bulk the book) teach- 
er’s paradise for here are detailed descrip- 
tions classroom procedures reading, the 
language arts, arithmetic, the social studies, 
music, art, science, industrial arts, with 
closing chapter mental 
health. Nothing here suggests 
miss conception elementary education. 
The key thought pupil guidance. The 
teacher plays significant role. Progress 
carefully measured. Goals are reached 
planned techniques based upon scientifically 
derived principles. Schedules, records and 
reports are described; diagnostic and re- 
medial procedures are given significant em- 
phasis. Nowhere the volume does one 
find the suggestion planless school ex- 
pressive merely the child’s so-called in- 
terest. Instead there wise motivation, 
recognition individual differences, un- 
derstanding the difficulties learning 
even within integrated curriculum. 
first glance would seem that here 
traditional school vitalized applied re- 
search. is, however, progressive school 
that described with guidance its spirit 
and sane psychology learning its dy- 
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namic control. For this reason the book 
can recommended the best its kind. 
Professor Tieg knows what writing 
about. this progressive education (and 
believe is) then there should 
delay adopting its tenets and techniques 
lucidly set forth the author. 
knows where going; steers spe- 
cific objectives. studies child nature, 
plans, tests, retests. This soundly prag- 
matic and progressive. 


William Wrinkle. The 
American Book Company, Cincinnati, 
Ohio. 309 pp. $2.50. 

This volume describes attempt 
make high school experiences more vital, 
interesting and useful for secondary school 
pupils. Much has been written the theory 
progressive education. Here there 
application the philosophy progressive 
education practice. For the last half dozen 
years the Secondary School Colorado 
State College Education Greeley has 
had its staff engaged working 
tively clarifying their educational philoso- 
phy and applying the schoolroom. 
The volume composite their views 
and the results derived from this study. 

for the curriculum believed that 
its organization ought terms 
the broad fields experience, which 
there are six: science, social studies, litera- 
ture and language, the arts, physical activi- 
ties, and socializing experiences. These, 
however, would not compartmentalized 
but would overlap with each other and 
integrated depending upon the units studied. 
Highly specialized isolated courses would 
discarded. 

Because extra-curricular activities afford 
many educational experiences func- 
tional type, the distinction which now 
drawn between curricular and extra-cur- 
ricular should abandoned and the latter 
should absorbed into the curriculum, All 
this should result integrated education 
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for the student. The artificial, conventional 
system marking and grading with its 
accompanying stress upon competition 
should eliminated. The student should 
graduated when ready for “the next 
thing which proposes do,” rather than 
set time. 

chapter devoted each the six 
types experience which the high school 
pupil should have. The chapter social 
education particularly suggestive. The 
diagram showing the organization 
Associated Students College High 
School” worthy study school ex- 
ecutives. 

There clear-cut examination the 
place the library the scheme educa- 
tion, including its furnishing, its location, 
and the classroom laboratory. Radio pro- 
grams and the motion picture presentations 
are discussed, but too briefly. 

There good treatment guidance. 
Warning given that unified program 
must planned, with functions carefully 
differentiated that the student not 
“confused multiplicity counselors.” 
Much must direct; much indirect, 
too. 

One may well ponder the suggestions 
for teacher education the new school. 
integrate subject matter the teacher must 
have broad outlook upon life and the 
sections the curriculum and must have 
“clear understanding the major fields 
experience.” There must fewer 
courses fewer departments, and teachers 
will need possess finer personal qualities, 
more social worth, and exhibit the finer ele- 
ments which into the making the 
better type manhood and womanhood. 

The book thought-provoking and stim- 
ulating. Whether not the reader pre- 
pared accept all the doctrines toto 
immaterial, can sure that will 
have his thinking aroused and that will 
better able assay his present concep- 
tions reads this account vital 
theory transformed into stimulating prac- 
tice. 
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James Truslow Adams. Chas. Scribner’s 
Sons. 438 pp. $3.50. 

his latest book, Mr. Adams has turned 
from his familiar histories America 
that the British Empire. For number 
years the author has been living Eng- 
land, collecting material, and familiarizing 
himself with Britain’s social, political, and 
economic ideas, and with her historical 
background. Building the British Empire 
the first two volume series English 
history. This, the first volume, portrays the 
period from the earliest beginnings the 
British Empire until the close the Ameri- 
can Revolution. covers period ap- 
proximately eighteen hundred years. 

Mr. Adams says that his task “not one 
selection and condensation the data 
available, one interpretation, ‘The 
aim discover what the British are like, 
what made them what they are, and how 
came about that they spread out from 
their island rule fourth all the peoples 
the world.” 

tracing British history through this 
period, the author has tried depict the 
development England more terms 
its leading characters than data. The 
story each period that Mr. Adams de- 
scribes woven around the leading charac- 
ters that era. 

There constant effort the author 
show the slow but steady progress that 
the British have made growing from 
small, insular country off the mainland 
Europe its position preéminence the 
close 1783. 

“The English not discover political 
ideas, they grow into them slow proc- 
esses,” and, again, “the greatest achieve- 
ment the British race has been the steady 
growth liberty within law. England has 
never ‘planned’ her institutions her 
future. largely just happened.” 

The “Biography the Empire,” Mr. 
Adams refers his book, follows the his- 
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torical events chronological order. 
deals with the political side the develop- 
ment the British Empire greater detail 
than the economic, social, cultural side. 
The ability the British adapt them- 
selves the changing conditions constantly 
arising their development from small 
nation world power the predominant 
theme the story. The reader constantly 
reminded the British respect for law and 
order, the slow, yet steady, progress 
toward completely democratic nation, and 
the attainment these ends rule 
lawful and peaceful means. 

The orderliness, the calmness, and yet 
the certainty with which the English 
about their task development are im- 
portant factors the steady growth 
England’s greatness. What this nation 
today due largely its patience and 
determination reach the goal which 
sees ahead. 

Adams has dealt very kindly with 
many the characters English history. 
writing about the period Henry VIII, 
has put generous interpretation 
much the Merrie Monarch’s behavior. 
Cromwell also presented better light 
than most histories. 

considering the development re- 
ligion the empire, Mr. Adams has taken 
careful, yet fair attitude. The develop- 
ment religious freedom shown grow- 
ing steadily, though slowly, with the growth 
the Empire. 

this age strife and war, one the 
most refreshing things about the book the 
minor part that war plays the story, and 
the complete lack emphasis this side 
England’s development. While Mr. 
Adams refers the many wars which 
England has participated, and shows their 
importance the British, does not 
glorify these wars, nor does cite them 
among the foremost reasons for Eng- 
land’s wide expansion and growth. 

The influence and importance the 
Crown forcefully presented. “Here the 
greatest congeries democracies the 
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modern world, held together king 
who reigns, but does not govern,” writes 
Mr. Adams. The reader may have clearer 
understanding the position that many 
kings have held and the patience that the 
English people have sometimes shown to- 
wards their monarchs when sees the 
unique position that the king holds the 
the Constitutional arch 
the British government.” The great events 
and the great personages these years 
British history, generally familiar the 
American, are discussed this volume. 
The Magna Carta, The American Revolu- 
tion, George III, and the religious difficul- 
ties this period are all included. 

the years covered the book, seven 
general factors are highly important the 
development the British Empire: The 
fusing many different races make what 
now call the British race; the growth 
tolerance; the British devotion personal 
liberty; the peaceful development their 
constitution and form government; the 
growth and expansion the Empire; the 
desire the British expand the con- 
tinent and their turning away from this 
goal; and lastly, their expansion into 
colonial empire. 

The British handling the American 
and Irish problems are cited the two 
greatest failures this period, while the 
“English way talking things over,” the 
author believes, one the great traits 
that the English developed this period. 

writing about the British Cabinet, Mr. 
Adams describes “the greatest contri- 
bution England political science. 
places the Crown above party feeling 
executive—the Cabinet—which 
trolled majority rule.” The slow, steady 
rise the Cabinet the position power 
that holds today parallels quite closely the 
same rise the British people. Despite tem- 
porary set-backs its influence and author- 
ity, has gone steadily forward until 
now holds the most important position 
the English system government. 

Several notable traits the British are 


emphasized the book. “Their social co- 
hesiveness and sense responsibility; the 
power and influence religion British 
life; sport and the ideal the gentleman.” 
Two things have helped implant these 
ideals among the people, first, their trust 
leadership, and second, what Mr. Adams 
calls “snobbery.” 

The two periods British history, ac- 
cording the author, which the whole 
life the nation reached higher levels and 
many new undertakings were started, were 
periods which great queens, Elizabeth 
and later Victoria, ruled. Politics were sub- 
ordinated national interests, new dis- 
coveries were made and developed, freedom 
thought was paramount and both were 
periods optimism and great changes 
the daily life these peoples. 

During the period transition from the 
feudal period more modern times, Mr. 
Adams feels that England was fortunate 
have had Henry VII and VIII, and 
Elizabeth their monarchs because they 
understood the needs the people, and the 
times which they were living. 

The chapter George III and the 
American Revolution should hold es- 
pecial interest for the reader. Mr, Adams 
writes the background and characteristics 
this monarch who played such im- 
portant part our own history and also 
gives clear and unbiased discussion 
the problems that were facing the British 
this critical period their history. The 
British were fairly well united their at- 
titude towards the American Colonies, but 
there was great desire have war 
with their own people, hence the necessity 
hiring German mercenaries. 

Just why Mr. Adams has chosen 
point English history mark what 
calls “the end the first empire” 
little difficult understand. marks 
revision the British colonial policy, but 
certainly not the end her colonial 
policy. 

Building the British history 
written for the casual reader and for the 
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general public. not book that will 
appeal one who interested primarily 
history more than learn what Mr. 
Adams’ views are about this period British 
history. affords the reader opportunity 
gain fair knowledge the characteris- 
tics the English people, and the struggles 
that they have had order reach the posi- 
tion that they attained the close this 
period British history. The book follows 
the course British history this period, 
general, leaving out much the material 
and data that would tend prevent the 
book from being interesting the general 
public. However, has not omitted any 
events importance. 

The author much more accurate and 
seems write with much more sureness 
the second part the book, than 
does dealing with the earlier periods 
British history. The first part done 
rather sketchy manner and leaves much in- 
formation desired. more complete 
background early British history would 
have made much better foundation for 
the understanding the second part the 
book, the years from the rule the Nor- 
mans until the end the American Revolu- 
tion. 

those who have read Mr. Adams’ 
Epic America, there will seen sim- 
ilarity dealing with the histories these 
two countries the way that the material 
handled, and the general objectives that 
Mr. Adams has set for himself writing 
these two 

Building the British Empire very 
readable, written Mr. Adams’ excellent 
style, and holds the interest the reader 
throughout. history for enjoyment. 


PHILOSOPHY 


John Dewey. Henry Holt and Co. 546 
$3.50. 

the three major fields philosophy— 


ontology, epistemology and axiology—the 
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second central interest because theories 
knowledge impinge upon the other two. 
How know and what know involve 
questions that affect man’s adjustment 
the universe the environment which 
lives, moves and has his being. The 
several schools idealism posit reason, in- 
tuition revelation (in religion) sources 
instruments knowledge. Realism its 
various forms holds that the senses are the 
agencies knowing and that knowledge 
empirically derived, The doctrine in- 
nate ideas pervades the history philosophy 
and religion, and many the values 
which man has clung down through the 
centuries stem from idealistic conceptions 
man and the universe whole. Sub- 
sumed has been dualism with its body-mind 
principle dividing the universe into matter 
and spirit, the latter evaluated vastly 
more important than the former and the 
source real knowledge and permanent 
values. Body matter are viewed fallible 
because changeable and imperfect. Uni- 
versal mind changeless and perfect. 
Pragmatism (again, with variations) 
not metaphysical philosophy, although im- 
plies metaphysics, but theory inquiry, 
interpretation the nature knowledge 
truth and the means which man ac- 
quires and attempts make certain that 
his knowledge dependable. All schools 
thought are subject misinterpretation 
those who fail study them their en- 
tirety. Because pragmatism has been sur- 
rounded Dr. Dewey states his preface 
misunderstanding and futile controversy 
has avoided the use the word his 
treatise. “But the proper interpretation 
‘pragmatic,’ namely the function conse- 
quences necessary tests the validity 
propositions, provided these consequences 
are operationally instituted and are such 
resolve the specific problem evoking the 
operations, the text that follows thorough- 
pragmatic.” The present volume offers 
theory inquiry, theory how man 
gains what calls knowledge truth. 
not study formal logic but design 
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for new type logic based upon 


general theory language which form 
and matter are not separated” and upon 
examination symbols which depend 
“upon prior institution valid ideas 
the conceptions and relations that are sym- 
bolized.” Foreshadowed his preceding 
works the theory instrumentalism may 
now viewed the master architect and 
engineer has conceived for more than 
forty years. With this text guide one 
should reread Dr. Dewey’s earlier and more 
recent works for clearer understanding 
what they mean the large contexts 
education and society whole. 

The books opens with consideration 
logical subject-matter, i.e. the subject 
matter logic. Mr. Dewey’s thesis 
stated the bottom page and the 
top page “all logical forms (with 
their characteristic properties) arise within 
the operation inquiry and are concerned 
with the control inquiry that may 
yield warranted assertions the forms 
originate operations inquiry.” other 
words, man’s reasoning accounts for his 
ideas and ideals, his assumptions, hypotheses, 
postulates. Traditional symbolic logic ac- 
cepts the assumption universal truth 
which then made known methodol- 
ogy evolved presumably means plenary 
inspiration which guarantees that the syllo- 
gism, for example (except when fallaciously 
constructed, its validity being revealed 
the coherence meaning) infallibly reveals 
the truth, the theory that the present 
volume expounds and defends the words 
knowledge and belief are discarded and 
assertibility” substituted because 
these terms are ambiguous and imply their 
sources the supernatural origin reason 
and intuition. Neither these assumptive 
agencies admitted into Professor Dew- 
ey’s theory inquiry. For him knowledge 
can only generalization the proper- 
ties discovered belong conclusions 
which are the outcomes inquiry.” The 
validity knowledge guaranteed the 
validity the inquiry which reached certain 


conclusions, but inquiry progressive, sub- 
ject recurring revisions inquiry itself 
evolved more reliable instruments. “In 
scientific inquiry, the criterion what 
being settled that available re- 
source further inquiry; not being settled 
further inquiry.” 

Over against the standard coherency 
stressed formal logic its moods, figures 
and reductions, Professor Dewey sets the 
coherency “of the consequences produced 
the habits they articulate.” habit 
here meant way manner action, not 
particular act deed.” The criterion 
coherence defined follows: “If the 
habit question such generally pro- 
duces conclusions that are sustained and 
developed further inquiry, then valid 
even occasional case yields con- 
clusion that turns out invalid.” The invalid- 
ity, however, effected the nature 
the material dealt with and not the 
habit the general principal. Here there 
distinction between form and matter but 
Mr. Dewey holds that they are more closely 
related than the usual logical theory. 

Summarizing his theory logic Profes- 
sor Dewey sets forth six implications: logic 
progressive discipline, its subject matter 
determined operationally, its forms are 
postulational, logic naturalistic theory 
and social discipline, and autonomous, 
“It precludes the determination and se- 
lection logical first principles 
priori intuitional act, even when the intui- 
tus Purus. precludes resting logic upon 
metaphysical and epistemological assump- 
tions and presuppositions. The latter are 
disclosed the outcome inquiry; they 
are not shoved under inquiry its 
the epistemological side, 
ready-made definition knowledge which 
determines the character inquiry. Knowl- 
edge defined terms inquiry, not 
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sally.” 

The theory thus set forth the book 
evolves through series chapters which 
the setting and detailed implications the 
theory are described and applied critical 
examination the meaning inquiry and 
the various procedures formal logic. 
Page page the large social implications 
the theory inquiry into inquiry itself ap- 
pear fascinating and lucid exposition rich 
with concrete illustrations. Because pragma- 
tism usually attacked for its implications 
ethical relations reference thereto must 
suffice example the social signifi- 
cance Professor Dewey’s theory. All-im- 
portant the theory the distinction 
between “end” end-in-view and end 
“objective termination and completion.” 
morals standards are viewed objective, 
ends-in-themselves, fixed, and But 
ends-in-view they imply plans action 
purpose consistent with the ends. The 
end objective termination and comple- 
tion implies conformity and obedience. But 
this implies that there moral situation 
involving predicament problem. The 
individual simply takes possession 
possessed predetermined end-in-itself. 
moral situation implies judging values, 
old well new, reference the kind 
action the situation demands. 
Fixed traditional standards are not ig- 
They are often valuable means and 
adjudged effective should adopted, but 
they are not final nor are they necessarily 
authoritative. the other hand ignore 
them with do-as-I-please attitude equal- 
unintelligent. The true moral situation 
discards both authoritarian and laissez-faire 
plans action. 

obviously impossible brief re- 
view give attention the book 
clear that any intelligent reader can enter 
into communion with its treasures 
thought. The skeptic probably will react 
saying that Mr. Dewey envisions 
individual far different from the common 
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herd; his philosophy for those who need 
external law but whose intelligence 
their instrument inquiry. This ex- 
actly what Mr. Dewey has been emphasiz- 
ing down through the years his interest 
education. Hence the insistence teaching 
individuals think for thinking the 
instrument inquiry, thinking with ma- 
terials collected from all times and climes 
for the purpose planning procedures 
that will enable the individual attain 
goals which previous inquiry found 
good and which further inquiry through liv- 
ing will confirm discard, This intelli- 
gent progressive living. And this have 
long been admonished the high purpose 
education. 

More competent 
Logic—The Theory Inquiry the 
author’s masterpiece worthy 
among the great philosophical works all 
times. Appearing the eve his eight- 
ieth birthday crowns life progressive 
thinking the interest democracy rooted 
intelligent, self-directive citizenry. 
American educators have not yet under- 
stood Deweyian pragmatism. Friend and 
foe alike have taken parts the system and 
reacted with excessive irritation en- 
thusiasm. But long ago graduate the 
University Tarsus admonished his gener- 
ation, “Prove all things, hold fast that 
which good,” and carpenter’s Son not 
long before declared “by their fruits shall 
know them.” Not until man takes time 
prove test his beliefs their out- 
comes his personal and social living can 
withstand attacks his freedom. How 
test the old and the new the interest 
free and growing personality has been 
this magnum opus charts the course 
free inquiry. 


SOCIOLOGY 


STRIPEs. Warden Lewis 
Lawes. Farrar and Rinehart. 315 pp. 
$2.50. 
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sequel 20,000 Years Sing Sing 
the present volume Warden Lawes ana- 
lyses some the conditions surrounding the 
prisoner before enters Sing Sing, and, 
more particularly, those that create prob- 
lems for him parole wholly free. 
human document written with direct- 
ness and replete with incidents drawn from 
the Warden’s remarkable diary. One 
the most thought-provoking chapters con- 
siders the problem parole. Warden Lawes 
emphasizes his belief that parole fails only 
chiefly those cases where the prisoner 
has not been prepared for return society. 
Preparation involves not social attitude 
alone but some kind skill means 
which successful economic adjustment can 
made. high per cent prisoners have 
never voted. Many come from environ- 
ments which foster crime. The all impor- 
tant preventive corrective adequate 
education, i.e. “functional” and 
alized” teaching. Stripes like its 
predecessor highly readable. Only man 
with the experience Warden Lawes and 
with his humane and sound psychological 
understanding prisoners men and 
women could write with the force and per- 
suasiveness characteristic his books. The 
spirit his philosophy reform well 
stated the closing lines his book: “We 
must find places—and satisfactory places— 
our social and economic fabric for every 
man and boy, woman and girl. The for- 
mula for that objective can found within 
the limits our democracy.” Thus invisible 
stripes will cease part our social 
fabric. 


PSYCHOLOGY 


Wallace Wait. Illustrated. Ron- 
ald Press Co. 335 pp. $2.75. 

this book had been written for popu- 
lar reading the author might have given 
the title “How Get That Way?” 
for generalized account without 
technical language the factors involved 
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human behavior. The book contains 
sampling several fields psychology. 
Popular style and lucid exposition 
novel text for college freshmen, and 
such contains excellent outline sum- 
maries the end each chapter, arrest- 
ing problems for study and chapter lists 
references. evident throughout the 
book that the author well informed 
the fields modern psychological theory 
and research. line with its purpose the 
book stresses such personality factors 
drives, emotions, intelligence, experience, 
individual differences, abnormal behavior, 
mental hygiene and integrated personality. 
These topics are important any compre- 
hensive study psychology but they have 
pointed significance for students entering 
upon college career. The rich veins 
resources tapped the author are indicated 
his Author Index. The text should have 
wide adoption. 


Dutton and Co. 284 pp. $2.00. 
Popular interpretations psychological 

theories and findings have long appeared, 

some them reliable, others, not. There 
danger such popularization because 
over simplification and necessary brevity. 

Dr. Oberts has succeeded, however, 

writing both readable and understandable 

book the usual content psychology 
related mental disorders 
remedy. But the book neither text 
psychology nor psychiatry. The author and 
his associate author, Margaret Nelson Jack- 
son, are physicians and Dr. Jackson, 
particular, has had wide experience 
hospital devoted the care mental ab- 
normals. The layman will, therefore, find 
the discussions emotions, habits, psycho- 
analysis, rationalization, sanity, neuroses, 
psychoses and other mental defects authori- 
tative. Students psychology should find 
helpful for supplementary reading. 
these times excessive unrest productive 
mental unrest and 
sonality book such this can 
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practical importance intelligent 
reader, removing fears and generating 


powers resistance oppressive influences. 
The book well indexed. 


TRAVEL 


Tue Last THE Dane Coo- 
lidge and Mary Roberts Coolidge. 
trated. Dutton and Co. 264 pp. 
$2.50. 


The name Dane Coolidge closely 
associated with tales the west and 
enjoys also high standing field col- 
lector for Stanford University, the British 
Museum, the Biological Survey, 
the National Zoological Park, the New 
York Zoological Park and the National 
Museum. the present volume, however, 
has departed from his usual interests and 
reports sociological study fast de- 
clining tribe Indians, the Seris, located 
the west coast Mexico and adjacent 
island, Tiburon, the Gulf California. 
The legends revealed numerous songs 
and drawings strongly suggest that these 
Indians had Mayan ancestry. inter- 
esting learn that among their legends 
simple story giant fishermen, blonds 
with blue eyes, who visited these shores 
search for whale far distant past. 
The rocky peak Tiburon seems 
volcanic origin, its surface floor cacti 
and hard shrubs, perhaps the remnant 
sunken continent. The Indians live chiefly 
bass. They are extremely poor, and 
there evidence that they live under mild 
matriarchy. 

The authors obtained their information 
mostly from Santo Pancho, the medicine 
man, man gifted with artistic talent and 
retentive memory. was from him that 
the authors heard the numerous songs that 
appear translation this popularized 
report. Until the arrived 
Santo’s only canvas was the beach sand but 
and others went creative orgy 
drawing when the visitors gave them paper 
and pencils. The drawings the book 
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give evidence mean artistic skill. 

Because their poverty the Seris are 
inveterate beggars and camp thieves. The 
women, particular, have been deprived 
needful clothing. Nevertheless the do- 
mestic life unimpaired prostitution; 
monogamy the rule although bigamy 
sanctioned. 

American prospective sons-in-laws are 
not likely champion the Seri custom 
which requires the young Romeo work 
probation the home his adored one, 
under the dominion the girl’s mother; 
but the marriage ritual which the mother 
sits the left door-step, the bride 
the middle, and the groom the right, 
this arrangement constituting the whole 
ceremony, has its value providing there 
door-step. American women might study 
the Seri practice using the face can- 
vas for various kinds pictorial art. 

Sociologists and ethnologists will find 
this book observations, stories, poetry, 
and drawings, important first-hand data 
pertaining small group which may 
the nadir one time civilized race. 


Forbes. Dutton and Co. 316 pp. 
$3.00. 

Out her immeasurable store notes 
recording impressions, incidents and major 
events experienced years travel Rosita 
Forbes has chosen stories that supplement 
those Women Called Not only 
the author unique among women and emi- 
nent among travelers but her gift story 
telling entitles her place the front 
rank literary artists. the present vol- 
ume she tells amazing people that she 
has met. The portraits are assured are 
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those real people: Henry Laurent Coc- 
teaux Sumatra, real romantic; the 
tragic Pole; weird Thomasine; and the 
Zebra Men the French prison Guiana; 
the Communistic engineer, Richardson, and 
the overpowering Sheelagh Ecuador and 
Russia; Jean and Nanette Djibouti; 
Edward O’Donnell and the Flying Squad 
Alan, Clare, and Tubs New Guinea; 
Diego, the Penitent, without address but 
handy man New Mexico ranch; 
Jurek and Olga Poland; Deryk and 
witchcraft near Pago Pago; Jonson 
Casablanca. All these real people ap- 
pear recitals their variously entangled 
experiences told with vivid phrase, sus- 
pense, and Henriesque surprise ending. 

Miss Forbes brilliant word painter, 
her description the religious festival 
Chichicastenango Guatemala. She 
understands word values and the art 
creating anticipatory excitement. keen 
and daring observer she records with star- 
tling pen adventures that few writers 
fiction could make convincingly realistic. 
those who not venture beyond 
the confines soft civilized living 
hard believe that the author can have 
roamed into and through the dangers and 
discomforts that she describes, but there 
abundant evidence that she woman 
respected high authorities and that she 
has ventured where even the bravest 
men might move with armed caution. 
These Are Real People will give the reader 
thrills and not little information about 
other parts the earth where seemingly 
ordinary people reveal themselves rivals 
the most extraordinary characters 
fiction. 


Review Current Periodical Literature 


EDUCATIONAL 


Secondary School.” The Clearing House. 13:73- 
77. October, 1938. 


Many executives balk the expense guid- 
ance program. But the cost not much 
sometimes seems. “The addition staff 
counselors would not solve the problem even 
the superintendent could afford it. What needed 
thorough-going reorganization from within, 
not the grafting counselor placement 
office salvage the academic wrecks and find 
some use which they can put, even 
find jobs for graduates.” “Counseling and ad- 
ministration simply not mix.” “Guidance 
essentially instructional procedure whether per- 
formed individually with groups, and 
seldom ever performed most effectively the 
administrator’s office.” 


BELKNAP, “Training the College Graduate 
for Industry.” The Journal Educational 
Sociology. 12:29-31. September, 1938. 

official the Westinghouse Electric and 
Manufacturing Company describes program 
counseling and instruction the various Train- 
ing Schools operated the companies follows. 


“Attitudes Toward Reasons 
for Discharge Teachers.” The School Re- 
view. 46:532-538. September, 1938. 

One hundred each school administrators, 
teachers, patrons, and high school seniors, were 
asked list reasons for which teachers should 
discharged. All groups showed decided tendency 
discharge for women having dates with mar- 
ried men, having improper relations with high 
school students the opposite sex, being absent 
and unprepared for classes, giving “hot” checks, 
smoking before students, health defects causing 
teacher sleep class, misrepresenting certificate, 
refusing take part extra-curricular work, 
failure give account expenditures, showing 
too great familiarity with students and telling 
suggestive stories, drinking extent that work 
was not superior type Monday. The four 
groups differed little their points view. 


The Social Studies. 29:339-342. December 
1938. 

“The school citizenship will fulfill its func- 
tion best when accustoms its pupils will 


work for living, develops them habit 
obedience the laws the land, creates 
eagerness community life, and 
spurs ambition improve their intellectual and 
industrial status. The whole educational process 
should have disciplinary value and the curriculum 
proper should produce facile use English, 
knowledge simple mathematics tool, 
acquaintance with elementary science neces- 
sary basis modern life, and social orientation 
for our complicated economico-political world. 
strive for for fair play, 
for industry, for self-control, for respect due 
the dignity persons and institutions, for ob- 
servance the social conventions and obedience 
law, and for general self-control.” 


BRUBAKER, JOHN Proposal for Judging 
What and What Not Progressive Educa- 
tion.” School and Society. 48:509-519. October 
22, 1938. 

One the most thoughtful articles which has 
appeared magazine form recently. There are 
five theses which are considered the author 
education. There plea that progressive edu- 
cators define their theory change, improvement 
progress guides professional activities. “If 
otherwise progressive education going mean 
all things all people, had better melt its 
presses and dissolve its association back into the 
common mass teachers.” 


Isaac. “Religion Public Education 
the United States.” Education 
Review. 7:241-258. 

this second two articles, there clear 
and detailed description certain relations be- 
tween the sects and the public schools. The de- 
velopment religious backgrounds traced, and 
then there striking account the present 
situation where there attempt secure 
various types public support for religious edu- 
cation, special interest are the citations the 
courts such moot questions the purchase 
textbooks, transportation pupils and similar 
subjects. 


Mrs. HENRY GRATTAN. “The Work 
Board Education.” School and Society. 
September 10, 1938. 

president the Board Education outlines 
what she conceives the work the governing 

board be. policy-making body, im- 
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portant that capable executive officer ap- 
pointed, that report often and fully the 
Board. important function the direction 
expenditures. Many practical suggestions are given 
for the board’s organization and work and re- 
garding its relationship the public. The article 
from address given before school board 
members and school administrators confer- 
ence the Summer Session Teachers College 
Columbia University. 


CHARLEs “What Shall with 
Our Schools?” The Journal the National 
Education 28:13-16. January, 
1939- 

industrialized and mechanized civilization, 
coupled with educational psychology which 
pays little attention other than animal-like at- 
tributes, and which adopts philosophy the 
teaching Rousseau’s education, 
source learning, and which over empha- 
sizes the individual differences the expense 
common traits and attitudes, needs learn that 
the people cannot “live together securely upon 
the bases selfish aggrandizement, exploitation, 
violence; but that they can live together only 
upon basis mutual service, mutual sacrifice, 
and mutual goodwill.” 


HILL, “The Psychological Basis for 
Methods Teaching Pupils Different Abil- 
ity Levels.” The Social Studies. 29:250-254. 
October, 1938. 

There well-defined contrast between the 
needs gifted and slow pupils. The superior 
pupils with quick reaction time, greater sustained 
attention, and who are more original and curious, 
more given abstract thought, more self-critical, 
and who possess broader interests, must taught 
quite differently from the pupils who, being slow 
learning, are illogical, cannot transfer, have 
slow reaction time, lack motive power, cannot 
work with abstractions, are sensitive criticism, 
and have narrow range interests, 


JESTER, RALPH. “Hollywood and Pedagogy.” The 
Journal Educational Sociology. 12:137-141. 
November, 1938. 

the film today functions very effectively, 
but haphazardly, form social control; the 
men who direct the industry its present vast 
activities are, and large, indifferent specific 
social implications, with some notable exceptions; 
the industry has, from within itself, recently ini- 
tiated movement quite small scale fur- 
nish material designed for the classroom; and, last, 
speaking obligations, there definite obliga- 
tion the part educators give careful con- 


January 


sideration and encouragement any well-con- 
ceived effort which may result the richer and 
fuller use motion-picture material both the 
theatrical and nontheatrical situations.” 


MELBY, Ernest “Authoritarianism: Enslaving 
Yoke America’s Schools?” The Clearing 
House. 13:195-199. December, 1938. 


The struggle Europe between authori- 
tarianism and democracy. “Authoritarianism rests 
upon tripod one leg which lack faith 
the masses people, another, lack respect 
for personality, and the third, static conception 
values.” the author this struggle between 
the ideologies democracy and authoritarianism 
the most important problem which now con- 
fronts education. “Our children and youth should 
thoroughly steeped the democratic way 
life that they will immune authoritarian 


PELTON, FRANK “Predictions the Future 
Inventions and Changing Social Customs, 
and Their Effect Education.” The Clearing 
House. 13:131-134. November, 1938. 


Certain imminent inventions, the opinion 
the author, will have these effects: accentuation 
employment, occupational obsolescence, gain 
public favor for research and science, change 
local and state government (possibly resulting 
“creeping collectivism”), the degeneration 
the home. 

There will more leisure, more guidance 
education, increased interest the study 
science, more attention the arts, more emphasis 
social science, more attempts “propagan- 
dize,” more radio and television. The techno- 
logical advances will modify the school every 
turn. 


SEASHORE, “An Open Letter Pro- 
School and Society. 48:349-356. Sep- 
tember 17, 1938. 


The Dean’s formula for the professor 
would help the student most is: “Keep each stu- 
dent busy his natural level successful achieve- 
ment, and will tend happy, useful and 
good.” “Education rests largely the assump- 
tion that education consists normal matura- 
tion through growth from within; that the 
acquisition skills, intellectual well physi- 
cal, progress takes place rising higher rungs 
the ladder achievement. Books, proj- 
ects, etc., are general better devices for teaching 
than lectures. Professors should protected 
academic freedom investigation and teaching; 
there should sympathetic elimination the 
incompetent and recognition the competent. 
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“The Social Studies—a Slo- 
gan Service.” The Social Studies. 30:3-6. 
January, 1939. 

philosophy rather than slogan needed. 
“The vital objectives secondary education will 
never served the old type courses ancient, 
medieval, modern history. These objectives will 
not met any chronological recital the 
events history. The attainment these ob- 
jectives terms citizenship and civic con- 
sciousness will served only new approach 
terms modern social institutions and prob- 
lems, with such study and analysis past 
trends, development and influences have re- 
sulted the conditions situations which con- 
front the nation the community today.” 


WILLIAMS, CLEMENT “Limitations Voca- 
tional Guidance.” School and Society. 48:577- 
581. November 1938. 


Both the qualities needed any profession 
occupation and the estimate the aptitudes, urges 
and interests any particular youth seeking guid- 
ance are largely unknowable. Because the 
vicissitudes life few can set and follow 
definite pattern. One can give vocational infor- 
mation, but “guidance” the wrong tack. Auto- 
cratic governments might use formula guid- 
ance regiment detail the lives the citizens. 
Citizens should not molded after the vocational 
patterns today, but should adapt themselves 
the tomorrow. “Education based too definitely 
vague vocational aptitudes may largely futile 
far the individual concerned and actually 
subversive its service society.” 


ZACHRY, CAROLINE “Some General Character- 
istic Adolescence.” Progressive Education. 
December, 1938. 


Adolescence “in the contemporary culture 
strongly characterized strain, conflict and am- 
bivalence.” But, “In spite the that 
apparent when one studies individual adolescents, 
when one observes young people groups one 
impressed their essential courage, vigor and 
faith themselves. They give the impression 
on-goingness. They are eager for group life, 
ready organize it, and warm and responsive 
their group relationships, They identify them- 
selves with social causes and are convinced that 
they can serve these causes better than can their 
elders. Even when confronting definite social 
problems their essential characteristics are courage 
and belief their own ability face the fu- 


GENERAL AND CULTURAL 


TrusLow. “Is Thinking Going 


Out Style?” The Rotarian. January, 


Certain straws the wind indicate that there 
some danger that is. least important 
note several facts. Magazine articles now can- 
not more than half long five years ago. 
Biographies are “garnished” with imaginary situa- 
tions add interest. Education play instead 
work. Propaganda now blight 
thinking. avoid with assiduity the planning 
our own lives. Life complex and the 
amount writing large that difficult 
sift the wheat from the chaff. The only solu- 
tion the condition “not lose faith” during 
the adjustment period which has followed the end 
the World War. 


WILLIAM ANTHONY. “James Weldon 
Johnson: American Negro Distinction.” 
School and Society. 48:291-294. September 
1938. 

biography and appreciation leader 
the Negro race who had diverse talents poet, 
consul, composer and musician, who his death 
was professor creative literature Fisk Uni- 
versity. was the author the national anthem, 
“Lift Voice and Sing,” which was first 
written for the children Negro school the 
South celebration Lincoln’s birthday. 
died last June the result automobile ac- 
cident. 


CHADWICK, STEPHEN “One Ism and One 
The American Legion 
25:23. November, 1938. 

“No individual and group individuals 
have the right democracy counsel strife 
and violence means settling public prob- 
lems. Our objective have America know 
itself and have Americans jealous the 
liberties which they enjoy. have re- 
our position that will not tell any 
citizen how should think, but want him 
think and the end that least our children may 
think, will exert our energies that each child 
shall have the benefit American education, 
uncontaminated instructors who fail realize 
appreciate the genius our government.” 


CHANDLER, “The Transformation 
Turkey.” The National Geographic Magazine. 
January, 1939. 

“New hats and new alphabet are the surface 
symbols the swiftest national changes mod- 
ern times.” illuminatingly descriptive and 
beautifully illustrated article showing the changes 
which have come Turkish life during the last 
two decades. Many elements Western civiliza- 
tion have been introduced and the country has 
been transformed its ideas and 
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CoE, “Emergent Democracy: 1932- 
1938.” School and Society. 47:752-755. July 
1938. 


The philosophy underlying present educational 
thinking seems convey the following: that 
take sides with democracy against 
that democracy means the applica- 
tion intelligence common interests”; that 
teaching subtle form coercion psychi- 
cal indirection; concept universal educa- 
tion includes adults well children; “democ- 
racy and democratic education 
productive change both persons and their 
environment”; purpose education keep 
democratic process alive and growing; that 
reinterpretation liberty necessary; true 
profession teaching serve preserve democ- 
racy; the school itself must become democratic 
from pupils teachers and superintendent. 

Problems not yet settled are: the democratiza- 
tion colleges and universities; the relation 
ecclesiastical authority democratic education; 
and the question class conflict. 


Eppy, FREDERICK “The Panther the 
Hearth.” The National Geographic Magazine. 
November, 1938. 


striking article upon the house cat, “the only 
domestic animal man has never conquered.” There 
are descriptions and colored photographs the 
principal breeds. addition there general 
article which relates novel and interesting facts 
about the life the species general. Lovers 
cats will enjoy this article and will find much 
accurate and unusual information about them it. 


HALL, “Scientists Sometimes Tell 
the Truth.” Scientific Monthly. 47:152-160. 
August, 1938. 


“In the individual life the scientist likes 
think that reason sits the wheel and steers 
his car. is, unhappily, only conditioned think- 
ing that makes him believe this, For the car 
full back-seat drivers. The emotions, good and 
bad, insist this road; the endocrine glands 
that; magic compels this stop; pretense compels 
that start; and the end compromise settles most 
the arguments between the driver and the back 
seat. And compromise the foe truth and 
honesty.” “In time, however, the scientific method 
may expected prevail. When that time comes, 
when government, politics, religion and business 
put off childish thinking and adopt the method- 
ology honest search for fact, truth and reality, 
scientists may tell the truth, and not merely some- 
times.” 
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GRAHAM. “Where Now Britain?” 
The Atlantic Monthly. January 

“The British Empire, still centered the 
United Kingdom, faces totalitarian threats its 
Far-Eastern extremity, its Near-Eastern arteries, 
new and more dangerous world than any time 
the last one hundred and twenty-five years, 
which British politicians look out. The cup 
revolution, accomplishable facts, policy 
duress, was filled the brim few weeks ago. 
Any more stirring will cause overflow 
Europe.” Whether not there will time for 
France and England rearm not question 


“on the knees the gods.” For “It the knees 
Hitler.” 


CRAVEN, LESLIE. “Railroads Under Pressure.” 
The Atlantic Monthly. 162:767-776. December, 
1938. 

“The railroad industry now passing through 
the most difficult time its history, and the 
breakdown the system private ownership and 
operation threatened.” There clear exposi- 
tion the problems through which the railways 
are passing and some things which are necessary 
they are rehabilitated. The solution 
found not government ownership but more 
intelligent operation and planning. “The cure for 
the problems democracy not more democracy 
President Roosevelt has said, but more intelli- 
gence.” 


Well Enjoy The Rotarian. Sep- 
tember, 1938. 


“Most people spend least third their 
lives being bored; and the strange part 
that their so-called amusements bore them more 
than their work.” People working together 
project enjoy it; the same group together home 
bore each other. The reason that they have “not 
mastered the art acquiring new interests. They 
have not learned enjoy the variety enter- 
tainments that this world offers.” Many examples 
the author’s thesis are given. 


THomson. “In the Lair Pre- 
historic Monster.” Travel. ff. Septem- 
ber, 1938. 


Explorations are being made the Rampart 
Caves the Lower Grand Canyon North- 
western Arizona under the auspices the Carne- 
gie Institute and the National Park Service. The 
caves are the home the giant sloth. The two 
scientists who are making the explorations are 
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members the staff Pomona College. The 
findings are most important paleontologically. 
expected, because the excellent preservation 
the remains, that much new material will 
found which will give much light the diet, 
habits, food, plant life, etc., result these 
investigations. 


WALTER “Where Get Your Start 
Life?” The Rotarian. 53:26-29. December, 
1938. 

Young people are leaving both the biggest 
cities and the remotest backwoods. The middle- 
sized towns and smaller cities are gaining them. 
small towns there are fifty opportunities law 
for every one the city; for every one medi- 
cine the city, there are one hundred the 
smaller communities. New York, Chicago, De- 
troit, and similar cities, always the same story. 
From five twelve times many young women 
are looking for jobs such cities year ago. 


RussELL, “For the Defense 
Democracy.” Teachers College Record. 40:181- 
205. December, 1938. 


keen analysis the present-day social scene 
not only America but also countries abroad. 
The equalitarian idea contrasted with the liberal 
position which taken democracies. Excerpts 
from two addresses—one Adolf Hitler, the 
other Stanley Baldwin—bring into clear relief 
the differences between education for democracy 
and education for dictatorship. 


SHAMBACH, “Prepare for Retirement.” 
32:327-329 ff. September, 1938. 
The best way prepare for happy retire- 

ment developing avocation hobby. 
Among them are: walking and geography; fish- 
ing, study and speaking; geology; writing; mak- 
ing violins; welfare and secretarial work; mental 
contests, travel and real estate; jig-sawing and 
gardening and cabinet making. These and many 
others may suggested. 


STETSON, HARLAN TRUE. “Which Way Science?” 
Scientific Monthly. January, 1939. 


Science has added immeasurably the pleasure 
living, but has the same time made war more 
dangerous and devastating. Scientists, naturally 
introvert, should more aggressive presenting 
their views the national administration. 
scientific research, public health, socialized medi- 
cine, and other fields scientists should take the 
lead seeing that they not fall prey politi- 
cal propaganda. Science can perform signal 
service placing its knowledge the disposal 
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those who work positively for the good 
humanity, and can helpful government 
promoting the general welfare. 


Tuomas, Utopia That 
Travel, 72:19 ff. January, 1939. 


This description America’s oldest com- 
munistic group, which since the eighteenth cen- 
tury, has had continued existence. The settlement 
Amana here described was established 1855. 
With 1,400 members settled 26,000 acres 
land, recently the collectivist organization was 
changed and each member now stockholder 
and receives compensation for doing the work 
likes best. The communistic plan long 
vogue has been abandoned least partially and 
religious affairs are not predominant over tem- 
poral matters. 


VaRNEY, Lorp. “The Left Kidnaps 
American Youth.” The American Mercury. 
44:391-402. August, 1938. 


Instead authentic voice twenty million 
American youth, the author finds the force back 
the American Youth Congress Poughkeepsie 
mere handful Communist and Socialist youth- 
agitators. nine youth organizations national 
scope which participated the Congress Mil- 
waukee the occasion the First Congress, 
five are Communist, sixth Socialist, seventh 
combination Communists and Socialists, while 
only two—the National Student Federation, and 
the Y.W.C.A. National Industrial Council and 
National Student Council are non-Radical. But 
“the largest concentration Radical propaganda 
strength the churches” and the conservative 
forces are 


“The Trouble with the 
Liberals.” The Social Frontier. October, 
1938. 

criticism the leftists. “The brethren the 
left frequently flout these conventions and flaunt 
society full the face with sort second-rate 
‘bohemianism’ that eliminates nearly every pos- 
sibility converting the unregenerate the true 
way.” Such conduct makes unfavorable im- 
pression upon those whom they would convert. 
Other qualities which some liberals would well 
cultivate are physical cleanliness, personal neat- 
ness, good manners, brevity speech, sense 
discretion, punctuality starting meetings (and 
closing them). They also might well pick leaders 
“who combine intellectual sanity with personal 
magnetism.” And “Liberals must insist upon 
clean mental bill health.” 
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THE CONTRIBUTORS’ COLUMN 
(Continued from page 136) 


servatives and true liberals alike will doubt- 
less find the authors worthy representa- 
tives. 

Forums and Subversive Propaganda 
Carroll Champlin Pennsylvania State 
College emphasizes the value the forum 
checkmate vicious propaganda. Dur- 
ing the Christmas holidays 1936 Pro- 
fessor Champlin visited Latin American 
countries, the Panama Canal Zone, Cura- 
cao, Cuba, and Jamaica the interest 
research. The present article part 
product his experience the service 
the Federal Forum Project. 

Norman Grey the pseudonym 
professor distinguished American uni- 
versity, Teacher Stops Think pro- 
fessor’s lament over the apparent failure 
the liberal arts college develop men 
sensitive the deeper values life. Al- 
though there nothing radical destruc- 
tive the article the author prefers that his 
superiors and colleagues not recognize 
him. one more evidence the fear 
that darkens the scholar’s life, the fear 
losing his job because rows against the 
stream big business controls the 
university. like believe that this 
instance the author has been too cautious. 

contrast Classrooms and Class 
Struggles, which makes plea for the clas- 
sics, Literature and the Contemporary 
Mind champions the study current writ- 
ings, fiction particular. The author, 
Hazel Tesh Pfennig, professor the 
English Department the Indiana State 
Teachers College, Terre Haute. She has 
made seven trips abroad, has studied Ox- 
ford, and during two summers studied the 
school systems the Scandinavian coun- 
tries. Her newest educational venture 
conducting courses Adult Education. 

The authors Design for Curriculum 
apparently know where they want 
and how get there. Veblen College 


still paper; the authors doubt that will 
ever materialize according their design, 
but value study this unique plan 
for college which aims foster intelli- 
gent study current social problems. Dr. 
Francis Ballaine Chairman the De- 
partment Philosophy the University 
Mississippi; Dr. Wendell Thomas 
engaged adult education New York 
City and the author Hinduism Invades 
America and Democratic Philosophy. 
Dr. Theodore Brameld (who has con- 
earlier issue) Chairman the De- 
partment Philosophy Adelphi College. 
Communism. 

Professor Paul Sloan the State 
Teachers College Buffalo, stresses his 
article The School Dynamic Society 
vigorous program for teaching students 
how face the disturbing problems the 
hour, Again have appeal for broad, 
stimulating curriculum that leads in- 
tegrated citizen alive with teeming 

Science and Understanding Louis 
Muschel Brooklyn, N.Y., based 
critical review Science: the False Mes- 
siah Ayres and Science and the 
Modern World Alfred Whitehead. The 
agreements and disagreements these two 
authors are merged interesting study 
the role science modern society. 

the poets whose poems grace the 
pages this issue two have been frequent 
contributors our pages: Mary Wheat 
Hanawalt Fidler. Their 
monplaces and The Old Man, respectively, 
reflect simple, but nevertheless deeply sig- 
nificant experiences. Carl Bomberger, 
who has also contributed several poems 
past issues the REVIEW 
now the high school Pleasant- 
ville, New Jersey. experiments success- 
fully with newer verse forms. Woods 
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Snow recent result his experimenta- 
tion. His poems have appeared “The 
New York Times,” “Poetry,” “College 
Verse” and two anthologies. 
comes from the pen Ruth Shriver Yeo- 
kum, also one our earlier contributors. 
She graduate the Kansas State 
Teachers College Pittsburg, and for 
several years taught English and Latin. 
Now she married but poetry becoming 
increasingly important her, and the 
midst her household duties she aims 
continue her hobby which began her 
high school days, 

Miss Edith Schlosser, the author 
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England. She has traveled extensively 
through the Mediterranean Sea, Suez 
Canal, via India Australia. She mar- 
ried American. Among her laurels 
bronze cup awarded her for group 
poems and presented her Mr. 
She has won prizes con- 
tests conducted the Markham Branch 
the London Poetry Society. 

The illustrations depicting various win- 
ter scenes were taken from photographic 
studies Reinie Gehner (whose photog- 
raphy has adorned our pages earlier is- 
sues), Paul Purington, David Conlan 
and from pictures courteously lent 
the Canadian Pacific Railway. 
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